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INTRODUCTION

Of the thirty-two languages* found in Afghanistan the Constitution of
October 1, 1964, recognizes two, Pashto and Dari, as "official" (Article 3). The
present course is concerned with the latter, Dari, which is an alternate--and
currently popular--designation for what many people call "Farsi" or "Persian."
Although the literary Persian as used in Kabul (Afghanistan) and Teheran (Iran)
differs but little today, the spoken forms of the language vary considerably.
For a number of reasons the trend of the times is to emphasize the name Dari in
preference to--and possibly even to distinguish it from--the Persian (or Farsi)
of Iran, It is the language of the capital city (Kabul) although, of course, it
is spoken elsewhere in the country as well., It belongs to the Iranian branch of
the Indo-European family of languages.

Inasmuch as the conversational forms of Dari differ greatly from the
literary or written forms, the present course deliberately stresses the spoken
form of the language. The student who wishes to learn Dari should realize that

this course is conversationasl, spoken or colloguial, and should not be surprised -

if his language informant at first expresses chagrin at being asked to teach such
language, even though he himself uses it all the time! It must be added that

the pronunciations and constructions presented in the course are not "invented";
they are actually those currently in use in the center of Afghan cultural and
political life, Reasons for the particular script employed in presenting this
conversational material are explained in Lesson One.

The work itself has been conceived and executed on the basis of now well-
established principles of language learning and teaching as developed by lin-
guists over the last few decades, not the least of which is that spoken lsnguage

is regarded as primary while written (or literary) language is secondary. There

are at least two reasons for giving priority to the spoken langusage: (a) all nor-
mal human beings can understand and speak well enough to carry on the affairs of

their daily lives while a considerable proportion of them are unable to read and
write; and (b) people learn to speak their native language a number of years be-.
fere they ever learn to read and write it, if they learn to read and write it at

all. The amount of speaking we do in a day far exceeds the amount of writing we

are likely to be engaged in; and even vhen we do write don't we usually first try
to think of what we want to say before we put it down?

While drawing freely from the results of modern linguistic secience, I
have nevertheless endeavored to reduce everything to the simplest practical

¥The Kabul Times Annual, 1970 edition, p. 124.
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teims for the nen-technically-trained student of language. The effort has been
made to approach the problem of learning a language--in this case, Dari--prac-
%ically rather than technically, and the presentation of materials is given in
the form which some linguists call the "spiral approach." Thus, after intro-
ducing the sounds, the course begins naturally with the numbers "one" and "two"
and proceeds Jmmedlately to distinguish between things of which there are only
"one" (singular) and.those of which there are more than one (in other words,
"two" Loz more] that is, plural) Gradually other elements of the language are
introduced, cften coming back to the same point (or using the same basic ingre-
a;eWbJ) ‘but on a somewhat higher level, so that by the completion of Lesson Twen-

y-five all of the main structure of Dari has been 1earned w1th1n a vocabulary

of about 1,000 words or phiases.

The ]earnlng ox any 1gnguage well enough. to speak 1t--so that the stu-
dent is. able to comiunicate or interact with those of the new culture, requires
attention to four particular arveas, in all of which "interference" from the stu-
dent's nother (ﬂr native) songue will have to be overcome,

o kgggggh Inasnouch ac the spoken language is primary the sounds.of the
larguage take precedence in thin presentation. It will be noticed that the first
1wo lessons are taken up eniirely with the sounds which are found in Dari, some

of vhich are common to Eaglish but some of which will require considerable ef-

fort on the part of the student to master. It needs to. be made clear that the

wnrk in your hands ic n~* sone sort of "teach yourself" course which you mﬂght
acquire much as you did Latin or encient Greek. .On the contrary, it requires
the voice of a living, nabive-born speaker of Dari to give you the proper gu;d-
ance in pronun01at10n, correct your. mistekes and offer the kind of practice that
is so nec=ssary to the development of fluency.

Besides the promunciation of individual sounds, stress (or accent), -
rhythm and intonation are to be lesrned in a situation where one can hear and
imitate the speech of a native spesker. - They cannot be manufactured artificial-
ly from the words of a textbook, no matter how well it may be prepared. There
is no effective substitute for the voice of a language informant oxr the people
7h0 “peak the language to be acquired. In the. early lessons (and throughout the
entire course as far as vocabulary is concerned) stress is indicated by under-
lining \1uallcs), although even heve it must. be remembered that the teacher, not
the trxithen ftoxs, is tho.ozvidse. & word stressed one way in isolation may come
out differently in different contexts and the student should train his ear to
heaw and his torngue to imitste not only individual sounds but also stress, rhythm
and intonation as he hears it from those around him.

So 1mportant are the oounds of the language con31dered that they have
been introduced for practice in overy lesson of the course. The pronunciation
drills vhich introduce each lesson (beyond Lesson Two) are to be done only with
& living teacher who can (and shcqu') correct his student faithfully. The
drills are based largely upon what are known as "minimal pairs" of sounds in the
language, put together into utterances rather than merely learned in isolation,
since it was long ago determined that sentences, not words, are the significant
units of language. Although some of the pronunciation sentences, in the nature
of the case, may (when translated) be about ,as useful for communication as such
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[ Introduction] v

proverbial tongue-twisters as "Peter Piper picked a peck of pickled peppers" or
"Big boys ‘bottle the blue bug's blood," the student should not be discouraged
thereby. Many of them will be found to be quitc useful, even though they are
roi sintended to be learned or even necessarily understood. They are for ear and
tongue practice only, and the teacher should spend a few minutes on them:at the
beginning of every day's class. L -

With regard to this daily pronunciation drill, however, a word of-cau-
tion will be in order. The teacher must never ask a student ig_read the pronun-.
ciation sentences from the book. The teacher's job is to pronounce the sen-
tences (in whole or in parts) several times while the student mimics the teacher
(not reads from the book), After--but only after--the student has demonstrated
reasonable faeility in making the sounds and repeating the sentences should the
teacher resort to mixing up the sentences and, for example, having the student .
hold up one hand (or answer with a number "1") for one of the two sounds being
contrasted while holding up the other hand (or answering with a number "2") for
the other of the twc sounds. During the pronunciation drill the student's book
should be kept closed since the meanings of the sentences are immaterial~-it is
the sounds that he is learning to distinguish.

An index of the sounds practiced is appended to the work (as Index I on
page 349) so that a sound which offers difficulty to a particular student or
class can be taken up at any time later in the course by way of review.

2. Structure. A second area of language learning which confronts the
student is what is known as the structure or "grammar" of the language. Having
learned sounds and words, one has not learned a language. The correct pronunci=-
ation of a word like "apple" with proper gestures may get his point across and
secure for the student what he wants from a shopkeeper; but this is hardly lan-
guage competence. - What is needed is to be able to put sounds (the basie build~-
ing blocks of language) and words (spmewhat,larger units, or combinations of
blocks) into a "structure" which conveys full-orbed meaning., This is done
through the mastery, slowly and progressively, of the sentence patterns of the
language. For this purpose the model sentence (or pattern practice) method of
presentation has been utilized. It is felt that an ounce of example is worth a
pound of explanation, and consequently each structural (= grammatical) point in
the course is presented mainly through models or patterns which by both the
teacher and the student can be manipulated and diversified to give the familiar-
ity with the structure and fluency in its use which the student really needs for
effective communication. Explanatory notes, when necessary, follow the examples
which are given in box diagrams.

As the sentences were prepared to illustrate the various elements of the
structure of Dari threc factors were kept constantly in mind: (a) Is the sen-
tence useful? In other words, can that sentence be associated with some situa~-
tion which the student is either likely to find himself in or can easily imagine
and/or can variations on it be easily made to fit the real-life situations which
the student encounters? Utterances need to be associated with situations and it
is hoped that in most cases those chosen will be found to be useful, BEvery ef-
fort has been made to avoid filling the book with theoretical grammar book sen-
tences such as "My grandmother's blue pen is not on the steps" (although even

D
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that sentence, if properly substituted on, is not without some redeeming. value)'
(v) Is the sentence idiomatic? No matter how useful a particular sentence might
be or how much desired by the student for a particular task, if--in order to keep
At W1hh1n ‘the confines of the grammar and vocabulary at his disposal at that ‘Par-
ticular point in the course--it takes on an umnatural or artlflclal flavor, it

is of doubtful value in mastering the language. It is largely for this reason
that "conversation" presentations around given situations (such as the kitchen,
garden, shopping) have been avoided, since an extended conversation an any of
these topics usually brings before the s‘tudent structures which he has not had
and should not have to cope vith at that stage in his learning, Moreover, to
avoid such it is not felt that the invention of unidiomatic sentences is justi-
fiable. (¢) Is the sentence controlled? By this is meant, does it limit it-
sel? only %o the structures already known by the student or being taught at the
moment? In actual practice it was often found necessary to discard for later
presentation in the course a sentence which at first appeared to be very useful
but which, unfortunately, included structural or lexical elements not introduced
until one or more lessons following.

However, it is not enough merely to understand the structures given in
the course., thile sentences reveal to the student the patterns or blueprints of
the language it is only by effective manipulation of them (through substitution
of various subjects,.objects, verbs, tenses, prepositions, etc.) that the student
can gain the "feel" for communication which is the aim of the course. In fact,
he would be well-advised to copy the basic sentences onto small cards, approxi-
mately 1-3/4" = 4", with the English on one side and Dari on the reverse, one
sentence per card, somewhat. as follows:

How old is your baby?

one. side Ten days old.

17-E

' tefletAn chand r0za s?

reverse side
o L da rOza

17-E

" If the lesson number is mentioned the student will be able to look up

.
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[ Introduction] vii

the sentence later should any problem arise as to the construction or meaning.
These cards can be bundled together (with rubber bands) in groups and used for
drill vhen the student is alone, or with his teacher, or when two students study
together, referring to either side and trying to recall the correct form on the
other side. One adVantage of such review cards is that it is possible to keep a
pack of them in one's purse or pocket to review in odd moments when one would
other11se Just be wasting tlme (e.g., when travellng or waltlng for someone)

Leonard Bloomfleld a household name in the field of llngulstlcs, eg~
poused, the importance of "mastery" (hinted at above) in the following significant
words: _

“The command of a language is not a matter of knowledge:
the speakers are quite unsble to describe the habits which make
up their language. The command of a language is a matter of prac-
tice. One might learn which notes are produced by the keys of a
piano and one might memorize the notes and chords which make up a
certain piece of music, but one would then still be utterly unable
to play the piece until'one had practised it over and over again
for many hours. The same thing is true of a language. It is help-
ful to know how it works, but this knowledge is of no avail until
one has practised the forms over and over again until one can rat-
tle them off without effort. To understand the forms is only the
first step. Copy the forms, read them out loud, get them by heart,
and then PRACTICE TEEM OVER AND OVER AGAIN, DAY AFTER DAY, until
thoy become entirely natural and familiar. LANGUAGE LEARNING IS
OVERLEARNING; ANYTHING LESS IS OF NO USE,"*

In passing, it may be noted that the exercises given at the end of each
lesson (from Lesson Three onward) are aimed at providing some suggestions as to
how the material in that lesson can be manipulated to advantage. Keen students
and teachers will undoubtedly think of other, additional ways of achieving the
same result. Moreover, the exercises ara given in order to teach the student to
“think" in the language rather than having to translate from his own tongue into
Dari. In fact, translation as a means of language learning has been avoided in
this course as the least advantageous of all methods. The student is not asked
to spend hours of his time translating an English idea--in most cases .erroneous-
ly and unidiomatically--into Dari when in only a fraction of the time he can
learn far more by seeing the correct pattern in front of him, requiring only some
missing item to be supplied to complete the sense., These exercises should be
written out as "homework" after each lesson ig completed and should then be gone
over orally with the teacher for both correction and practice.

3. Vocabulagil Tfaditional language courses have placed great value
upon the acquisition of masses of words, whether or not the student could do any-
thing effectively with them. Linguists, however, have distinguished between

*Leonérd Bloomfield, Qutline Guide for the Practical Study of Foreign
Languages (Washington, D.C.: Linguistic Society ‘of Amerlca, 1942), pe 12. Used
by permission of the L. S. A,
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viii [ Introduction]

‘vhat are khbwn as content words (like,pencil, book, eat, big) and’funétidn:words

(such as with, for, a, the, might,can). Function words make up only a small
par’ of a l@nguage~-English,”for example, has only. about 150 such words--but
these need to be learned as soon as possible, within a logical and systematic
framework. " Content words,.on the other hand, account for the mass of lexical
items which make up dictionaries and which can be learned gradually as the need
arises, around real-life situations which call for them. After the student has
learned to communicate orally and accurately with a limited vocabulary he can
expand this fhrough reading and other means of cultural acquisition.

Somevhat arbitrarily, the vocabulary in this course has been limited to
approxinately 1,000 words or phrases in Dari, The vocabulary is not presented
a’ the beginning of each lesson as so many words to be memorized by the student;
rather, words are introduced through utterances, so that the student has the op-
portunity to see them in context. As a matter of fact, apart from context a
word really means nothing and everything at the seue time. Take, for example,
the,Egglish word "get," with over 50 different meanings (or usages) given in an
ordipﬁry‘desk—tqp dictionary. Which of the 50 is the right one . . « without a
context to.go with it? Then, at the conclusion of each lesson-—in order to make
reference and recall easier--the new vocabulary items are summarized which have
already beéen used (and presumably learned) by the student in that lesson. These

may be found again in the indices at the back of the book, where meanings are not

given but only page numbers so that the student who is not sure of a particular
item can look it up and not merely find out its meaning but (hopefully) refresh
his memory on how it was used in that particular lesson. In other words, the
indices are not prepared to serve as dictionaries but only as sources of refer-
ence and recall. ’ :

Teachers must be cautioned against offering--and students against de-
mending--other words than those presented systematically throughout the course.

The. temptation is alvays great, in studying a given lesson, to think of gther
 mords for sentence practice than those which the student has already learned or
_ is being taught at the moment. The whole purpose of a "structured" course is
© vitiated when such a temptation is yielded to. There are already sufficient

vords in the vocabulary of the course for the average student to keep more than

l“_busy mastering without his having to cope with an additional half doZen_or 80
" which happen to appeal at the moment. It has been observed that frequently the

insistence upon another word (as a substitute for one given in the course)’ is
vurely arbitrary (a matter of preference or upbringing) and that often as not
such words are included ahyway, only at a later point in the presentation of
materials. Dven admitting that ugA_(they) is probanly more common in usage
than wA (they), it is highly présumptuous to insist upon using unA (instead of
wh) in Lesson One, for example, when teaching the sound /w/ in initial position,
since the sound /w/ does not even occur in the word und!- Such pedantry misses
the whole point of the lesson and in any case uph is used to illustrate the ini-

tial /u/ sound in Lesson Tyo.

Words, like transients, come and go; new ones are learned today, accord-
ing to-the individual's need, and o0ld ones--particularly technical terms and
slang, pass quickly away, some to remain only as part of the student's passive
vocabulary while his "active" vocabulary is constantly changing. It is assumed
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[ Introduction] ix

that the ability to handle a few words in’ their proper structural forms is peda=-
gogically more sound than filling the student's mind with masses of vocabulary
which he is able to do little more with than convey through sign language.

It may thus be seen that of the three main elements to be acquired in a
language so far presented the most important is the phonology (or sounds), which
although they are comparatively few in number-—-only 36 in Dari--require nearly
100% mastery for effective communication.

Next in importance is the structure of the language. Certain construe-
tions may be easier for the student to grasp and he may be able to re~phrase
some of his ideas in order to avoid the more difficult forms of expression. In
other words, he can "get by" on considerably less than 100%--some have estimated
anywhere from 50% on up~~of the grammar and syntax that any language contains,
But naturally there are limits to this as well, and in the present course all of
the basic elements of the structure of Dari have been presented to enable the
student to meet his needs.

Vocabulary, however, is clearly limited to a minimum necessary to prace
tice the patterns presented (without boredom) and to demonstrate the sounds, with
some clues given as to how the student can inquire about other things. Even in
one's mother tongue the average person only makes use "actively" of a very small
percentage of the words actually found in his language (as an examination of any
unabridged dictionary will verify). By gaining facility, for example, in the use
of the few verbs which are included in this course, the student will have no
trovble knowing what to do with other verbs which, through further exposure to
the language and through reading and writing, he may eventually acquire. The
same is true with other parts of speech., Vocabulary can be accumulated quickly
after one has a basic working knowledge of the language.

4. Culture. A fourth and final areca of knowledge which needs to be ac-
quired by the student of language is the culture of the poople who speak that
language. By culture we refer to customs, habits, practices, beliefs, taboos,
ete., all of which are largely learned and transmitted through language. In-
sight into a people's customs and behavior may be theoretically learned without
knowing their language at all; yet it is not possible to learn their language ef-
fectively without imbibing their “feel" for life. Does a pattern of intonation
in one language which conveys pleasure or asks a question necessarily do so in
another? What about gestures, use of hands (1eft and rlght) in handing things,
etc., not to mention attitudes towards those of the opposite sex? In other
words, one has not really learned a' language until he has learned the culture

with which that language is so intricately entwined. To take an instance,

"bread" in his own language is likely to be quite different from "bread" in the:
language he is learning. This is certainly true in the case of Dari and English.
And even English speakers themselves~-not only from different parts of the world
but within the United States alone--are sometimes confused when defining, for
example, precisely what is meant by such words as "dinner" aend "supper."

The lessons of the course make limited reference to various aspects of

culture in Afghan life through thc use of explanatory footnotes following the
model sentences. To these it is expected that the student's own language infor-
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ment will contribute additional information., Besides this, a number of appen-

dices-have been added to convey many matters of genersl interest, both linguistic ;

and cultural, beyond the scope of the limits imposed-within the lessons them-
selves. It is hoped that such material will be found useful and that the stu-
dent will avail himself of other opportunities to acquire a knowledge of Afghan .
life through cultural events (musical, athletic, etc.) and eventually, should he
gtay in the countrJ long enough, through llterature, radio broadcasts and the
like,. :

‘A word will not be out of place regarding the time element invoived in

one per week, offer sufficient material for the average student for six months.
However, the amount of time which students may have available for language study .
will vary ‘éonsiderably, from perhaps only one hour a day (five days a week) to
four to six hours per day. Those with less time may spend a year on the course
rather than the six months which have been suggested, .doing a lesson in approxl-
mately two weeks:. Those with more time, or superior aptitude, may cover the ma-
terial in less than six months. In any case, merely "doing" the lessons is not
what is aimed at; what is hoped is that the student will.practice and practlce,w
repeat and diversify, until he has really begun to master the basic (or "1ntro-f
ductory”) elements that are contained in the course. On this foundation he can
then go on to erect whatever kind of "building" suits his needs.

“In concluding this Introduction to the revised edition I would acknow-
ledge again my indebtedness to linguistic scientists—-particularly in the field
of applied linguistics as related to the teaching and learning of language-~who
have done so mucn to make the task of "learning a foreign language" much less
onerous. than it used to be. ~Besides them, I am deeply grateful to Muhammad
Taher Porjosh for the months he worked with me as informant on the original edi-
tion of the course and then to a number of other teachers as well as students .
who used the course and have been most generous with their suggestions as ‘to how
it might be corrected, clarified and improved., Specifically,-I have drawn heavi-
ly from experience gained through a testing program wherein students, by their
mistakes, unw1tt1ngly showed me the .weaknesses and amblgultles of our first at-
tenpt. : :

I would also express appreciation -for the kind permission granted me to
quote certawq other authors in this Introduction and in Lessons One and Two. -

Although prepared orlglnally for the Medlcal Ass1stance Program (map),
the National Organlzatlon for Ophthalmic Rehabilitation (NOOR) and other related
personnel of the International Afghan Mission (IAM), this revised edition ant101-4
pates use by a larger international circle in Afghanistan, inasmuch as the ma—

terial is general and not SpGlelCallx medical in nature,

Kabul, Afghanistanl : e ‘ : | .. BEugene H, Glassman
September 1971

e

the use of this material. The course is divided into 25 lessons which, if covered
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LESSON ONE*
I THE SOUNDS OF DARI--CONSONANTS

b The present course recognizes twenty-three consonant sounds (wh:.ch include

- seven pairs of similar sounds--joined in the consonant chart by dotted lines),

G eight vowel sounds and five d:.phthongs—-a total of thirty-six meaningful units of

: sound.** These, although arranged linguistically rather then alphabetically, will
be described. hriefly and non—’cecnm.cally in the first two 1essons and will be fol-
lowed by pronunciation drills in each succeeding lesson to help 'bhe student* mas{:er
them 1n real utterances ragther than merely in isolation.

s Tn prosentmg the sounds of Dar:L it has been found necessary to adopt a
special seript (or way. of writing). The reason for this is that the letters of"
the alphabet, whether English or Dari, are frequently ambiguous.and confusing.
In’other words, one letter (0“ combination of letters, or symbol) often stands for
different sounds while one and the same sound can be represented by a variety of
letters. A perusal of the examples given from American English will illustrate
the: utter chaos that exists in the spelling of English sounds, a phenomenon found
in many languages. In Dari, for crample, the vowels are often not even indieated
in writing, a problem quite additional to the fact that what is written, even if
it :Lr\cludes all the sounds, frequently bears litile resemblance to what is spoken.
In this course ve are not concerned with literary Dari at all but only wi*h the
vernacular, what people--of whataver stati on in life--actually say, in their
homes, on the street and in the office.
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been avoided since they tend to dlscomage the non-technical student--presumably
the majority of those who' 1111 atto mpt to learn Dari~-confronting him, as they

do, with a bewildering array of "hieroglyphics" which seem not to lighten his bur-
den (and language study jis work!)but only %o increase it. Where a perfectly good
syabol was already feniliar to the speaker of Bngl:.sh, vas readily available on

*Please read. 'bhe Introduct:.on to 'bhe book before begwnning Lesson One. I%

l ~ The Tn’cernat:l.onal Phone’c:l.c Alphabot (IPA)*** and other exo‘h.c symbols have
‘ is important!

- ¥*Called by linguists "phonemes" and always written befmeen oblique lines,
) . / : / . . The reference in these is always to sounds, never to spellings._

***Fo_r_ a comparison of the symbols used in this eourse with those which are
standard among linguists, based upon the IPA, see Appendix-I;
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2 [Lesson 1]

an ordinary typewriter and not too likely to be confused in its significance, it
has been retained. This is true in the employment of five digraphs (ch, kh, gh,
sh and gh) but also the reason that /h/, when it is required in Dari (as is rare-
ly the case), is represented by a capital "H", in parentheses to show that it may
or may not be pronounced. However, even though "letters" of the English alphabet
are used to record Dari utterances, they should be regarded as symbols, not let-
ters, and as referring to sounds, not spellings. Furthermore, one symbol has
been chosen to stand for one class of sounds only.

The vowel sounds of Dari present a much more serious problem, which has
necessitated the use of capital letters to differentiate certain sounds. In
other words, capital letters in this course do not have the value or meaning at-
tached to them in English at all; they are merely additional symbols on a type-
writer pressed into service to represent some of the thirty-six meaningful
sounds of Dari.

Stress (or accent) must be observed primarily by listening to and imitat-
ing the people who speak the language, although in some sections of the course--

" particularly the early lessons--it is indicated in the text by underlining the

accented syllable(s) of the Dari. The student should be aware of the fact that
the stress in a single word presented as a vocabulary item may change when that
word is incorporated into an utterance. -

A further word of caution about pronunciation will be in order. It should
be remembered that no symbol (or spelling) in any script can teach you the cor-
rect pronunciation of a language until that symbol is associated with the sound
to be learned. This is to be taught through a living teacher. Once you have
heard the correct sound as made by your teacher and learned to imitate it, the
symbol which is attached to it will serve as a useful guide to proper pronun-
ciation. But in the beginning it cen mean nothing to you until you hear the
sound made by your teacher and connect that sound with the symbol. For example,
in this script the /1’:/, althovgh it is a kind of "t" described by linguists, is
not the "t" which is used in the English language. Therefore, its ecorrect pro-
nunciation will have to be acquired by listening to your teacher who should be a
native speaker of Dari. For both your and his help each sound is described in
the following pages as to the place in the mouth where it is made and the manner
in which it is produced. This is followed in each case by a box diagram giving
Dari examples, the symbol which represents that sound in the pages of this course,
some examples of the sound from the author's "dialect" of American English and
space for the student to write in examples from his own speech, whether English
or some other language.

Please note that where no examples are given this means that that pam-
ticular sound is not a part of the author's normal American English speech. Like-
wise, the student should only write in words from his own speech which accurately
represent the sound of Dari made by his teacher. If no such words exist he
should leave that box blank, which very blank will serve to point out those areas
of pronunciation which are likely to be the most troublesome to the student and
to which he will have to .devote the most attention.

The teacher should pronounce--and the student practice saying--many times
each of the Dari words given as an example of the sound to be learmed. Although

- R0




[Lesson 1] | 3

the meanings of the words are noted in parentheses it is not necessary for the
student to try .and memorize all of the vocabulary of Lessons One and Two at this
point. Vocabulary is best learned in contiext and all of these words, except where
otherwise indicated, will come later in the course in sentences~--most of them, in
fact, in Lessons Three and Four--and cen be learned st that time. :

Those who may feel that the articulatory descriptions given for each sound
are superfluous—-since they already know how to pronounce /p/ y 0tc.——are reminded
that although the course is prepared by an American using American English as a
medium of instruction it will undoubtedly be used by many "internationals" for
whom +the English language (not %o speak of ."American English'f) is a second ox
"foreign" tongue. People with non-English backgrounds have problems in Dari that
differ from those for whom English is a mother tongue. Thus, for example, the
/kh/ is Qifficult for an American but not for a German while the situation with
regard to a /j/ is exactly the opposite. As a result all of the sounds are de-
scribed, it being assumed that the student will not spend much time on explana-
tions for sounds which. he already knows and his teacher assures him he is making
correctly. :

In conclusion, it must be remembered that all of the examples given—-
whether the Dari words or suggested American English equivalents--are based on
the sound of the word and not necessarily its spelling. In this course sound
is "king,"

CHART .OF DARI CONSONANTS

VOTI CETLTES S+ . Y 0TI C E D*

E

o D Y A B TS Y4 18, /1/
A T A LY 19 o/
5. /e e |6 Jef 20, /o/
7. Jld T 2. fw/
8. Jen/ ... . ..o .. /i 22, /y/
0. /g 23 [x/
. /) v e e V20 e/ | C
. s Lo e t

e /s/ v i i V5L Je)

S PRI S N2y

160 fsb/ e e

*Voiceless (or unvoiced) refers to sounds made with air but with no vibra-
tion of the vocal cords (the two bands of elastic tissue in the larynx). Voiced
refers to sounds made with the simmltaneous vibration of *he voeal cords. The
differance may be "felt" by putting your hand on your throat and pronouncing, for
example, the seven pairs of similar sounds--gounds, that is_‘,."‘not let ters--joined
in .the above chart by dotted lines. ("Aspiration" is not meaningful [i.e., phone-

mic] in Dari and for all practical purposes can be _ignored.) _
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4 [ Lesson 1]

. .,':: 1. /p/ is a' iromelese consonant made with both lips, closed, then opened
to. re1 éase air. It may occur at the beginning of a word (1n1t1a1), in the mlddle
of a word (mecLal) or at the end of a word (fn.nal) ~ For example,

.p.fﬁ; (clean) S Ashpaz (cook [n.]) - chap (loft)
(D unlva».lents in author's speech Equivalents in your speech:
pen, pepper, leap, hiccough o

2. /b/ is the voiced counterpart of the /p/ above. It may occur in all
three pcsitions as Well For example,

bacha (boy, son) - bAbe. (0ld man) sA(H)eb (sir, gentleman)

Equivalents in author's speech: Equivalents in your speech:

ball, baby, job

3. /t/ unlike the American L‘ngllsh vt (vhich is made with the tip of
the tongue against the upper gums), is a voiceless consonant made with the tip of
the tongue pressed against the back of the upper front teeth and then released.
This “dental" /t/ of Dari may occur in all three positions. For example,

U (you [sg.]) ' ketAb (book) , ‘aft (seven)
Equivalents in guthor's speech: BEquivalents in xourépeech:

./d/, unlike the Ameriean English "a" (which is made with the tip of
the ton"rve against the upper gums), is tho voiced counterpart of the / /t/ above,
made with the tip of the tongue pressed against the back of the upper front
ieeth and then released. This "dental® /d4/ of Dari may occur in all three posi-
tions. For example, '

dest (hand) . ubda (seventeen) o sad (hundred)

Equivalents in author's speech: - Equivalents in your speech:

. /k/ is a vo:Lceless consonant made w:.th the t:Lp of the tongue not
touchlng anythlng while the back of the tongue is pressed against the back of
the hard palate (or roof of %he mouth) and then released. If; too, oceurs in
all three positions. For example,

[ -\-..—.,v,...i

l-‘v.\:u.« ’ f-‘ou‘,«u.‘.l

l"‘""“‘"‘l

l L )
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maktal (school) yak (one)

[P=-as e

kashIdan (%o draw, take off)

~ | Fquivalents in author's speach: ,Equivalents in your speech:

keep, cook, &che, school, beck,
skin, anxious, gueen

6. /g/ is the voiced counterpart of the /k/ above and is found in all
three positions in a word. For e: am*ﬂe,

gul (flover) ya__:ﬁl;&_z;“(sbiﬂe) : kR . - sag (dog)

Squivalents in autho*’s qpeoch Equivalents in your speech:

good, magnify, bsg, guild,. ghovl

7o /q/ is a voiceless consonant produced with the tip of the tongue not
touching enyihing but the oxivene back part of ‘he tongue pressed against the
wula (or soft flesh banging down at the very back of the soft palate), in other
vords, es.7ar back in the mouth as possible. It has no voiced counterpart in
Tari. The sound is not found in American English, although an approximation to
it mey beé made by pronouncing thé sound which American English speakers imagine
a crow mzkes, "car," as Tew bech in the throat as possible. EBven though it is
similar 0 a /;c/ 4% 39 made much farther back in the throat and mst be distin-
guilslhied ITrom the /k/ in Dari. Tt may occur in all three positions. For example,

gesnm (kind, sort) bes] 913 (pla.,o, utAq (room)

Bquivalents in avthor's speech: Equivalents in your speech:

/ch/ is'a voi. celess conscnant made vid th, tne front of the tongue
aga;nst thc, guns of the upper teeth and the middle of the tongue in contact with
the hard palate but spread co that the sides touch the upper teeth. ' The air
excapes against “ho upper {ecth when the tip of the tongue is released It, too,
is f‘ound in all three pos:Ltlons. -For e*«:a.mp]e R .

chI ( what?.) Lac‘h/ﬂU ( potato) "Ech (none)

Equlvalpntc' in author s specch: Bquivalents in your speech:

child, lateched, match, natoxz,
statuc, cello. ...

9. /J/ is the v01ced counterpart of the /ch/ above and is found in all
three positions.’ For. example, e ,

3
.
i
;
i
1
1
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juwdb (answer) | Inja (here) - panj (five)
™~ | Fquivalents in author's speech: Equivalents in your speech:
J . . -
) Joy, major, edge, gem, general, :
huge, education : :

10. /f/ is a voiceless consonant made with the upper teeth pressed against
the inner side of the lower lip, permitting the air to-escape between the lip and
the teeth. It has no voiced counterpart in Dari. It may occur in all three
poritions. For example,

fAida (benefit, use) dafa (occasion, time) v qulf (1ock)

Equivalents in author's speech: Equivalents in your speecht

£ ) |
o fish, fifty, leaf, rough,
L laugh, photograph

11, /kh/ is a voiceless consonant made by putting the back part of the
tongue against the extreme back part of the velum and exhaling the stream of air.
I: is not found in Americsn English although it is similar to the sound made when
gently clearing the upper part of the throat. It too may occur in all three
positions, For example, - - ' ' :

¥hina (house) tukhun (egg) yakh (ice)

Bquivalents in author's speech: Equivalents in your speech:

1z. /gh/ is the voiced counterpart of the /k.h/ above, made by putting the
back part of the tongue against the extreme back part of the velum and exhaling
the stvream of air. It is not found in American English but is similar to the
. sound made when gargling. . I%.occurs in all three positions. For example,

ghalet: (vrong) - maghbUL (pretty) dAgh (hot)

Equivalents in author's speech: Equivalents in your speech:

13. - /H/ is a voiceless conscnant made by a puff of air over the voeal
cords with the tongve and lips in a position for the following sound. In this
course it is usually enclosed in parentheses to indicate that, depending on the
dialect of the speaker or the area of the country from which he comes, the sound
may or may not be heard. It is generally omitted in ordinary spoken Dari, but
if used is found only in initial and medial positions. For example,

=t =4
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[(H)ut (%he 12th month) se(H)at (hea th)
‘Bguivalents . in author's speech: Equivalents in your speech:
H
horse, ahead, who
~cn it £rne

14, /s/ is a voiceless consonant made with the tip of the tongue near the
gums of thn upper teeth and slightly grooved -so that the air escapes between the
raiced cage ‘of ‘the tongue. It may occur in all three posw tions. For example,

"_{'; - paig_é;'(money) e bas‘(enough! vstop!)'

Touivaients in author's speech: | IEquivalents in your speech:
- see, basin, mess, ves, cily, o ' '

-aeiiing, peychology, scissors

is, /// ) 'b’l”’ v~"‘n" round o“ﬂa:.":. of the _/s/ above and is fovnd in all
three positions. Tor example, ‘ .

zan (wom=n) thza (fresh) mEz (table)

lonivalents in-aunthor's speech: T‘ uivalents in your speech:
2 > iy sp

.zebre, omazing, maze; roqe,‘
‘matehes, cars, xylophore,
\red.ne dc.,v, Was

16. /.)1/ is o voiceless consonant produced with the front of the tongue

receded, tho niddle of the > tongue raised toward the hard palate and spread so
that tho sides %ouch the wpper teeth while the air escapes over the broad front
surfaze of “the 'i.c*uguc. t occurs in all three pos:.tlons. -For example,

'shi_igg_g"(-tc'fbéchc;)' S dAs‘l‘can (%o have) ‘ : shash (suc)
Aquivalents in au.i:hor‘s speech: | Equlvalents in your speech

~gheep, laghingz, wash, nation,
efficiant, mission, speeidl, ~ =~ [. ~ . 7 ol
mzchine, insurance, anxious,
‘assoclation

't{

/zh/ is the vo:.ced coun erpart of the /sh/ above and occurs in all

three posﬂ::.ons. For exampJe,

vl

I




bl

B AR e S et AL G SRR KD

AT O TR T

B R LAt pra o

8 _ [ Lesson 1]

zhdle¥ (hail) | azhda (eighteen) 10zh** (theatre balcony)
| 7~~~ | Equivalents in author's speech: Equivalents in.xour speech:
zh \ -
Q\/ azure, pleasure, vision,
. beige; leisure, equation

18. /l/ is a voiced consonant made with the tip of the tongue on the gums
of the upper teeth and released just before a vowel sound. The middle of the
tongue is relatively high while the air escapes over its sides. Although the
Aucrican English /l/ may vary from a relatively high tongue position (as in
"elick") to a relatively low tongue position (as in "elk") in Dari it is pro-
nounced 28 high and as far forward as possible (as in "lean").*** It may occur
in all three positions. Fcr example,

lutfan (please) bale (yes) . - tefel (infant)
,’.\ : . . .

. ( l) Fguivalents in author's speech: BEguivalents in your speech:
~— lean, lily, feel

19, ,/m/ is a voiced consonant made with both lips closed, then released
before a vowel sound. The velum is open so that the air can escape through the
nose rather than the mouth. It is found in all three positions. For example,

ma (1) Amadan (to come) m(—u)a},}_g.f(%te,aolie_r_.‘)

man, family, din

C) Fquivalents in author's spsech: Equivalents in your speech:
n

20, /n/ is a voiced consonant made with the tip of the tongue on the gums
of the uppex teeth and then released before a vowel sound. The velum is cpen for
air to escape through the nose instead of the mouth. When followed by /k/ or /g/
it becomes /ng/*"** with the ,/k/ or /g/ being pronounced as well. /n/ may occur
in all.three positions. For cezample,

*Not included in this course. I"réquently also pronounced jAla.
**Not included in this course.

¥¥William A. Smalley in his Manual of Articulatory Phonetics (rev. ed.; Tar-
rytown, N.Y.: Practical Anthropology, 1968), p.. 218f., observes that "the pronun-
ciation of laterals [or, /1/'s] is one of the principal characteristics of the for-
eign accent of Americans" since they unconsciously mix low and high /l/ ‘s with a
resultant "undesirable pronunciation." Used by permission of the author.

***%*The IPA symbol for this is % . In other words, Dari has a phoneme /n/
with allophones [n] before /k/ and /g/ and [n] elsewvhere. See Appendix I.
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[ Lesson 1]} | 9

nin. (food, bread) - kOna (0ld) - - Ashn (easy)

Equivaleﬁts‘in,al'lthor's speech: Equivalents’in your speech:
noée,. renter, ban,..knéw, . '
‘gnat, pnewnonia

" bs /ug/ vefore /k/'or /g/ it does not .occur in initial position but only
medially and finally. - For example, : =* . : L C

,-Sangi..(.Of”S’tOﬁG) B " ‘sang (stone)

Equivalents in aut_h'_br'é ‘speech: | Eqﬁivaients" in your speech:

- bé.nk, tha.hk, finger, e.nger

21, = /W,/. ig'a voiced,consoriar_xt madve".;with both lips, spread at the corners,

“and the tongue in a position for /U/*. It is impossible to pronounce alone but

only when the lips and tongue glide quickly into position for a following vowel.

. It usually occurs in initial and medial positions only, since (with one excep-

tion in this course--"dalw") in final position it functions as a semi-vowel (or
glide) to form a diphthong.**. TFor example,

wA (they) aEeAL (wall) © 0" dalw*** (the 11th month)

Equivalents in author's Speéch: : EquiValent,s_' in your speech:

well, away, we, bow,
"bough, question

22, /y/ is a voiced consonant made with the lips and tongue in a position
for /I/¥¥¥* but then gliding quickly to the position for a following vowel. In
other words, the middle of the tongue is against the front of the hard palate.
It is impossible to pronounce this sound alone. It occurs only in initial and
medial positions; in final position it functions as a semi-vowel (or glide) to
form a diphthong.** For example,

vak (one) kAnyAb (successful)

- Equivalents in author's speech:

Equivalents in your speech:

y
( yes, mayor, vacuum, united

#See Lesson Two, p. 1%, for the interpretation of this symbol.
**See Lesson Two, p. 11,
*¥%The final /w/ in dalw is pronounced with a short vowel following.

#¥%%See Lesson Two, p. 12, for the interpretation of this symbol.
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23. /r/ is a voiced consonant made with the mouth slightly open and ‘the
tongue tensed up to within a half inch of the tip while the tip is left wholly re-
laxed and free to hit the gums of the upper teeth rapldly in such a way that a
trill is produced. It is impossible to pronounce alone but only with a preceding
vowel. It is quite different from the American English /r/ and is admittedly dif-
ficult for a beginmer to make. Cummings* suggests that the sound may be practiced
with a mirror while the words "thrree," "thrrough," "thlrrty" and "dirrt" are pro-
nounced, all the time forcing the tongue to touch the teeth as for the dental
/t/'s and /d/'s without any thought of the /r/ Such practice should eventually
result in the necessary trill. Smalley** proposes that "If the voiced trill
[/r/]'is difficult for you, try saying the following two phrases rapidly and re-
peatedly, put it on and butter up. For many speakers, when this is done natural-
ly and in a relaxed manner it will give [the desired sound]. Work on these in
odd morents, but frequently, over a pericd of several days, and you will probably
find that very suddenly the tongue tip trill works." This sound occurs in all
three positions. For example, ’

rafian (to go) - amshlra (sister, nurse) nafar (person)

Fqulvalents in author's speech° | Bquivalents in your speechs

*Thomas F, Cummings, An Urdu Manual of the Phonetic, Inductive or Direct
Method (Sialkot, Pakistan: The Sialkot Mission, 1926), p. xxx.

**Smalley, op. cit., p. 251, Used by permission of the author.
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LESSON TVO

 THE SOUNDS OF DARI--VOWELS & DIPHTHONGS R

Vowels

As hinted at in Lesson One, the vowels of Dari are much more difficult to
.define than its consonants are. For one thing, they are often not oven indicated
in vriting. = For anotner, they vary con31derably from person to person and fre- -
quently with the same person, depending on context. What a student hears when
his teacher pronounces vowels is likely to be quite "impressionistic" for "no two
listeners,lregardlésé-of their competence, vwill ever transcribe all utteranées
exactly alike."* It is largely for this reason that I have distinguished only
eight meaninegful vowel ‘gounds, actually representing classes.of sounds which may
include considerable variety. For our purposes anything more- detailed would be,

- as Bloch and Trager aptly point out, "about as-fruitful as it would be: for a bi~
ologist to assign two cats to different species because one had more hairs in its
tail than the other."** These elght vowels Wlll be explalned in the pages fol—
loving as cach-sound is taken upy : .

Another dlfflculty in +he production of Dari vowel sounds is that they are
generally "pure" vowels, 'that is to say, level in their quality since ‘the tongue
does not glide in the way that it does for English'vowels. In other words, in
making English vowels the tongue does not stay in the same position but usually
glides up or down, resulting in a vowel that is actually made up of two vowel
gounds~--called a diphthong, meaning "double-sound"--produced in the same stream
of air. In fact, foreigners generally hear the vowels of English as diphthongs.
Considerable practice will therefore be required by the student who is learning
Dari to control his tongue in order to keep it from glldlng and to make level or
purc vowelsa o . : -

4Unlike.COnsonants, all the vowels of Dari ére voiced, that is, produced
w1th the vocal cords vibrating. They can, moreover, be classified according to
(a) the position of the lips (whether they are rounded or stretched back) and

- ¥Bernard Bloch and Gcorgé L. Tragér, Outline of Linguistie Analeisﬁ(Washe
ington, D.C.: Linguistic Society of Amerlca, 1942), p. 36. Used by permission
O.L thO Lo Q. Ao

#*Tbid., p. 39. Used by permission of the L. S. A+ -
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(b) the position of the tongue (whether it is relatively high, mid or low, and
relatively in the front, center or back part of the mouth), somewhat according to
the following chart:

Front Central Back
Lips stretched . . Lips rounded
Front of tongue raised Back of tongue raised

s [ o 7

Mia | - /g/ e T . /o/
N SRS la) o
Low Lmmm=m T _ R /8/

- The student should remember, however, that the foregoing chart is not ab-
solutely precise for the vowels which he will hear in Dari. He should, as Dr.
Smalley observes, "think of the areas of the vowel chart and the positions of the
various symbols as 'target areas.' In actual languages [--Dari not by any means
excepted—-] there is a considerable variation in the pronunciation of a single
vowel phoneme, the various pronunciations clustering in an area of the chart, giv-
ing & scatter-shot effect."¥: Thus, there is observable variation, and even occa-~
sional "overlap" in the: pronunciation of the following related vowels: /E/ and
/é/ (especially in the comnector 'ezAfI'), /h/ as both /éa/ and /é/ (schwa), /e/
as both /&/ and /fe/, /U/ and /u/, and /u/ and /O/.**

Again, students are reminded that the pronunciation of Dari is not some-
thing to be acquired through reading. Its mastery depends upon the ear and
tongue. The teacher must pronounce--and the student must repeat--many times each
of the Dari words given as an example of the sound to be learned. The meanings of
the words are not important at this stage; they will be learmed in context in the
lessons following. What is important is the ability to differentiate and imitate
sounds, & skill which will be practiced in every lesson throughout the course.

1. /I/ is made with the lips narrowly spread (i.e., unrounded) and tense,
as if smiling. The front of the tongue is high while the sides of it touch the
upper teeth. It may.occur at the beginning of a word (initial), in the middle of
a word (medial) or at the end of a word (final). For example,

Initial Medial Final
I (this) zapIn (floor, earth) kell (key)
Author's nearest éQuivalenﬁs: .Equivalents in your speech:
(::::::) police, machine, ski, meet,
treat, piece, receive, she,
quay, company, people, key

*Smalley, op. cit., p. 201. Used by permission of the author.

**For the special IPA symbols used here for comparative purposes see
Appendix I,

30
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2. /E/ is produced with the lips more open than for the /I/, though still
spread (i.e., unrounded) and tense while the jaw drops a little. The front and
middle of the tongue drop slightly from the high position for /I/ while the sides
of the tongue continue to touch the upper teeth. It is found in all three posi-
tions. For example, '

P A
F.‘..,....q

e

S
[}

Esh (none) | dEwAl (wall) _ ~ nE (no)
25 '
Author's nearest equivalents: Equivalents in your speech:

[mm—

they, rain, cight, name, :
gauge, gregt, day, Iingerie

- )
Rerrnvmer 4

3 /e/ encompasses a variety of "short" sounds, made (2) in some cases
with the lips harrowly spread (i.e., unrounded) as for /T/ but slightly less
tense than fqr‘/I/, and (b) in other cases with the lips open slightly more than
for /B/, the jew dropped a little more and the lips not quite as tense as for
either /i/ or /E/. The corners of the mouth may also be slightly relaxed, the
front: of the tonguc more relaxed and lower, and the sides of the tongue just
lightly touch the upper teeth. In the foregoing chart it is shown varying be-
tiveen two locations. This variation may help to explain why speakers of Dari,
unless specially alerted, frequently do not hear the difference in the vowel
sounds of the two English words "sit" and "set," being ineclined to pronounce then
alike. The sound(s) may occur in all three positions. For example,

—— |

==l

4 ‘ggrOz (today) kelkIn (window) ke (that)

L >,
Yol

Author's nearest equivalents: | Equivalents in your speech:

[More common] -- here, near,
: pit, gym, been, business,
ﬁ women, engineer

¥ ” 3

[ Less common] -- there, gem,
pet, ready, gucss, many,
marry, fairy, chair

e
'm’r‘]

4, /a/ likewise includes a variety of sounds, ranging from (a) the sound
nade with the lips more opsn (but still unrounded) than in any of the above
sounds, and drawn back in a laughing position, with the jaw more dropped, the
tongue more relaxed and no longer in contact with the upper teeth, to (b) the
sound (known as "schwa") made with the lips neither rounded nor drawn back but
relaxed in a natural open position while the tongue rests on the floor of the
mouth., In the vowel chart it is shown varying between two locations. The exact
sound made will depend on the dialect of the speaker and the student will do best B
to copy his teacher while at the same time being aware of variations when he hears
them. The sound(s) may occur in all three positions. For example,

T

T 1 4




14 [ Lesson 2]
anwirl (cupboard) ~ kadan (to do) na (not)
Author's nearest equivalents: EQuivalents in your speech:

- [tiore common] -- what, sofa,
. cut, son, enough, the, blood,
e tongue, pigeon, attention

[Less Pommon] - cat, rat,
lzugh .

5e /A ia the sound made with the lips sllghtly rounded and protruded and
the %ongue drawn back slightly from the previous position for /a/ ‘It is found

in all thyee p031t10n For example,

Ashpaz (cool [n 1) . S byAdar (brother) o . mh (we) |

/"“\\ Autbor's na arest équivalents: .EQuivalents in your speech:

TN | |
(\ - /) ca1‘, saw, talk, dog, office,
TS tavght, bought, lingerie'

/b/jLS made w1th the lips well rounded and protruded, even as they are

gatLJ rore -cloced and the Jjaw slightly more raised than for the /A/ sound, .
1ne front of the tongue is not in contact with anything and the tongue itself is

Loarta dack sl_gni1y more then for uhe /A/ It may occur in all three p031t10ns.
Por oxample,

0 (gnd) nOkar (servant) 10 (nine)
Lathor's neavest equivalehts: EQuivdlents in your speech:

0 . .
\\\_’, rote, coat, window, doe,
weeu, sew, soul, brooch

7. ,/u/ is produced with the lips more closed and nore rounded and the jaw
more waised than for /C/ Tre tongue is drawn back and the back portion of it is
raised slightly while the -gides of the tongue: touch the upper teeth. The sound
occurs 1n all +hree p031t~ons. For example, o

UQAf(ﬁheY)” e shumA (you [p1.]) ’ khu [see Lesson 14]
Author's nearest‘equivalentsﬁv Equivalents in your speech:

pull, put, foot, cook,
woman, could

£y
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8. /U/ is made-w1th the Jjaw almost closed while the lips are tensely !
rourded, only slightly opened and protruded as in a ‘position for whistling. The
front of the tongue is free but the back of it is raised and in contact w1th the i
veium. This vovel, too. oceurs in all three posltlons. For example, '

=1

{ H

U (he/she/it) =~ - - pudan (to be) au-(two) | - :
_ - I : ; _ !
(/"T\) Author's nearest equivalents: Equivalents in your speech: %

- U : : P
ey rule, .true, do, who, moon, two, §
N— l .shoe,” youth, new, juice, suit |

- i
?

N

D1phthongs - : - 5

Darl has five. diphthengs (or sounds made up of two vowels produced in _ 3

the same alrst*eam) They are: - : E
Jui/ feif /ao/ foif foi/

They. are made in the folloving manner:

1. /Ai/ starts with thé'toﬁgue and lips in a position for /4/, but then
the tongue noves upward and forward rapidly to a position for /&/ The sound
occurgs in all three positions in a word. For example, '

Aina (mirror} - - : chiinak \teapot)" ' - JAi (place)

Author's nearest eguivalents: Equivalents in your speech:

sawing, jawing, hawing,
yawing, cawving, tavie

2. /a;/'sUgrus with the tongue and lipsvin_s_position for the short /s/
sound as previously described, but the tongue then moves upward and forward rapid-
ly {0 & position for /V/. % too occurs in all three positions. For example,

aib® (defect) paisa (money) kei (when?)
:\\\ Author's neesrest equivalents: ' Equivalents in your speech:
ai ' )
¥ 1

*Not included in this course.

#¥Zven though this diphthong approximates the vowel (or diphthong) sound in
"by," |l.x‘.'1.y.’n "die, " "buy," "dye," "I" and "sigh," it is actually _§l_1_0r_t2 in dura-
tion than any of thece and therefore cannot be considered an equivalent (at
least in the author's "dialect" of Americen English).

- 33
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e

3, /Jao/ starts with the tongue and lips in a position for the short /a/
sound, bud then tbn tongue moves rapldly upward and backward as if to form a /w/ ;
The sound. ocnurs in all three pos:Lt:Lons. For examp1 e,

, ‘,‘.’:(M'}

ad_'_L_AuQ. (offspring) ) " chaokI (chair) pao (.975 1bs.)
Anthor!s nearest equiifa;lents: Equivalents in your speech: ?
ncw, how, house, flower, bough

prcicaniin §

4, /01/ starts with the tongue and llps in a position for /0/ , but the
tongue then moves upward and forward rapidly to the pesition for a /v/. It oc-
curs in pediszl and final positions only. For example,

 —

jOicha (1ittle ditch) ’ 50i (ditch) 1
-~ ' ’ . i]
s w _Author's rearest equivelents: Equivalents in your speech:
LiOL ’ : r
?
j—_\ _______ p showy, doughy, "Joey™ i}
§

ooy

5e /UJ/ stacts with the tongue and lips in a position for /U/, but tbe
tongue meved ragpldly lpward and forward to the position for /y/ The sound oc~

cvrs in nedial end finol posi ulon_s only. For erample, _
bUinAk* (smelly) ' bUi (odor) E-
: ,/"; : fan thox's ne'-rest equ:.valents. Byuivalents in your speech: | ﬂ
\l/ i screwy, buoy, "Dewey," | | - a
"Louise" ﬂ J

e
J

#Not ineluded in this couwse.

paiatacy Pesinaed

s T g |




~ LESSON THREE¥* -

Pronunciation drill (to be done only with the teachex)¥*

1. Contrasting /t/ and /d/

tars ng dArum (I'm not afraid)
dars na dArum (I don't have a lesson)

tU bug0 (Say, "You") . S ‘ .
aU bugd (Say "Mheot) e - E . ) |
tU aU bugl (You say, “Two") - S : _

tEr na shud (He/she/lt didn't pass by)
dEr‘gg shud (It wasn't late),

kArta rawAn kad (He/she sent a card)
kArda rewhn' kad (He/she sent a knlfe)

I jAai bEtar as (This place is better)
I jAi bBdar as (This place doesn't have a door)

. BUL kuja bUa? _(Where was the shoe?)
2, cont@asting'/l/ and /8/

U sIr as (That is: garllc)
U sBr as (He/she is full; or, That is & "secr" [a measurement])

shir kujA s? (Vhere is the milk?) . ;
shBEr kujA s? (Where is the lion?) . .

U sI guft (He/she said, "Thirty")
U sE guft (He/she said, "Three") -
sE da sI. mBsha (Three times ten is thlrty)

*¥Pleage do not begin Lesson Three, the first of the "structural" lessons,
until you have thoroughly covered "The Sounds of Dariﬁ in Lessons One and Two.

: **Pronunc1atlon drllls are for ear and tongue p;actlce only. The mean-

'1ngs are not 1mportant and heed not be learned. They are included only to demon- ;
. strate that the utterances are real, not nonsense syllables, and to assist the ;

teacher. s C -




r'-w-n—-vl

[ Lesson 3]

]

+Ir tBr shud (The arrow passed by)

Illustrating /rd/ . | oy

Pruicin; 3

kArd e Kkhurds bOrd (He/she took away the small kmife)

kArd e zarda bOrd (He/she. took away the ‘yellow knife)

[ N |

awh gard shud (The weather turned cold)

| pard |

Ard qInat shud (Flour became expensive)

- v

la
:
B
H
a,
O
=
<
=3
©
)
o
)
[¢)
=3
®
&
Lo

The cardinal numbers yak (one) and dU (two)

i
i

i Y |2 \

yak (yag) U (du)

The final /P/ (voiceless) in yak (one) becomes final /g/ (v01ced) befyre
toiced consonants rsee P 3] and all vowels, except when followed by the

connector O ("an("), in vhich case the’ /k/ is retalned.

In isclation "ivo® s usualfy au, but 1hen fOlland by anoth r word it
is regularly shortened to du.

1

The numeral as written in Dari is included in order to familiarize the
student with the mumbers in script which, even though he cannot read

the langvage, vwill be ugeful iu many situations.” Other numbers will be
introduced at appropriate points in the course. A4 table of Dari numbers
is included in Appendix IV.

The plural forms of nouns o - ;l 7
milz ; nBzA bt | yag mEn" E du mBz §
--------- Aottt ~f—+- e e s, e e - -
(table) ' (tables) (one table) - ' .(two .tables)
aolAd . aolAdA but | yag aoclAd ' du aolAd =
__________ e e e | —— __-_____;__%;____m____-_
(offsprang) {(off prlng) o (one offspring) (two offsprlng) 3
] [} . i o 4
khinz |- khind | ‘chao_.k_I_ ! chaokyA kachAlU - ‘| kachAlUA
--—'——-—-—'——————-— -——--————'—b——--n——'--'—-———-:T————-—f-—-
(house) ! (houses) (chair) ; (chairs) (potato) 1 (potatoes) |

1. To form the spoken plural merely add —A on the end of the noun--unless
a number showing plurality is included with it, in which case the noun |

36 |
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Y

. doesd not cha_nge, whether it is animate or inanimate. When words showing
plurality (other than numbers) are used, ‘then the noun may be plurallzed.

AT peapr i P

ST
— R N
I
.

2. The plural marker -A is always accented.

S

3. When adding -A to words ending in vowel sounds the following phonologi-
- ogl rules are observed:
(z2) fThe final -a of words endlng in -g is merely lengthened to —-A;. so,
‘ KnAna--khinA (houses). ;
" (h) Vords ending in final -I or =i (of dlphthongs) change the -I or -i
to -y~ before adding -A; so, chaokI--chaokyh (chairs).
) Woxds endlng in -o (of dlphthongs) treat —o0o as -w- before addlng =\,
) Viords ending in any other vowel sound (e. g., =B, -A, -0, -U) merely
add ~A; €0, knchAlU--kachAlUA (potatoes).

AR A g
M‘ H"’ o

—~
™0

SRRy

B T

© 4;° Although the two cxamples shown with yak cause /k/ to change to Je/ (be-
- cause of the following voiced sounds), with the other three examples
(begwnn ing with /kn/ ’ /ch/ and /k/ y all. v01celess) there is no change.
So, yak khAna (one house), yak chaokI (one chair) and yak kachAlU (one
pota.to-y.

omnera i o

2eTe

AL
opccaial

3 |
Ul
.

In this course stress is shown by underllnlng the syllables (of a s:Lngle
word or sentence) which are to be accented.

e e e o L i o e e

R T A T T

E 3D | Personal pronouns (as subjects)

‘;‘E Singulacrz ' Plural

w 1 First person .ma (I) f oma . (we)

- i 2 Second " tU  (you) shump (you)

i’ 3. Third " | U (he/she/it; und \ (they; he/

5 -\ they [nlan]) : she,[-formal])

1. Gender is not indicated by any of these forms. It must be inferred from
the context. U, :f_‘or example, can be "he," "she" or "it."

2. The second person singular form tU is used for children and for famil-
iar friends whom one would address by their first names. It must be dis-
tinguished from 0 (usually repeated) which is a sound used for call:.ng
& dog. (See v 21—A.) .

5 "'The socond .person f)'l'ura'l‘ form shumh is used for those whom one would
address moré Tformally or unfamiliarly by their surnames.

4, If the second person plural form. shumh is used for more than one person
then those persons could be either familiar or unfamiliar. If it is
used for one person only then that person would not be well known to the

a7

b
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3 speaker or would be addressed more formally. It is not so much (as in

+ ! " gome languages) & question of "politeness" as it is of familiarity/un~
faniliarity or formality/informality. shumA is becoming more and more
preferable to use instead of tU. In other words, shumd would nearly al-
ways be acceptable while tU in some cases--especially if mispronounced
t0 (as in # 2, above)--might be offensive.

-1

3 " 5. The third person singular form U, besides its usual sense, is also used {
’ as a plural for animals or inanimatc things (= they). (Cf. § 3-G-1.)

| et !

6. The third person plural form uni is normally used only when referring to

" . persons (not animals or things). As a matter of respect (or formality)--
e.g., when talking about another's father--uni may also be used to rcfer
to a singular subject so long as that subject is not present. In such
instances the verb is pluralized to agree with und.

'.\Il,ﬂ ‘la-ﬂ.'a—:;t

7. The third person plural form enh is used when one is talking formally or
respectfully about a person in his presence to another person. This
usage requires the third person plural form of the verb with enA.

Lot

The present: tense of the verb tUdan (to be)

e

Singular Plural

)

1 First person astum (I am) astEm - (ve are)

Chn &AL P

2 Second " astI (you are) astBn (you are)

3 Third " as (ne/she/ astan (they are)
S - it is) .

Jorsiinasing

1. The infinitive (or "to") form of the verb in Dari always ends in -an.

2. °All infinitives are accented on the final (or -an) syllable.

Jarverai}

3. The accent of the verb blUdan falls on the first syllable in this tense,

[

4. The verb bUdan is the most frequently used and also the most irregular
verb in Dari. It is important, however, because of the personal end-
ings which are regular except for the third person singular.

fortecic 2t

The personal endings of verbs, indicating subject

Singulaczx "Plural T
1 First person o =um (I) - ' ~Em (we) L
2 Second " - -I (you) ~En . (you).
l 3 Third L -a (he/'she/it")' : -an. - (they) i]
<

I8

A |
L]
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3]

.context.

. ;'she" or "it" is the subaect

Except for the'thlrd-person singular df certain tensés (cf. § 3-B, above)

21

.Gender is not shown by any of these forms. It must be inferred from the
Consequently, the -a form, for example, can 1mply that "he,"

the personal endings for all verbs in Dari are as given here.

_Since these endings indicating the subject are always suffixed to verhs,

the subject pronouns--depending on the context-~are frequently omitted.

with the present tense of bUdan (to be)

- Statements

ra : dAktar f astum

‘ma | Mehgng | estun |
AU 'Qi sﬁAkerd ; ﬁsfl.;
£U ; nCkar E aéﬁ{.
U i' Zefl 5 as

= E kelkIn E as

U .;} zamin E' as

U} davg ) os
i | brAdar | astin |
shuml. E muallen E astn
g#A ' amshiza ; stan
enl i. amshIys i stan
U e s
v lel 1s
U i pardh | s

I am a doctor.

I an a coock.

- You are a student.

You are g servant.

He/shé is & baby.

It isia windoy .

It is a floor (or, earth).
It is a door,

Ve are kro%hers.

You are a teacher.

They are nurses.

She is a nurse (or, They are nurses).

They are keys.

. They are flowers.

. They are curtains.

The verb agrees with the subject in person and number except when the
subject is non-human or inanimate, in which case the subject pronoun and
the verb remain 51ngular (cf the. examples above w1th kelyA, guld and

pardA)

. When a number is mentioned piurél animate subjects take a singular verb
_since the subject is not pluralized (ef. § 3-C-1).




BESSERINT A0 36 6 ot i geny

22

5.

7.

1,
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Note that in the sentences with "brothers" and "nurses" the words brAdar
and amshIra in spoken Dari usually remain singular, even.though in En-
glish they have to be translated as. plurals. In. these cases they func-

“tion attributively, that is, as if one were to say, "We belong to the

group k:nown as (or, 1n the category of) 'brother', 'nurse!."

Contraction frequently——but not always—- occurs in Dari when a word end-
ing in a vowel is immediately followed by a verb beginning with a vowel
(as in the present tense of bUdan) In other words , one of the vowels
is assimilated.  So, darwAza + as darwAzas, amshIrg + astan = amshI-
ragtan, kelyA + as = kelyAs, guld + as = gulAs, pardA + as pardAs.

When a word like tefel (baby) is followed by s vowel it drops the see—

- ond short vowel. So, tefel +as = tefl as; tefel—tefll (babies).

Since the subject is included in the personal ending of the Dari verb
anyway, subject pronouns are often omitted.(as in some of the examples
following). Foreigners have a tendency to use subject pronouns too
much while Afghans, if the context is clear, normally omit’ them.

As in Bnglish, the pitch of the voice drops at the end of a simple state-
ment. Thug, )
U chej.(gh-—\ as. It i{s ‘a light -(or,- lamp).

The usual Dari word “rder puts the verb at the'end of the sentence.

The word kelkTn (window) ordinarily refers to one frame (of any size)
serving as an opening in a wall, no matter how many smaller divisions it
contains. Thus, a window with the shape

will be considered as yak kelkTn, not du kelkIn.

Questions and answers with the present tense of bUdan (to ve)

;(U) ;itAg i_ag?‘ - Is it a room?
| ]
bale, ;(U) utlqg gas  Yes,.it's a room.

|
!
[
| 1
:(unA) :shAgerd lastan? Are they students?
]
|
|

1 . '
bale, g(unA) shAgerd :astan Yes, they are students.

Apart from the "yes" (or "no“) .an'swer, the form and word order of the
simple question is the sameé as that of the simple statement. The dif-

: . ference is conveyed only by the pitch of the voice, rising for the

question and falling for the answer.

. If ‘the answer is 1ntended to be somewhat emphatlc, as, for example in

clarifying a misunderstanding or uncertainty, the voice may be stressed

40
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4,

2.

4.

on the verb. This does in spoken language what italics would accon=-
plish in vr:.tten Engllsh. So,- "Yes, he 1s n

Words gz.von in parentheses in the above examples--and throughout. the' sen-

tences of “the course--may be omitted in dctual speech. Here the subject:
is included in the: personal endings of .the verbs and references-are spe—
cific enough withoust the subjeet pronouns.’

bale (also, _tlg_lE) ’ "yes," -with the v01ce rising and the. accent falllng‘
on the second syllable, is also the usua]_.. response by Afghans when an~
swering the telephone. It is thus equivalent to "Hello" or "Yes.'/

nz (not) a2nd nB (no) with the present‘ ténee of bUdan (to be)

. | . X o
“n stetements | U tenwArT {n_jE_g . It isn't a cupboard.
' ' o
vnd |brAdar |pBstani- They aren't brothers.
1 ) - :
In cuestions tU  lamshIra ' nIstI?: Aren't you a nurse?

s‘*umA'nhAgerd 'nEstEn? - | Aren't you (a) student(s)?

o106 1-} g (IahFr—o

N
In ansvers i, 'bacha | nfg—- No, it's not a boy——-:.t'
Sl bty a girl. -
dukhtar !as
) ! o
ne-Xhair !msg | diktar. No., I'm not a doctor—~
————————— b--m—-- I'm a teacher,

[]
nEa2tun-- ! rmazllen ' astun

The negative na (no+), because of its final vowel coming Just before the
initial vowel of the present tense forms of bUdan (to be), is assimi— .
Jated to that vovwel, becoming nE__ ; except in the case of the second
person singulsar the: second vowel commonly influences the first .one and
changes it J.rom —E-— to -I-.

The accent is pui; on the negative marker na when it is combined with the
present tense forms of bUdan (to be). :

The negative ansver. nE (no) comes at the beginning of replies. mna-khair
is a more polite way. of saying "No," something like, "No, sir, I regret
tosay. . . "

The word bacha means "boy" or "son." It is misused-~-and generally also
mispronounced~--by foreigners to refer to a general "servant "  The cor-
rect pronunciation_is _bacha, not bAcha. o

.

| _Vocabulary for Lesson Throe
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-a '(of,. - )

-A
amshIre. -
-an

 anwisl (almArD)*

a?;;lé.@

Ashpaz

bachs ..

bale (palf)..

br.f@_a'_l_‘_ ( byA@ )

bUdan

-chaokl

che_i-_j\_gg
diktar

darw)&g
qu (au)

dﬁkhi:gr_

- | | [Lesson 3]
he/she/it (personal ending for verbs)
7o, (the sign of the Plura]_.?,suf.i‘ixed" to nouns) -

sister, '(female) murse

they (personal ending for verbs)

~ cupboard, closet, shelf

‘offspring, child (of either sex)

cook [n]

boy, son

~yes; "Hello" (on the telephone)

brother -

to be
' chair, stool, seat, bench
light, lamp. -

. doctor

door

two
.girl, daughter

" we (personal ending for verbs)

you ([plur.] personal ending for verbs)

they; he/ shé (for .respect)

, Tlower

you ([sing.] personal ending qu verbs)

- potato

key

*In this and all subsequent vocabulary entries forms given in (

are alternates which the student should be aware of since they do oceur.
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ng.l__g_]_‘f_f,l; “window
khina ., : house, home, x"bom o
ma - I; my (§ 6-D); min.e'- (§ 6-E); me (§8—B) |
nh we; our (§ 6-D); ouzs (§ 6-B); us (§ 8-B) R
Bz  tsble, desk ' "
n;(u)a_,lj.ﬂ teacher
_na_. no’f-;..: :
na~khair "No, sir + . . " a
nk no
‘nOkar servant
parda curtain, drape, covering
shigerd ' student, apprent:n.ce, tralnee
« shuhiy | you (pl ), your (§ 6-D), yours. (§ 6-E), you (§ 8-B)
tefel baby, 1r_1fag1: , youngster (of e:n.'t'her. s6x)
U you ('sg ); your (§ 6-D); yours (§ 6~E); you (§ 8-B)
U he/ she/:n.t they (for animals and things); his/her/
"its (§.6-D); his/hers (§ 6-E); him/hexr/it (§ 8-B)
R I (personal ending for verbs) -
und they (for persons); their (§ 6-D); theirs (§ 6-E),
then (§ 8-B)
u,tl_&.”cj_ room (of a building) '

yak (yag)  «

zamln

one; 4, &n

' floor, land, earth, soil

Exercises- for 'Lesson Three.

(to be written as well as practiced orally with the féacher)

E.g., a0lAd

Exerc;;se 1 - Ma,ke the plural of the follow:n.ng nouns.  aolAdA
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5. dukhtar 10. nOker 15. amshira 20. amwhrI
6. gul 1. shAgg_::_‘g”-x 16 'bag;ﬁa_ 21. chaokI
7. kelin . 12 Cbefel 17. derwiza 22. kell
8. mEz 15. utlg 18. khina 23. kachAlU
9. muallen 14. zemln 19. pards |

Exercise 2 - Repeat each of the above nouns with the numeral yak (yag). B.g.,

aoldd yag aolld

Exercise_ 3 - Repeat each of the above nouns with the numeral 4U (du). BE.g.,

aolld du aolAd

Exercise 4 - Use the correct form of the present tense of bUdan in each of the
following sentences, including contractions where necessary. E.g.,

Ukell | .. Ukells
L ‘malshpes | 4 whbeder 7. shmh shhgerd
2. @Wadkar . 5 embmallen 8. wlemehlza
3. mA diktar 6. U gulh 9. U kachAlU

Exercise 5 - Use the’ correct subject pronoun in each of the following. BE.g.,

vevvnas. DOkar astun ma nOkar astum
1. .  bachas 4. '__“.brAggr_astEm 7. _“mmamsm_._rg_ﬁtan
2. ,,,, mallemestan 5. = kelklms 8. . tefel as
e Elss 6 Mkian e 9. | hiserd eatl

Ezercise 6 - Pronounce each of the followving statements as a question. E.g.,

U cherAgh as U cherAgh as?

“X.. U darwAza 8 - 3., - shumh amshIrg stEn. 5. enA diktar astan-
2. tU shAgerd astI .. 4. UanwArl s ~ =~ 6. unh byidar astan

14

i«a,.:.-.ze-‘ !

Lz

Lw '.w.!

(_-.n'«wc []

|

[t |



s ol

Hingmmesp o i ez weaniors

[Lesson 3] 27

Exexvise 7 - Answer each of the following questions in both the affirmative (with
' bale) and négative (two ways, with nE and né~khair). BE.g.,
U dAktar as? = bale, dAktar as 'nE,” U dAktar nBs

na=-khair, (U) diktar nEs

1. U Ashpaz astI? 3. enhi.nuallen:astan? ‘5, U kelyh s?

2. unh amshlra stan? 4. shumh nOkar astBn? 6. U gul as?

[— i — e

Ej_gj:g;_gg_&- Turh these affirmative statements into negative ones. E.gey .
Udshpaz as | U Ashpes nBis
1. ma dAktar astum 5. U anwAryh s 9. U nlOkar as
2. mh shigerd astEm 6. nA byldar astEm 10. U kell s
3. unA muallem astan 7. und bacha stan 11. shumjp amshIra stEn
4. +tU shigerd astI 8. Ugulh s
Lzercise § - Substitute each of the words given below for the appropriate word

T in the sentence: Ashpaz astum.

1. dAktar 2. nmuallem 3. nOkar 4. shigerd 5. amshlra

Ggercise 10 - Repeat Exercise 9 for the following sentence: brAdar astEm.
T 'in the sentence: 11U nOkar astl?
l, shAgerd 2. LAshnaz 3. amshlras
Exercise 12 ~ Substitute each of the words given below for the appropriate word
in the sentence: shuml nOkar astEn?
l. shAgerd 2. Ashpag 5. amshira 4. dAktar 5. muallem
Exercise 13 ~ Substitute each of the words given below for the appropriate word
in the sentence: (U) tefel as.

l. chexAgh 2. gul 5. mBz 4., uthq 5. dAktar
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10, damwfigh 12, pavdk 14, amwAzyd

6. zemln . 8~?a°hA-l-U-

—— 1

ot S S|

7. kell 9. shigerd 11. khinA ,  13. nuallen 15. chaokyh

Erxercise 14 - Substitute eath of theé words given below for the appropriate word
- in the sentence: enA dAktar astan. .

 S—

l. muallem - 2. amshlra _

==

. e ——— ——————ty

Exercise 15 - Repeat Exercise 14 for the following sentence: wupA diktar astan,
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. bAr na dira (He/she/:.t doesn't have a load)

o

Pronunciation drill (o be done onlywith the teacher)

Contrastlng / l/ and /r/

nAnA e lzb chI s? (What does 'lab' mean? [lip])
mAnA e zgh chl s? (What does 'rab' mean? [Lord])

l

PAL na dira (It doesn't have a wing)

I +ufang 28ll s (This ‘gun is orlglnal [or, genu:.ne])

I tufeng esrl 8 (THis gun is modern)

leng besyhr shOkh as (The cripple is very naugh‘by )
reng besyAr shOkh as (The color is very bright)

U dAL as (Tha.‘b's the letter 'd' [or,. lentlls])

- U dAr as (Tha‘b's a hangman's scaffold) '

aoll dArEn? (Do you have a yard [or, house]?)
aorl dArEn? (Do you have ‘'aorI’ [a kind of seed used for season:.ng]‘?)

Contrasting /I/ and /e/

U slr dAra \He/sne/lb has garlie) -

U ser dira (He/she has a secret) s '

ser e kebibh da sIr as (The secret of a [ good] kabob is in the garlic)

shukur ke bInA shud (Thank God that he/she got his/her 81gh'b back)
shukur ke denhA shud (Thank God that it got startod) o

Illustrating / rs/

az dars tars na dira - (He/she 1sn't af“fo.lo. of -tho leséon) ‘
farsha burs kO (Brush the floor) | BT
charsa ns kashEn (Don't: smoke hash:r.sh)
Illus‘brat:mg / rt/ .

I . . ._'f . . 29
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1.

2.

I shart nBs (This isn't necessary [or, a condition])

kArt e ArUsIsh barem rasId (I received his/her wedding card)

The cardinal numbers three to ten

sE chAr panj shesh
7 vlie  Ale 10 A
aft asht no de (dA)

[ Lesson 4]

When transcribed in Dari script (vhich is written from right to left)
numbers are given in the same order as they are in Engl:.sh, i.e., from

left to right.
The cipher (or, zcro) in Dari is rcpresented by a dot ( < ).

The numhexr 4 in Dari is commonly wr:.tten in two ways, as showm.
the student should learn to recognize either form.

So, 10 in Dari is not

\'-.

Thus,

The final /j/ of panj (five) is sometimes omitted in rTapid speech.

Both da -and dA occur as _al‘Eerhate forms.

The demonstrative pronouns I (this),
yA (these), U (that) and wA (those)

I ; mBz ; as
T E ‘chii E as
I ; Ashpaz ; as
yA E shA_g_ezQ, ; agtan
yb | bridar ! astan
yA : ketib(4) E (a)s
U E chaokl ; s
U ; dukhtar ; as
‘wA ! dAktar E asfan

a8

This .is tea.

* This is a tabl_e.

This is a (or, the)" cook.

These are studénts .

These are brothers.

These are books.

That is a (or, the) chair.

That is a (or, the) girl.

Those are doctors.
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2.

astan Those are’ servants. .. © .. .

i
[
1
|
!
[
L]

am(A) . (a)g_ _ Those are pens.

‘..

I (this) is the near demonstrative pronoun in Darl, with the plural form
yA (actually, I +4 [plural 1nd1cator] = yA) It may refer to pzople,
an:.mals and thlngs. .

) (that) is .the remote- demonstratlve pronoun in Darl, w:.th the plu.ra:l

- form wA (actually, U + A [plural 1ndlc¢tor] = wA). It too nay refer to

people, anlmals and things.

The singular U (that) is 1nd:.st1ng1ushable from the third person singu-

lar subject pronoun U (he/she/:.t

. The plural wA (those) may be substltuted for the third person plural
- subject pronoun unh, except that wA.can refer to persons, animals and

thlngs vwhile uni is normally only used for persons. (Cf. § 3-D-6 )

As is the case w1th subject pronouns, demonstra.tlve pronouns ‘are also
generally overworked by foreigmers. Where the context is clear Afghans
usually -omit them,*-- Y : . ‘

The demonstrative adjectives I (this/these) and U (that/those)

 Near the spesker

| , . A

I mard t this man - I zan . .t this woman
-'_."'_-"———"‘-‘---.--'--'-""----—-—‘-—T_".—°.":“---""'-
| these women |

]

I mardd \ these men I.. zand .
! .
1

this mother

I chiinak 1 this teapot I mAdar .

I chiinakA : fhese’%éapots I mAdard these mothers

' Farther avay from the spoaker

U sélgg ' E that 11v1ng room U padar -, that fathsr
U sAlUnd, i those-llvn_.ng rooms U padarh ; those  fathers
U tashnAb ‘ ; that bathroom U khwAr E ths.t sister
U tashnAbA E those bathrooms U kthrA i tﬁose smters

As ‘demonstrative aljectives I and U do not use the plural forms yA and
wA. The singular i’orms serve. both purposes.

They may be used wrbh;_peoPle, am.mals or things.

49"




327 [ Lesson 4] |

3. TFor charts showing kinship terminology in Da.n (father, mother, brother,
sister, etc.) see Appendix III, C e

The present. tense of the verb dAshtan (to have)

Singular

"Plural

1 First person gA_rlml - (I have) dArEm ‘(ve have)’

2 Second " dArT (you have) _d_L;rEn Qrou have)
qe ;3 - Thizd " ra “Xf’.,"(h‘e/she/ " dAran (they have)

- it has) S )

. _’L. ._._'J"he accent 1n this verb falls on the flrst (not the last) syllable.
2. This is probably the second most 1mportant verb in Darl. It is con-

Jugated in the present tense with the normal personal endings (men-
tioned in § 3-F). :

Statements with the present tense of dAshtan (to have)

ma gl ﬁén_z_s_e_]; ; dArum I havelé; pencil,
ma 0 U Eqa;gg_ k.l&gggz_'s dArEn | You and I [lit., I and you]
; ' ' have pen and-paper.
mA O shumh ;m ‘i dArEm You and I have work (to do).
I -,utAq ;p_a_n,]_ kelkIn E dAre This room has five windows.
shA.r EbA_z_lg_ 5 dira | The city has a marketplace.
mA 5 rAdy0 E AATEm | ‘We have ‘a radio. | ’
wA Ewakht | ; dAran "I'hey do have time.

1. The verb agrees'}i:'i.th the subject in person and number,

2. dAshtan can be used personally or.impersonally, wherever one would con-~
vey the sense of "to have," meaning "to possess." ‘ .

3. The order of persons in Dari compounds follows numerical order--that is,
first, second and third person--—whereas in BEnglish the first person is
put last. o

e 4, The expression mA 0 shumh (lit., "we and you") is almost a formula in
‘ o Dari and may refer to only one rerson in each number, cven though plural.

| -Q[' . 50 -




[I_-es-slon 4] | ' 33

5.

4-H

Tf the snswer is intended to be somewhat -emphatic, as, for example, in
clarifying a misunderstanding or uncertainty', the voice may be stressed

_;on the verb. This does in spoken language what 1tallcs would accomplish
in written English. So, "Yes,. it has."

Queé%'ioné and answers with the present tense of dAshtan (to have)

1 ' -
(tu) g kAghaz 1 dATI? Do you have (any) paper?
_ { ] ! Co .
bale, ! (ma) ! (kAghaz) : dArum ’Yes, I have (some paper).
I 1 o
utAq | cherigh 1 dAra? Does the room have a light?
o b ' 1 ‘
dale, ! (U) | (cherAgh) ! dAra | Yes, it has (a light).
— ' ' | o
“shumd | -aolAd | dArEn? | Do you have (any) children?
| i ! : : o
bale, | (wa) - ! oB bacha 0 | Yes, I have three boys
: L ; and a girl.
! t yag dukhtar ; dArum g

 hkpart- i‘rom the "yes" (or "no") answer, the form and word order of the
. simple-question is the same as that of the simple statement. The dif-

ference is ccnveyed only by the pltch of the voice, rising for the ques-
tion aﬁd felling for +he answer.

The words g’i.Ven g in pax‘entheses may be omitted since the context makes
their megning clzar. It should be remembered that subject. and demon-
strative pn*o“ou.ns are Tegularly omitted by Afghans in their. speech.
They are, however, frequently given in this course both to teach famil-
iarity with the forms and %o supply "context" which random sentences
generglly lack,

na (nt;t) and nf (no) with the present tense of ‘dAshtan (to have)

Tn tatements . | ma \nin | na. ! dArum | I don't have bread
S ' o Lot ‘ (or, food)
1 |
: i i !
tashnAb | ao 't ng | dAra The bathroom doesn't
: : : ~ have (any) water.
) | . .,.. _
parwd ! na | dAra’ It doesn't matter.
| [ ! - R
U . | khatar T ona ! dArs -It's not dangerous.
I [ o S -
U lab i DAZAT : na 1 dira That village doesn't
' ! E e \ ' have a marketplace.
' ', . o ’
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[Lesson 4]

dAran? { Don't they have
" work (to do)?

dAra? Doesn't the hotel
have room?

dArEn? | Don't you have a car?

dAra No., .the house doesn't
~ have stairs.

In questions und : kAT . 1 ns :
e | . |
S e . I :
' . 1 |
Otal : JAi | na
A :
o [ o I
shumA | mOtar | na :
! 1
: .y o |
In answers | nE, | khhna : zInA ! na :
} '
: | ! '
{ | { |
1B, | (ma) !dAlEz | ma |
|
i | | [

dArEm No‘, we don't have
a hall.

1. "In the example, "It doesn't matter"--which is literally, "It doesn't
have a care _(or, concern)"--it should be noted that foreigners frequent-
1y use parwA nEs (It is not a care) instead of the idiomatic rendering
as.found here. Another common (and equivalent) expression meaning "I%
doesn't matter" or "It's all right" is

.
khair ;as .
]

2. "It's not dangerous" is literally"'"It does not have danger."

3. With regard to the example "Don't they have work?" it should ve pointed
out that this sentence, unA kAr na dAran? actually means, "Aren't they
busy?" In other words, "Don't they have some work to do just now?" One
could also use this idiom positively as well. So,

—
ma':lgA_x;:dArum.

I'm busy (i.e., I have work [to do]').

4. The accent is put on the negati\}e particle ng when combined with the

~present tensc forms of dishtan (to have), and the position of the nega-

tive is just before the verb.

5. In the example mentioning "the house" note that definiteness or indefi-
niteness are determined by the context since Dari has no definite arti-
cle (though it can indicate definiteness in other ways, e.g., by word

o_rd_er)!.

6. 4E (villé.ge) ié one of the few nouns used in this course which forms
its plural irregularly. Hence, "villages" is aB(H)At.

1

The. negative Ech (none, not any)

| |
¥ninun | Ech | vakht ina Edi\.ra
-
I ! I I
Lma s Ech :paisa | ne :-dArumv

The lady doesn't have any time.

I don't have any money.

.l. The pronbun Ech (not any, none) may be used alone and in compounds

(to be introduced later).
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Even though itself a negative, Ech also takes the negative form of the
verv that it occurs with; in other words, a double negative with only
an emphatlcally negatlve (not posltlve) signification.

“ The word khAnum. (lady, housewife) is the proper word to use in Afghan-

istan for the "lady-of-the-house." Occasionally one may hear servants
use the expression mEm-sAeb in place of khAnum, but this is a carryover
from India and Pakistan and is not indigenous to Dari.

The word khAnum may also be used 1n the sense of "Mrs." when comblned
vith a proper surname, as

! | S ‘ .
U :khAnum : jAnsan ! as That’sr(or, she’s) Mrs. Johnson.

i

—

This, however, is a comparatively modern usage.

Sometimes the word'khAnumrmay be heard for single ladies as well as for
those who are married, although in written Dari a special term, pEghla
(from the Pashto language), is more commonly used for women who are un-
narried.

The suffix -An (too, also, either)

Ulnm : Ashpaz v; as . He/she-is"e cook, too.
| ’ | - 1
shundn + wakht ! na : dArEn? | Don't you have time, either?
]
| . | | . . ) .
n0kax : sBE :brﬂdarAm | dAra .The servant has three brothers, too.
But note--
| f f
:U I'dvihtar | KetAbAn i dAre | That girl has a book, too (as well
Coy b o as somethlng else).
! (I i .
1) |dukntarAm : ketAb t dAra | That girl (as well as someone else)
L \ ¥ also has a book. .

When the” sufflx -Am is added to a Word it means one additional, in the
scnse of "too, also" when positive and "either" when negatlve. It is

* important to observe which -lement of the sentence is’ rece1v1ng the ad-
: ~d1tlonal emphasis.

"When addlng —Am to words endlng in vowel sounds the phonological rules

noted with regard to the plural marker (cf. § 3-0=3) are generally ob-

served

(a) -a or -A + ~-Am becomes -Am; so, bacha-—bachAm " mA~—-mAm.

(p) -Ior -i (of dlphthongs) + ~Am become ~yAm; so, chaokI~-chaokyhm,
chii~-chAyhm,

(¢) =-o (of diphthongs) + —-Am becomes ~wAm; 50, ‘a0==awAn.




36 | o ' ' [ Lesson 4]

:(d) Words end*ng in any other VOWel sound (e.g., -B, <0, -U) merely add
"Am SO y dE—-dEAm. ’ :

‘l 3. In fast speech it may be difficult to distinguish between ma + -Am and
~ @b + -An (both = nin) or between U + =Am and wh + -Am (both = wAm), but
the verb cnd;ng w1J"g1ve the clue to-the - subJect -

i

). The question word chI (what?)

‘U jehl 182 . | |Vhat's that?
‘ﬁJA E EQEEA ; as It's a table.
U ;_pyAgg,‘gné, It!'s a cup.
I jesfer | Whabls wmie?
I ' aEmAL ias | It's & well.
I E kell ;_, vIt's a key.‘.
unh | ehl diran?| What do they have?
wnd : chai ; ahven | They have tea. .
WA e nOtar ;qdﬁran‘ "':They;ha§e -] éar@.
1 (shiuma) | “chT AL Y areEe? | Holw‘,;aré you? .(lit., What condition
: ; do you have?)

",l;*_The interrogative chl (what°), because it ends in a vowel, is subject
‘ to contraction and this is assimilated into the initiel vowel of the
follow1ng verb (present “tense of bUdan) So, chl + as = chl s7

2., In the "How are you?"uexample above, the pronoun shumd (you)--unless it
is desired t0 empnasize: it--is generally omitted. This is one of the

. most common forms of inguiring about a person's state of health or wel-
3 fare. it may just as well occur with the singular form of the verb--
;‘chT AT AAri2+Zif the person being addressed is a familiar friend or a

child., Dcpending vpon theé circumstances and the mood of the speaker

~ Tthe accent (or stress) in this formula may come on ¢hl or Al, (A simi-

 lar varlatlon 1n stre%s may occur in the other sentences glven above.)

'35, Note the dlfforence that stress makes in the follow1ng +two sentences:

'sbgmA‘} chI; kAT :dArEn? What work do you have (to do)9

i
I,
]
!
]
i

| b .
shumh ! chI + kAr : dArEn? What do you need'P

In the first exauple givin here the 11qu1Ly refe s to what a’ person has
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;L to do, 1.e., ‘Yhat are you busy with? The second example, translated
€ - "need," reveals yet another idiomatic usage of kAr with dAshtan in whlch
. kAr (work) functions in the sense of "need, requirement." Foreigners—- g
L and shopkeepers, children or others who have been "conditioned" by them-- ;:i
are more likely to use the unidiomatic expression lAzem (necessary, es= .
: seritial) than this perfectly good idiom. Thus, they may frequently be ;
|| _heard to say something like ‘gul lAzem nEs (Flowers are not necessary)
instead of gul kAr na dArun (I don't need flowers).
K 2
Vocabulary for Lesson Four
. aft seven: |
B K -Am ‘oo, also, either
20 water ;
, . i
| asht eight i
J bAgAr . marketplace ?
i
g
chii tea i
]
§ ] chAinak teapot i .
B chAr ' four ;
l chI? what? }
lg chI A1 dArEn? How are you? |
| . f :‘lp. (dA) ten v AT
o E dAlEz . nali(way)t N
. ' dAshtan -+~ ‘o have ~
dB village _
' dEwAL | | wall
’ Ech i o not any, none, no-_____ (incompounds) at all 4
I o : (pron.) this; '(ad,j.) this, these
JAL place, point, location, space B a
- khghaz (qAghas) paper
é; kAr work, jb‘b, assignment; need, requirement

o5
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“{gketmb

kAr dAsntan

.fu.khalr.as!

* khAnum

khatar

khwAr

-t°.h5V9 W°rk’.b?.bu§Y3 to heed; require
. book . &
. It's all rlght (or, o. X. )

B . lady, w1fe, Mrs. (when used W1th a surname)

It doesn't matter (iit., have a care, concern)

[ Lesson 4]

danger

sister

necessary, essential
mother

man

car, automobile
food; bread (of various sorts, to be defined)
nine -

and

hotel

father

money

five

Miss (title for én:ﬁnmarried Woman)
pencil

cup

pen (also, occasionally "pencil)

radio

- -living room, barlor:

three : nafip)

city, town -

)i
Ve
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L shash ... six
k]

1 tashnAb - o bathroom; bath

U S - (pron.) that; (adj.) that, those

B 3 WA those (pron.) f

‘ - e . . . :
B CoyA o .~ these (pron.) - z

Zan .. .. . woman . I C 4

-k  zIna (zIﬂ) . _stairs, ladder

||

&

g Exercises. for Lesson Four :-

v; ] (to be written as well as practiced orally with the teaéhér)

. i Exercise 16 - Make the following plural. E.g., I sAlUn I sAlUnA . ) J

= 1. I dEBwal =~ 3. I jAi . 5. IKAr 7. I khinum .

20 IdE 4. I khghaz 6. I ketAb 8. I mOtar

Exercise 17 - Make the following plural. BE.g., U Otal U Otald

1. U pense 3. Ugqalan- ~ 5. UbAzAr . - 7. U chAipsk.

2. U pylla 4. U rady0 " 6. U shir '8. U bacha
Exercise 18 - Complete-each of the following with the correct form of dAshtan.
E.g., ma mOtar mg mOtar dArum

;- Ychai -~ - 6. mA ketAb 11, khina sAlUn- - 2

2. U paisa ? 7. unkpyila 12, uod kir

3. wA pengel 8. shhgerdh galam 13, d'Al'Ez'zI_nA,

4. shAr bAzAr. ? 9.> enA wakht 14, .U byAgg

. shumh THdy0 . ? 10. mh nAn .2 15. wh kighaz na -

eesc e ss0000s0s 00 s o0

SRe)

Exercige 19 - Complete each of the following with the éorrect"fom of dAshtan. %
E.g., tU wakht ? tU wakht dArI?

e
3

5

~k




40 [ Lesson 4]

1. chAingk chAi ps 4., I kAr khatar .
2. shumA wakht ne ? 5. +%U paisa na ?
3. mA O shumh aolAd : 6. tashnlb ao na ..

i

Exercise 20 - Complete each of the following with the correct form of dAshtan.
E.g., ma aft ketdb © ‘ma aft ketAb dArum

1. mA n0 utAq 4. U mOtar pa - 7. ma chir khwAr
2, tU Ech paisa na 2. shumA jAi ‘ ? 8. I dB Ech Otfel na
3. I shAr gE Otzl 6. unA shash pensel 9. wA asht aolhd

Exercise 21 - Complete each of the following with the correct form of dAshten.
E.g., mAn kAr mAm kAr dArum/dArEm

1. iUAn vekht na 0 ? 6. makighashmna ...
2. khipa dilBzAn 7. Lotalmutlana
3. Ulpkhatar ..., - '8 Uuthqhn asht chaokl ..
4. uhmlhater ..., 9. shupln jAina o7
5. khipumim kAr .0 10 whmmOtaxr . . e

Exercise 22 - Change ma to U in each of the following sentences. E.ge,
ma kAghaz dirum U kAghaz dAra

1. ma wakht na dArum 3. ‘ma kAr na dArum
2. ma sk pyAla dArum 4, ma dukhtar dArum

Exercise 23 - Change tU to unA/wA in each of the following sentences. E.g.,
tU jhi dArT unh/wA jAi dAran

1. U rAdy0 dArI? 73, 4U chI dArI?
2. U pyAla dArI?° 4, U Xhr dATT?-

.~ Exercise 24 - Chénge mA to shumd and the statement to a question in each of the

following. E.g., mA panj chAinak dArEm - shumA panj chAinak dArEn?

1. mA wakht dArEm 2. mA qalah O kighaz dArEm
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3. mA mOtar na dArEm 4. nA paisa ng dArEm

41

Exercise 25 - Change the subject and verd (when necessary) of each of the fol- .

lowing sentences 1n order to make them plural. Eegey .
dAktar kAr dara .. dAktarA kAr dAran

1. I mOtar jAi na dAra 6. khinum wakht dAra

2. U bacha da qalam dAra 7. I KAr khatar dire

3. Ashpaz paisa na dAra o 8. U utAé kelk_I_g __.ngciAra )
4. U shAgerd kAghag dira 9 I utlg p;i‘g.; dira . -

5. sAlUn gul dAra

Fxercise 26 - Use the following nouns in separate replies to the question:

I chl s? B.g., kelkIn . .I kelklIn as
l. darwhAza 3. paisa o 5 ' chaokl ) 7 . parda
2. chAi 4. ketAb 6. qalan - 8. cherAgh

Exercigse 27 - Use the following nouns in separate 'rep-lies:ftovtﬁé questions:

U chl s? B.g., nAn U nin as
1. anwhrl 3. mBz " - 5. gul ' 7. ABwAL

2. pengel 4, zInA ’ 6. kAghaz . 8. zanln

Exercise 28 - Use the following nouns in separate replies to the question: .
unA chI dAran" E.g., Otal unA Otal dAran

1. cbhi _. . 3; chAinak | 5_. ichAna 7. rAgy0
2. mOtaz 4. ‘bhgAr 6. utho B - R T

59
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LESSON FIVE

Pronuncmtlon dr:.ll (to be done only with the teacher)

,,,,,

Contrasting /k/ and /q/

kAresh myAye (He/she can use 1t)
qAresh mxAya (He/she will become angry)

I kamar as (ThJ.S is the waist)
I qamar as  (This is the moon)

kKAf talafuz kunEn (Pronounce "k")
0Af talafuz kunEn (Pronounce "g")

anglr da tAk as (The grapes are on the vine)
anglr da tAq as (The grapes are on the shelf)

tAkchara bIbI (Look at the little vine)
tAgchara bIbI (Look at the little shelf)

andAza kad lAken gad na dAd (He/she measured it, but it was too short)
Contrasting /E/ and /e/

sEr shud (He/she got full)
ser shud (He/she was found out [= exposed])

‘dBga byArEn (Bring the kettle)

dega byArEn (Brlng another [one])

Illus tra.tlng / rk/ ‘

maktaba tark kad (He/she has dropped out of [= given up] school)
kAlA cherk shuda (The clothes are [or, have gotten] dirty)
Tiustrating /py/, /vy/s /ivy/, /sy/s ey/ and [uy/

pyAlE _s_ﬂ._ maghbUL as (The black cup is pretty)

besyAr pyAz myAra (He/she is bringing a lot of onions)

42
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[esson 5] | | w
A aga byAfa, myAra  (If he/she finds [it], he'll/she'll bring [it]) i
{ ba-khyAlem emr0z ng myAyan (I don't think they are coming today) i
v !
3 byAEn ke tayAra myAya (Come [here, because] the a.:l.rplane is comlng) 1‘
‘N ;
,x ig az I zyA‘&ar na myAfEn (You won't [be able to] find more lJ.ke thls)
i L The question word ku A (where?) |
[ QO 1 Tuid | 8? Where is the shop?
;. glgerad. E kujh I 8?7 Where are the matches (i.e._, the match box)? §
: [ ‘kelyA ! kujk ! s? Where are the keys? - ' 1
': ( Lo bachA ! kujA | stan? Where are the boys? !
’ 1,  The usual position of the questibn___ word is just before the final verb.

[ J . 2. . Becausc the question word kujA ends in a vowel sound,.it is subject to ;
3 contraction and is thus assimilated into the initial vowel of the fol-
- .- .lowing verb., So, kujA + as = kujA s? kujA + astan = kujh stan? b
: - 3. d0kAn (shbp).'may also be heard as dukn, 1
- ' . !
] | 4.. Although the word kell (key) is used here in the plural, kelyh, the ]
verb remains singular since the plural subject is inanimate. 3
j a 5
| | ' - !
- U The adverbs Injs (here) and unjs/Unja (there), showing location i
’ - - - 3
In statements a0 ; Inja ; s Here ig (the) water. :

I I i

shafA—khA@ | unja s The hospital is there, §

|

| ! :

e o At 1 Inja ' s? Is the -clock here? !

In simple P I .

et - ; ] o o

questions tAwIl—ldLA@: unja v 8? Is the storeroom there? %

]

. L | T . , .

With negatives | Ashpaz 1" Inja ' nBs The cook isn't here. {

. H

] . i

und ! ‘unja | n stan | They aren't there. E

_ ! ) . 3

— : : : E

pyAla ’: lkujhA s? ; Inja E '8 Where's the cup? It's here. %

In reply s et ’ 1

to kuiA? shAgerdd ! kujs Fetan? Where are the students? ‘3,:

. ] B
unja | stan They're (over) there. ”é

1
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The usual position of these adverbs showing location or position is
just before the verb.,

-As ﬁoted,béfore with other words ending 'in‘ a vowel, the final vowel of

these and the following first vowel of the verbs are contracted.

'I__,Ja derlves from the literary In + ,JA (this place) while unja comes

from the llterary An + JA (tha‘l‘; pla.ce)

Context alone will indicate whether the definite article is required in
the example above with ao (water). (Cf. § 4-H-5.)

The last two exzamples (in reply to kuil?) arc abbreviated. Since the
question makes it clear enough who or what is being asked about,- the

" answer may omit this and simply convey the subaect (11: they) through

1.

the personal endings of the verb.

The word - khAna (house, home, room), already learned, occurs not only

alone but in combination with other nouns--as a suffix, -khinas--to in-
dicate the "room (or, place)“ of something, So, in the above examples,
"place of healing" = hospital, and tAwIl-khina (storeroom, warehouse) .

“The prepositions da (in, on), sar-e

(on), zBr-¢ (under) and az (from)

i [ ' | ’ " .
pOsta-khina ! da : shir (a8 | The post office is in the city.
i |
. S | .
chiinsk | da | Ashpaz-khApa | g | The teapot is in the kitchen.
! ;
| ¢ [
chaokIl , da ‘| sAlUn las | The chalr is in the 11v1ng room.
T [
da - | sAlUn | chaokl '8 There's a chair in the living
R v ' ) _ :
bAlapOsh- - - E da | dAlBz : as | The overcoat is in the hall,
2 X . . { . '
. tashnAb 1 (da) 1 ludh ! 8?| Where's the bathroom?
! . Jo C |
da ! L | khina ! gul-khAna - nBs | There's no flower-room in
: ! | this house.
R ! i
da -y I ! safa | nEs | It's not on this page.
t -, . ' - X
. | S o
da ! aoll ; chl .. ! s?| What's in the yard?
N I i T 1 : '
dat U 1anwArl | pan j '30 ' jerAb 'as| There are five pairs of socks’
b - N L JeED 8 .
b | i ! : in that cupboard.

Note the additional compounds with the suffix --khAna. room (or, place)

- of mail (post offlee) = pOsta-khAna, the cook's room (kltchen) = Ashpaz-
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2.

3.

~ khAns; flower room = gul-khAna, a suni:oOm or sunporch, common in many

Afghan homes.

The two examples given with chaokI (chair) show how word order can indi-
cate definiteness. If the subject comes at the beginning of. the sen-
tence it is definite (= the); if it follows the prep051tlonal phrase it
is indefinite (= a, an). (Cf. § 4-E-5. )

In the example with tashnab (bathroom) the word da may or may not occur;
sometimes it is used with kujhA (where?), W_‘hlch is construed as equiva-

lent to "what place?' So, "in what place s . . ?" Cf. a similar re-

dundancy in the English expression, "Where is it (at)?"

dawh 1 (da)

E

nEz | as The medicine is on the ta.bie.

8 | The shoes are on the stairs.

WUEA (d2)
E (da)

Aga.i_n, da v(in, on) may or may. not occur with 'sa.fézp.'-_ Either is correct.

1
i
}
]
sar-e : zI
|
|
]

‘qulf

E

8 | The lock :m on the cupboard.’

Because bﬁtA (shoes) is plural but inanimate the VIE-':rb.is sihgula;r.

"On the stairs" here means on any stair, not necessar ly at the top of
the stairs. -

ao E (cia) i zEr-e g nEz E as | The water is under tﬁg table.

da ; zBr-c ;mEz i 20 E as | There's some water under the table.
“qalam E (da) E zEr-e E chaokl ,-i 8| The pen is M the chair.

da E zEr-e E chaok_I_ E yak ; qalam Eas There's a pen under the chair,

‘"There" as ‘an. impersonal function word (in which the real subject fol-
lows the verb) does not occur in Dari. It has to be. inferred, if needed.

. 1 | : 1 o ‘
shumd ) az ! kujA ' gtEn? | Where are you from?
o o (B
mg ' az | amrIkA ) gtum I'm from America.:

kujd is construed as "what place?" in these examples with az (from).

The final vowels of kujA and amrIkA are assimilated by contraction into

. the first vowel of the following verbs. For a list of many forelgn

place names as they are pronounced in Dari see Appendix II,
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1,

[ Lesson 5]

The positive form of adjectives

N . : { ] } |
‘kAbul . :(yak) .shAr:.: e :besyAr:| xlAn | as | Kabul is a very large
| ! : ' . l city.
1 O B L '
‘U :(yag) IAdam | e | khUb as| He's a fine man (or,
| o o . ! person).
| | ' 1 | ] .
Otal . ! aw re phk i dAra The hotel has
' o t . ! : clean water.
\ 1
N R , )
cund | | (yak) | khAnE 1 besyAr khurd : dAran | They have a very
. : »: ; B X ~ small house.
BT vt | ! |
mh. y chaokl I kalAn 1na i dArEn | We don't have a
: ' } : | big chair.
[ -
estAlef 1 (yag) :in’ : -maghblUl | as Istalif is a
\ : ! } . ~ pretty place.

In Dar1 the adjective usually follows the noun that it modifies and is

 .ijoined to it by the cormector -e~ (called ezAfI). As the examples above

2.

o 37'

4.

- 5.

indicate, a "large city" is not kalAn shir (the Engllsh order) but shir
e kalAn- ete.

When adding -e— (eAAfI) to words ending in vowel sounds the following
phonologrcal rules are observed:
(a)- -2 + —e- becomes -B; so, khAna--khAnE khurd (small house).
(b) -I, -i (of d1phthongs) or -E + -e- ignore the -e- since the sound
. of" ‘ezAfI is already included in these; so, chaokI kalhn (b1g chalr),
JAi maghbUL (pretty place) and dE khurd (small village).

- (¢) -o (of. dlphthongs) + —g- becomes ¥ + =e-; S0 a0--aw e pik (clean

water).
(a) ‘Words -ending in any other vowel sound (e.g., -A, =0, =U) merely add
ezAfI (~e-); so, kachAlU e kalin (large potato).

Vhen the intensifier besyAr (mﬁch, very) is used it immediately precedes
‘the adjective. It could be used, depending on the meaning one wanted
to convey, in any, all or none of the examples given ubove.

Adam (man) is also used for a servant (when he is present and while
talking about him to another) in preference to nOker (servant). Adam
may even on rare occasions refer to a human being of either sex, in the
sense of "person, individual." :

‘For a map of Afghanlstan giving important place names as they are pro-
:nounced in Dar1 see Appendlx V.

 In some p031tlans the adgectlve does not requlre ezAfT (-e-), though it

still follows (rather than precedes) the noun it modifies. So, -
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basta

nks The door is not closed.

phk

nBks The living room is not clean.

pAk

nBs | This place isn't clean, either.

wAz

as The window is open

maghbUl

!
|
]
[
]
[
'
i
]
!
1
i
!
|
t

as That hat is pretty.

Observe’ tne contractlon. ;_ga + -=Am = ;_JAm.

Note also the distinction tiat ezAfI (-~e-) makes in the following:

I

‘I kAghaz

1
[}

]

afEd as This pupéf is white.

]
t
|
o
|

kAghaz

e .

t
|
1
[

-8

afBd aé; This is white paper.

An adjective has only one form for the singular and plural and for all

genders; in

other words, it does not change. So,

dukhtar

khUb

as

The girl is fine (or, well).

khAnn

as

The house is fine (or, good).

Ashpazi

[
]
!
!
[}
!
|
t
i

|
|
t
B ]
khUb :
!
{
1

khUb

as

tan The cooks are fine (or, well).

Nouns made

into adjectives

utigq

e

]
e}

l
i

Bedroom (lit., room of gleep).

uﬁﬂq

e

Dining room (1it., room of food).

sefArat

e

nan
amrIkA

American Embassy (lit., Embassy of America).

A noun is frequently made into an adjective in Dari by puttlng it in
construction with ezAfI (= "of") following another noun. g

In suchi constructions the second noun--following ezAfI--functions as an

. adjective and may be so translated. Thus, -e<khao (sleeplng), —e-nin
| (eating, dining) and -c-amrIkh (American). -

The main (or, head) noun only is pluralized, not the descriptive noun

which follows.

So,

i
utAgg E e lhao

Bedrooms'(lit. rooms of sleep).

The constructlon utAg-e- is not used with rooms which have their own
special names: e.g., Ashpaz-khAna (kltchen), tashnAb (bathroom), dAlBEz
(halllway]), sAlUn (living room).
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2.

3

4.

5. -

[ Lesson 5]

Grectings and courtesies

salim ‘Hello!
. | .
or | sallm | ALEkum Hello, there!
wAlEkum - 'asalAm Hello (to_you)! {in resppnse]

sallm (from the Arabic 1anguage) means literally "peaée," ahd is the com-

mon Eastern grebtlng, usually for "hello" but occasionally also for
"goodbye n =

'Algkum, like salAm, is .Arabic and means'literally, "to (or, upon) you."

vwa before A;Ekum--the_-a or wa and the A- of AlEkum are assimilated--
is the Arabic conjunction "and". In the response the a- before salim
is the definite artlcle in Arabic, "the" (actually then, as + sallm =

 asalim).

! I _ ' .

chl 1+ Al ! QArEn? ' How are you?
i _ P , ' :

khUb ! astum, ! tashakur | I'm fine (or, well), thank you.

chetOxr ; astEn? How are you?

khina | khair{Iy)at | as? | Is everything all right at home?
bad ; nEs, ? tashakur Not.bad,~thank.yon.“,;

shulur i (as) Thanks to God (it is).

i i
fazl | e ! khudd (By) the grace of God [it is].

shumA ; khUb ! astEn? [And, in response,] Are‘you well?

In the above responses shukur means lltorally "thanks [to God |"--gince
it is. only used foxr God—-whlle tashakur means "thank you" (to men).

It may be noted that although Vesterners are often reluctant to talk
about their personal faith this reticence does not extend to the people
of Afghanistan. MNuslims are not embarrassed to reveal their religious
attitudes and references to "God" are a commonplace occurrence in
vhei» daily speech.,

Greetings in Dari actually amount to quite a routine. It is common for
.people when greeting each other, either in person or on the telephone,
to use any or all of the above forms--in varied order--gnd even more,
alternating the form of inquiry and response until it would seem that
there is nothing more to be asked. A shortcutting of these formalities
may be regarded as boorishness. '
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6. Whether the form of the verbs dAshtan (to have) and bUdan (%o be) is

singular or plural depends upon hcw well you know the person being spoken

to. (Cf. § 4-K-2.) .

tashalur Thank you.
] I : )
az |-shumd ! tashakur Thank you.
: :
az ; shumAn ! tashakur Thank you, too.

7. tashagkur is the geherai expressionbsf appreciation in Dari. It may be
. ueed alone, with &z shumA (unstressed) or with az shumAm, depending on

the circumstences.

There is no commonly used equivalent to the English

response, "You're welcome" (or, "Don't mention it"), which absolves the
giver of thanks from any obligation to do so.

Vocabulary for Lesson Five

Adam

aoll
Ashpaz-khAna
ag

bad

bAlapOsh
basta
besyAr

bUt

chetOr? (chutor?)
a

dOkAn (dukAn)

fazl-e-khudiA

a man; a servant; a person, one (as, "one ought...")
yard, courtyard, garden (attached to a housé)
kitchen

from, by, with, belonging to, like

bad

overcoat

closed, éhut, locked

very, very much, eitremely, quite, maﬁy, too

shoe

how? (lit., in what manner [or, way]?)

. in, on, at, to

medicine
shop, store

(ezAfI, a comnector used with nouns and adjec-
tives, often in the sense of "of")

(By) the grace of God (a response to a greeting,
indicating that one, or his family, is fine)
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egerd

gul-khina
I(n)ie
Jerkb
Jora

. kaldn

© mats(igas

khUb

khudA

khurd

k@jgﬁ"
Ll
maghbUl

phk
pOste-khina
qulf

safa

gl
salim (AlEkum)
sar e .
sAt

sefAirat
shalfA-khAng
4J§hEkur’ _.li

~.tashakur.

thwIl-knhss =

[ Lesson 5]

natches, box of matches
flower-room, sunroom (enolosed)
here (lit.,‘this place)

sock, stocking

_ pair E

big, large,_"lmportant", older, oldest

" all'right, well, in good condltlon, O. K. (of

persons
good, well, fine (adj. ), vety (adv.)
God

llttle, small

where°

hef,ééap'> |

pretty, beautiful

clean

post office

_lock [n.]

’page [n]

whlte, pale

hello; (occaslonally, also) goodbye

o {Sa0dsriin )
on, on top of

clock, watch, period, hour; while (e.g., a while)

embassy

hospital

" thanks (to God)
. thank you (to men)

sﬁoreroom, warehouse, "godown"

68

P

0 ’ ‘—:?

v

|‘u‘oa4;.,.'

“.'i.n.i

Lawesi)

| R |

=

a

Lseassd

[y




T e

[ Lesson 5] 51

i u(n)ja (fnlys) -~ there (lit., that place)

' utAg e khao bedroom

utAq e Q_An_ SR d:m:.ng room

l wALEkum asalAm hello to you (in response) ;

- we * open

zBr e ~ - under, underneath

:

{ Exercises for Lesson Five 'l

' !

l (o be written as well as practiced orally with the teacher) i

. _ ' !

l Fxercise 29 - Substitute each of the words given below for the appropriate word i

8 in the sentence: nBz kujhA s? |

y l 1. Ashpaz-khAns 4. qulf 7. uthq e pAn  10. sefArat

2. DbAlap0sh 5. sht 8. shafA-khina 11, galam i
I 3.  AOkhn 6. kell 9. bacha 12. Otal

Exercige :O Answer each of the questions in Exercise 29 mth the word Inja.
Eg.,mEzku_,ﬁs‘? mEz Inja s

Pzercise 31 - Answer each of the questions in Pxercise 29 with the word unja.
E.g., mEz kujA s? = mliz unja s

g

T TR o T Y S T AT TR S R

‘Exerc:l se_32 - Replace successively each of the words given ‘below for the appro-
priate word in the sentence, dAktar Inja s, making only one change
each time. E.g., muallemd muallemh Inja stan

AR R s £ st A b AN b g B8 g L e A e e 1

1. unja 3. kujd 5. kell 7. d0kAn 9. wund
2. pager 4. astBn 6. Inja 8. unja

Ezercise 33 - Substitute the following pairs of words in the sentence, bAlapOsh
o de anwArl s. B.g., sAlUn--kujh sAlUn (da) kujl s?

A R A s e e i i

. 1. gulp--aoll. 4. g0gerd--Ashpaz-khina - 7. qulf--darwAza
2, ma--shAr 5. lkullA--uthq e khao 8. sAt--dEyAl {
3, dayh--kujh 6. nOker—-pOsta-khAps 9., Bubh--anwArl

69
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Exercise 34 -~ Substitute each of the folldw:.ng words in the sentence, (da) sar e
mBz chl s? E.g., kullh (da) ser e mEz kullk s

1. ketAb 3. nin 5. cherigh 7. rAQzO 9. pyhla
2. kighaz 4. pengel 1,_ 6. kell - 8. a0

Ixercise § - Repeat each of the words in Exercise 34 by substituting them in the

sentence, (da) sar e zamIn chl s? B.g., kullh (da) sar e zanIn
kullh s

Exercise 36 -~ Substitute the following pairs of words in the sentence, ao (da)
zEr e nEz as. B.g., ij_[;_—-chao_lg_I_ . bULA (da) zEr e chgokl s

1. nﬂm-?mEs 2. yakl ketAb——anwirl 3. pensel—-chao_k_I_ 4., pyAla--mBEz

Iizercise 37 - Replace successively each of the words given below for the appro-
priate word in the sentence, ma az amrIkA stum, making only one
.change each time. E.g,, shumfd shumd az a.mrIkA stEn

1. kujA - 3. kAbul 5. dAktar 7. mA 9. l_,]a
2. shAr 4. unh 6. osthlef 8. astI

Exerc:.se se 38 - Substitute each of the words given below for the appropriate word
in the:sentence, T (vak) khinE khurd dAira. :

‘1, kalin .. 2. phk 3. maghtUl 4. safEA 5. kb

Exercise %9 - Repeat each of the above sentences in Dxerc:.se %8 with the inten-
: s:|.f:|.er be xA added.

P

Exercise 40 - Substltute each of .the words given below for- the approprlate vord
in the sentence, U yak (/yag JAJ. magthl as.

1. gul 3. pengel 5. nEz 7. alt. 9. - bAlapOsh
5. tefel = 4. qa;_@.; 6. rMy0 8. kullh  10. shafA-khina

Exercise 41 - Repcat each of the sentences in Exercise 40 with the intensifier
JbesyAr added.

Exercise 42 - Replace successi vely each of the words given below for the appro-
priate word in the sentence, I utiq phk as, making only one change
‘cach time. BE.g., nEz I nBz pAk as e :
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[Lesson 5] . 53
I 1. nBs 4, kalAn 7, khurd -10. saffd 13. kelkIn
I | 2. U 5. as 8. khUb.  11. darwhza 14. WAz
3. Ashpaz-khina 6. bacha 9. wuthg 12. basjg_ 15, nBEs
: Exercise 43 - Put the following pairs of shdr%g sentences together to form one
;:{ g: sentence each. E ey shafA-khApA_ dawA d.Ara. dayrA _l_c_h_Ul, as, |
I . 1. dOkAn bAlapOsh dAra. bAlapOsh magh'bUl ag. e L B
i 2. muallen (yag) mEz dira. mBz kalAn as. - ' o o
i 3. QE (yag) bAzAr dAra.' bAzAT khurd a8l 3 - x .
4. XhAnum (yak) khAg_g_ dhra. khAgg._ besyAr LAAC_as
; ' 5. dhktar (yag) mOtar dAra. mOtar besyAr“ka_llllr_l_. as.
; 6'".- U bacha sE jOra jerAdb éAra. -jerA_'QA sa:_i&d_ as. . |
g '
[ Exercise 44 - Practice the greetings and courtesies many . times with:your ‘teacher,
oL ' varying them vhen there are options. BE.g.,
&
L | 1. saltm (or) salin ALEicum
| " 2 _‘,wAlEkum asalhm (or) salin A1Ekun
lj 3 vchI Al dfirEn‘> e i
i :
q I "4 - ¥HUb astun, tashakw
5. shumd chotOr astin?”
, - i 6. knina khair(Irdat ss? Lo
T, .badgq_, tashalaur. R |
| 8.shukur (as) - o .
:;;1 9. fazl o khudh | -
i G T
- '
B




1.

3.

LESSON SIX

. . \
LEs !._' Lo )

Pronunciation drill (%5 be done only with ‘the teacher)

Contrasting /g/ and /qf

barg sabz shud (The leaf became green)
barq sabz shud (The [ traffic-]light turned green)

2Af neweshta kad (He/she wrote 'gAf‘ [ the letter g ])
gAf neweshta kad (He/she wrote 'qAf' [the letter 'q'])

I gerdn as (T%'s expens:.ve)
I gerin as (It's a one-half Afghani co:.n)

I1lustrating /Al/

ar jAi 1Ai as- (There is mud everywhere)

chAi da chAinak as (The tea is in the teapot)

Aina kujA s? (Where is the m1rror‘?)

phesh shekest (His/her/its foot Tor, leg] broke) [pAJ. + esh = pAesh]

Il1lustrating /rq/ ‘ | |

barq nimad (The electricity didn't come on) [na + Amad = nAmad]

IsU sharg as (BEast is this way)

farq na mEkuna (It doesn't make any difference) |

mashreg 0 sharg farq na dAre (There is no rLJ.fference between 'mashreq’
and 'sharq' [i.e., they both mean
teast'])

Illustrating /ai/

khair as--zib na dira (1t's all right--there's no harm done)

mAbainesh paisa na bUd (There was no money in it [anyway])
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, 6--35) g Pérson'él"pfonou.ns (att‘éa,ched)

.S‘ingular Plural
1.  Tirst person ~en - E my; me ] -emh i our; us
2 _Sécb;xd "'. -0t iislrour; yoﬁ. 1 -etIm. % your; you
% . Third "'_. | -esh i hls/hev/lts' —eshin ; their; them
\ m.m/her/lt : |

- These: personal pronouns (in contrast to those of § 3-D) are always gt-

tached as suffixes' to other words.

They may funct-l on as ordinary possessive ad,]ectlves or as object pro-
aowg. (62, § 7-Ded, § S-0-2-2 and § 12-E.)

Ordinary possessive adjectives

"Singular ; Plural
dnlthtaren E ny daughter dukhtariem E my daughters
dulkchtaxret ; your daughter dulm’tag__:get E i your daughters
d.ul-#_’?:_@;;%h, ! hig/her daughter | dukhtarhesh i'his/her daughters
dulhiazeni ; our daughtér - dukhtzrhemA i our daughters
dnkhigretin E &our ,déuéhter dw:htarAetin i your daughters

! i

dukbhtareshAn | their vdaughter d'l.llmta_x_'g;eshAn their daughters

When at tached personal pionouns are aaded 40 nouns--as dukhtar, above-~
they function as ordinary possess::.ve adgect:.ves.

If the nomi i Iiluraﬂ thv plural indicator (-A) is put on the worcl
first before the personal pronoun is attached to shov possession.’ So,
dukthtasi- daughters).

Wnen ﬂdd_ng att r-',lﬂo perzonal pronouns to words ending in vowel sounds

the phonological rules noted with regard to ezAfl (-e—) are generally

foliowed (cf. § 5.-B-2):

(a) =-a +-e__ =-E_; so, khina (house)--khAnEshin (their house).

(b) -I or -E + ~¢_..ignore the —e- gince its sound is already ineluded
in these; -so, chaokl (chalr)—-nchaokIm (my cha:.r) , 4B (mllage)--
dEsh (hls/her v:Lllage).

(¢) ~i (of diphthongs) + -e . drops the —i before adding the suffix

'-e__} so, JjAi (place)-- iLetAn (your place).

.73
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(@) -o (of diphthongs) + -e__ becomes -w + -e__; so, utiq e khao--uthAq
e khawesh (his/her hedroom). B :

(e) Words ending in any other vowel sound (e.g., -A, =0, -U) merely add
‘the -e__ suffix; so, dukhiarhA--dukhtarfen (my daughters).

"When the i)ossessive adjective is used with the word khAna in the sense

of "house, home" the suffix usually-~but not always--occurs in the plu~
ral, the plural being possibly regarded as leas pretentious (since it is
assumed that more than one person lives in a khAna). Thus, probably

" 'khAnEmA (our [rather then "my"] house) and khAnEshAn (their [rather than

"his/her"] house).

In compounds the possessive ending is added only to the last member; so,

'
| padar O mAdaresh |khina ; nEstan l His/her parents aren't home..

- With the word kAr (work) the possessive adjective can convey the idea

of need, requirement. Thus,

kAret ! nEs? Don't you need it (lit., Isn't it your '!work')?

nBs No, I don't need it (lit.',t'Nii, it's not my

|
]
i
]
| ——

: 'work').

)
l nB, 1 kirem
! ,

Emphatic possessive adjectives

Singulacr Plural

maktlUb e ma E oy letter maktUbA e ma E m'letf.ers
maktlUb e U ; your letter maktUbA e U j your letters
naktlUb e U E his/her letter | maktUbh e U i his/her letters
maktUb e QA_ i our letter mektUbA e mA E our letters
mektUb e shumd ; y_o_u_r_ letter naktUbL e shumdA ; your lettexrs
naktUb e und E their letter | maktUbA e uph i their lettors

The ordinary poersonal pronouns of § 3-D can also be used as possessive
adjectives when constructed with ezAfl (-e-) following the word they
modify. ' '

When so used they indicate a special stress or emphasis on the word,
such as might be conveyed in English with a raised voice (in speaking)
or italics (in Writing). So, '

]
mg !

!
l.
| =
|

s | This isn't my job; it's

I i
Ijkir 1e
' | your job.

}m._ﬂu.c.-j

e.g-rau»...a.‘

‘;:_v:.'-u»-‘

§iei §

‘ n ' )

et b
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3, .

yA. |quhqu. 'e lU : 4 nis These aren't his/her spoons;

= = they're your spoons.
quhqu :e :shugf_x. '8 ' :

Except for those cases where emphasis is required or it is desired to
make a special distiaction, the attached possessive forms given in § 6-
-, mbove, are preferred in Dari. TForeigners have a tendency to overwork
the emphatic forms--io say, for example, maktlb e shumA (xour letter)

vwhen mak*UbetAn (your Jetter) Woulcl be more normaal. ’

Go

5.

Besides -the usual contractions above—'--tU + ds = tUs, shumd + as =
shvmfis, and unja + astan = ynjastan--note that the verb in the example
with gqlAshugh (spoons) is s:mgular because the subgect (even though
plural) is 1nan1mate.

The possessive preposition az (of) with nouns and pronouns

' ' l aa . . . o Y . . 3 . B
U | baks | az ldAktar sheb | as | That briefcase is the
| — ! — — T .
-I ) rAdy0 | az | U | 87 Is this radio yours?
' o o ) ‘
‘U 1 beshghb e khurd | az ! ‘na. '8 That small plate is
: A size.
[ ! ! .
I ! mOter faz ! mA - 1B This car is not ours.
1 _ o I , | '
‘U 1 daftar "' az 'AghA e azlz "' as That office is Mr.
! : P | A21z'°
1 H {. s e
R _ ( ) _ “| .,
I 1 cnhijOshh | az | und ' ! 8, These teaketfbles are
o ‘ P ' o theirs.
n S T
U :_qu , L : az v shumk 1 s That coffec is your
' ! ’ ! : o : ! ‘ (1.e., for you)

Unattached personal ﬁronouns (of § 3-D) and nouns are used with az (in
the sense of "of") %o show possession, with the pronoun or noun function-

~-ing 1ndependently as possessive pronouns do in English,

| Instead of saying U daftaresh as ('I'hat's hls/her offlco)-—a perfectly

normal and legitimate construction--it is also veiy n;a.tura.L and common
in Dari to say, U daftar =z U g, or, U daftar e U_s (That office is his/

“hers [in contrast to somebody else! 8]). In fact, if the context war-

rants it--as for example, when a question has been asked--the answer may
be briefly put as simply: az U s (his/hers), az me S (mine), az shumd s
(yours), etc. : ' . o

This form is especially desirable to use when one wishes to avoid am—
biguity--with too many pronouns coming in the sentence--or to emphasize

iy

S T U

e am e a4 varirn memed Skt Mgt 53 a0k LnGan At
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3 possession.

4. Since the "az" form of possession emphasizes personal ownership, it is
not usually proper to use it with persons btut rather with impersonal ob-
Jects only. For possession of persons use the constructions found in § 6~

- G, D; e.g., bachEm (my son) or bachEma (my son), but not bacha az ma.

5+ 8Aeb (gentleman) is frequently used as a suffix of respect affer nouns
of designation or position, but not personal nemes; e.g., officers,
teachers, doctors. Occasionally it is synonymous wi’ch the form of ad-.
dress "sir"; so, bale, sheb (Yes, sir).

s S S N =N e
i

6. AghA, besides being a title equivalent to "Mister" (Mr,), is also used
by children when addressing their father--in the sense of "Daddy." For
more information of Afghan proper names and tltles as used in Dari see
Appendix VIII.

! . The possessive form of nouns

~

U ; ketAb ; e E byAdaren E as That's my brother's book. E !
| } l [

L 1 pOsta-khAnE |kATtE | chAr ; as | This is the Karte Char post
! | ! o office,
1 | | T . ..

U ! maktab 'e | aolhdlemA 18 That's our children's school.

| ] )
] kOA | e ; afghinestin : besyAr The mountains of Afghanistan
———————————————— T are very beautiful.

PR SR 1o SC A IV W TSIV ST PSP N

et e

nAm | e | shawaresh ; chI | s? What's her husband's name?

1 . 3

U :kh!mum : e : mestar } jAnsan :as That's (or, she's) the wife
1 P! ! | of Mr. Johnson (i.c.,

\ - ! ' : Mrs. Johnson).

| I I ' ' &
Khimun e | Aghl e karTn | khina | mBs | MHrs. Kerim (1it., he wife :
: : : ; - of Mr. Karim) is not

' I : at home, g

i

1. The ezAfl (~e-) construction occurs with nouns in the sense of "of."
So, in-the above examples we have: "book of my brother," "post office
of Karte Char," "school of our children," "mountains of Afghanistan,"
"name of her husband," "wife of Mr. Johnson" and "wife of Mr. Karim."

e A

R 1
“ w;y'!_;kiuv‘."‘-“:"v:'-;%;.“ .

2. Possessive adjectives (as in § 6-C, D) can, of course, be added to
nouns which are also used possessively. So, in the above examples with
. byAdarenm (my brother's) aolAd.AemA (our chlldren's) and shawgresh (her
( husband's).
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3., -While -the English word "mestar" (as pronounced in Da_ri) is commonly used
with fore"gg names, Aghi is preferred with Afghan names, -- :

4, . The form of the sentence g:.ven above for "Mrs. Johnson" is somewhat older
and possibly more commonly understood than the more modern style intro-
duced prev:Lously in § 4-I-4. The example with. “Mrs. Karim" 11kew:Lse fol-
lovs ‘am older, more established pattern.

5. Tor maps ‘of Kabul City, with names of stre_ets, intersections aiid note-
worthy locations as used in Dari see Appendix VII,

6-G ) Tre question word kI (who?)

bukhAxT i kI i dAra? | Who has a stove (or, heater)?
vang E KT i dhra? | Who has (some) ik (or, paint)?
qelam ie E ranga i kI EdAra? Who has a colored pen?
sheb ! e E_I_ EkhAna s kI E 8? | Who's the owner of this house?
da E darwhza E kI ; s? Who's at the doox?

But 'z;lso,__ a |
xI i bukhArI i dAra? | Who has the stove (or, heater)?
A E rang i dAra? | Who has the ink (or, 'paint)?
kI ; shernT ; dAra? Whe has (some) candy‘?':
I ; da E-damAza; ; s? | ¥ho's at the door?

1. The order of words as found in the first box, with the question word kI
coming immediately before the verb, is more normal; but the second can
also occur. Vord order may also hint at definiteness or 1ndef1n1teness

(of. § 5-D- 2).

2. :The ,,.c,cent in the above sentences may vary according to the emphas:Ls de-
' s:Lred, whether it is on kI (who?) or on the object.

3. ggx_eb"as a noun’ may ‘also mean "ovner, possessor." Here ‘the question does
"not mean 'who lives in the house but who owns it.

[ 6 ) Expressing the question "Whose?" (-e-kI, az kI)

I }  Kethb : e ' x¥r 1 's? | Whose book is this?
| L | S T T




U | bachE !_1_{_1‘_ ;ﬁ?
U EgElAs .i e ; kI E§?

| o i dukhtar; A KL igtI?
shumd | solAdA | e | kI ;_s_tEn?
I EkhAna ;az E kI Egﬁ
I | KALA | ez | KL | s?
U Esag Eaz El_{_I_ Eg‘?
U | zarth | az 23; E_s_?
UisEi.ketAbiazE&I_E;_s_?
I ;beshqAb e kalAn sazigl Eg?

Vhose

Whose

Whose

Whose

Whose

Whose

Whose

Whose

Vhose

glass is that?

dog is that?

[Lesson 6]

son is that (or, he)?

daughter are you?
children are you?
house is this?

clothes are these?

dishes are those?

three books are those?

Whose big plate is this?

The construction in this idiom with az is the same as that for the pos-
sesgive preposition (ef. § 6-E) with the question word kI taking the

place of the noun or pronoun used with az.

The az construction is reserved for impersonal (i.e., non-human) ob-
jects (cf. § 6-E-4) while the ezAfI construction may be used for per—
sons, animals and things.

The question "I khAna az kI g?" as given here is ambiguous.
mean "Who lives in this house?" or "Who owns this house?"

ovnership see § 6-G-3, above.

In the example with sE ketAb (three books) the subject remains unchanged

It could
For specific

for the plural since it is qualified by the number "three" and the verb
also remains singular since the subject is inanimate.

The cardinal numbers eleven to twenty

11 11 12 1Y) 13 Wl ve VP 1s ) o
yizda duvizda sEzda chArda pAnzda

16 YU 17 1Y | 18 YAl 19 11| 20 '\’-
shAnzda abda azhda nuzda blst

As noted before (ef. § 4-B-3) the digit "4" is written in two ways in

Dari.

them) may occur in two forms as shown above.

familiar with both of them.

78

Likewise, the number "14" (and other combinations with "4" in

The student should be
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2. The numbers from eleven to nineteéni in Dari all include the number ten
(d8a), combined with some form of the digits one to nine. The stress is
put on the da syllable. Cf. the.English series from thirteén to nine-
teen. o S :

6-J | Forms of lea.ve-taki_rig _

f ! .
bAmAn ! e :khung_’ 1 "With“the peace of God"--i.e., God be with you.

]
khuda ' (H)Afez | " May]: God [be] the Protector"-—l.e., God look
: ! ’ after you. .

1. To the Muslim, religion is a part of life and his speech is.liberally

. garnished with references to "God" (ef. § 5-6-3, 4). BEven in English

tho commonplace. "Goodbye". is regarded as a contraction of an original
"Go d-be-vlth-you N

2. salAm is also occas1onally used as "Goodbye" (cf. § 5-G—l)

Vocabulary for Lesson Six

abda, ' seventeen (17 - 1Y)

Aghh o T (a'tlﬁlé eq-l.livalent to) Mister; Mr.; also, "Daddy"
az o | of (indic;ating possession)
az kI? B . whose? .

azhda | eighte_én (18 - 1A}

baks briefcase, sﬁitcase

bAmAn e khudh goodbye

beshgAb plate (for food)

bIst twenty (20 - Y)

bukhArT héater; stove’ .

chA:lj%lr_l_ teakettle :

chirda P "'fourt_gérf,'.(ltl - 1e- V)
daftar . L office »

duwAzda Welve (12‘ - l’)

el WS
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. .
. - .

—-emd

-esh

. —~eshin
;heta_
| etmn
: gEJ._A_g_

o kAj_A

—— .

kA:___ bUdan

ehudh (H)Afez
kI?

k0

maktab
maktUb
mestar

nim

nuzda

padar 0 midar
pAnzda

qhshug

adwa

rang

ranga

sheb

sag

[Lesson 6]

. my; mei

‘our; us

his/her/its; hin/her/it

_their° them

your, you (31ng.)

your; you (plur.)
: (drlnklng) glass

. clothes,

to need, require, be useful (W1th a pOSSGSSlve
‘adjective suffixzed) '

goodbye

who?

)

mountain”

'VschOOl‘

leﬁtérlgbfficiél or businesslike)
Mister; Mr. (uséd with foreign names)
nae

nineteen,(;9 - 19)

parents |

fifteen (15 = 1o)

spooﬁ

goffee

ink; paint; color

.colored

sir,‘gentleman; owner, possessor; (also, .
suffix of respect)

S

dog

80 P
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sEzdg | th:.rteen (13 \ v )

shAnzda ; sixteen (16 - 11)s ;
shayar R huéband )
shernl . candy; dessert : Lo R i

yAzda B élev,en.i__(ll - 1)

waxt ik utensil (genorl tom)

Exercises :for Lesson Six

‘(to be written as well as practiced orally with the teachelj) .

Ixercise 45 --Add the suffix ~esh to the singulgr of each of the follow:mg
‘ nouns. E.g., baks . baksesh S

1. beshgg_@' s, KATA 9. qix'shﬁg‘“ 13, parda i

2. budhrl - 6. makisb 10, sag . 14 chaokl

LA P

3. chAijOsh 7. .nkm 11, shawaf 15, ' makilb

DS SUFEURET, UE I PSR WIS NCNEYSNES F OPTCIERE e § N S L R U SN S PTDLA-SL SOTLIE VP SIGUIR TR

4. gBlAs 8. rang 12. khins 16. sit

Bxercise 46 - Add the suffix -etin t.o‘ the singular of each of the nouns given
in Exercise 45. E.g., baks baksetin

Exercise 47 - Add the suffix ~em to the plural of each of the following nouns.
E.g., baks baksAen

1. beshghb 5. naktab 9. qAshug 13, parda

2. bukhArl 6. WUt 10. sag | 14. chaokl

3. chAijOsh 7. kell 11, cherAgh 15, maktUh
4. gElAs 8. utAq e khao 12, ketAb 16, kAghaz

Exercise 48 - Add the suffix ~eshin to the plural of each of the nouns given
in Exercise 47. E.g., baks baksAeshAn

PR o R LA T LM S TR N
e S e S
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Exercise 49 - Make each of the foi!.lowing__empha_;tig. E.g., baksecm ”‘?e.l.cee??...

1. DbeshghAbet. 4. . gElAsesh T. maktUbdem

2. bukhirImA 5. kAlfiemA . 8. phmet

3. chAijOshetAn 6. XkhinEshAn 9. pardiemA

Exercise 50 - Turn each of the follow:.ng emphatlc phrases into ordinary ones.

B.g., sag e mg  sagem
l. shawar e § 4. ghshugh e U T. qalam e ma
2. pyAlA e unh 5. bAlapOsh e tU. . 8. KkhinE mhA
3. chaokI shumh ' 6. sAlUn e shupd R baks e WA

Exe:':clse 51 - Substitute each of the phrases below for the approprlate words in
the sentence: I beshgib e khurd az kI s?

1. baks e safBd 4. shash qlAshuq 7. phnzda be'shgll:g
2. daftar e kalAn 5. chaokI khUb " 8. eulle maghﬂ]l‘
3. chhinak e maghbUl .6. pardh e safEd 9. khAnE khiUb

Exercise 52 - Substitute each of the words below for the approprn.a.te word - in
' the sentence. U dukhtar e kI s? '

1. bacha 4., -,Sht\.ger 7. khina 10. gElAs

2. brAdar 5. nOkar 8. zamInf 11, kell
3. khinun 6. aolAdh 9. mEz - 12, sAt

Exercise 53..- Give the questions for which the following would be the answers.

B.g., T dukitar o dikias skebes I duter o K17
1. I., utAq e khao ema s - ° 6. U by.[xda;x."j emz s
2. U pensel az tU 8 -+ 7. Ukhinume U s
3. U kAghazA az shumd §_ - 8. unA aolidlemA stan
4, I mOtar e AghA e karInm as . .9. enll shigerdh e Aghh e’.“e_gl;_a, a.s;b'a,.n, v
5. I khAna az unh _s_ 10. U Ashpaz e khAnum grln as

———
L
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Exzercise 54 - Answer the following questions briefly in your own words, using
the possessive form of nouns (ef. § 6-E). E. g., I mEzk e kI s?
I mEzA e brAdarem as

1. U pyAla ez kI s? 7. I bUtL e kI s?

2. U YetAbh e kI 8? - 8. U Ashpaz e kI s?

3. shumd bachE kI stEn? 9. I bAlapOsh e khUb az kI 8?
4. i davl ez KILs? - 10. U aOkan ¢ khurd az kI g?
5. U paisE kI g7 11, I sAt e maghbUl e kI s?

6. U bukbrI as BLs? .. 12. U khioum e kI g?

Axercise 55 - qubst:.tuﬁe each of the following words for the approprlate word in
tho sentence. rang kI dAra‘? ' .

1. pyAla 2. dawh -3, paisa 4. chhijOsh 5. :gElls
t R . . ’ e ' | .
Bxercise 56 - Substitute each.of the following words for the appropriate word in
the sentence: kI rang dira?
1. pyAls 2. dawh 3. paisa - 4. chiijOsh 5. gElAs
Fime:zcige 57 - Using the following sentenco as a model, .substitute each of the
numbers given below: Aghh ¢ karim panj qalem dira. :
1. yhAsila 2. duwhzda . 3.° azhde. 4. - rozda _ '}"5'.';"'1)1‘;1:&2@_&_

jnumbers given below. '_ dAktar sAeb shash ketAb d.Ara. '

1. sBzda 2. bIst 3. shAnz_qg 4.’ chirde 5. abda

Fxercise 59 - Answer the question "da darwAza kI 87" with each of the following.

.1. brAdaretAn 5. | aolhdhet 9. shavar el enshIrfn
2. dhktar sheb 6. khAnumosh’ : ‘10. "‘mualg_ca;nesh.tx;

5. sgortm 7. kwhzems - 1l nOkares

4. paciei- 0 mAdaresh 8. Ashpaz 12, amshIra-

'. . , 83




LESSON SEVEN

Pronunciation drill (to be done only with the teacher)

Contrasting /k/ and /kh/

U kar as (He/she is deaf)
U khar as (That's a donkey)

muallem sheb keshtI guf't (The-teacher sald 'keshtI' [boat])
muallem sAeb kheshil guft (The teacher said 'kheshti' [of brick])

U ard as (Tnat is a plot of land)

U khurd as (He/she/it is small)

kurd e khurd khushk as (The small plot of 1and is dry)

kik na dAira (He/she/it doesn't have a cork)
ghik na dira (It's not dirty {or, dusty])

kai myAya? (Vhen is he/she/it coming?)
khai, m _xgya (Then, he/she/lt is coming)

darakhthA kam shuda (The trees have gotten less [1n number])
darakhth kham shuda (The trees have bent over)

guft k0 (He/she said, 'kO' [mountain])
guft khO - (He/she said, 'knO' [0.K.])

maida (bu)ko (Make 1t small [or change it; i.e., the money])
maida bukhO (Eat it broken [i.e., crushed in pieces])

I jhi tArIXT s (There's carkness here)

.. I jAi tArIkhI s (This place is historicsl)

“ melak Amad (An angel came)
malakh Amad (A grasshopper came)

i

shak nEs (There s no doubt [about 1t])

shakh nBs (It's not tight) e _

shak nEs ke gardanem shakh shuda (There's no doubt about it that
e ' "my neck has gotten stiff)
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- 2. Illustrating /rkh/
| ‘charkh e gAQl kharAb bUd (The cart wheel was bad)
F - -~ qalam e surkha kharId (He/she “bought the reéd pen)
T e )
| ~“The formation of the present tense
With kadan (to do, make __)

"—ing" - stem subj. - . Singular

— T3

1 = mEkunum | I am doing; I do

= pEkunT you are doing; you do

[
n

= mEkuna | he/she/it is doing;
he/she/it does

vl

,
-—— e v e - - - —

- I

Plural

{ i

1. : = mikunEm | we are doing; we do
2 : = mEkunEn | you are doing; you do
! ' .
3 ! = mEkunan | they are doing; they do

e _-..';-Wi'th.' shl.lga_n_z(_tb becdmé)

"_ingh stem su‘i;jb, ' Sing ular

_m_E_shum ' Iam bécpming; I becone

I_ll_I_ShI 'you are becoming; you become

mEsha he/sh"e/i‘t"is becoming;
he/she/it becones

+
|
. " .

Plural

fx- Em- | = mBshEm | we are becoming; we become
;. i .
» + < En.| = mnEshkn. | you are becoming;
: _you become .
|
_an | = mBshan | they are becoming;
: : they become -
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Jormoric |

With raftan (to go)

".ing" stem . subj. . Singular

Jsiaecs]

I am going; I go

5
B
:

Jeizoni

you are going; you go

he/shefit is going;
he/she/it goes'

I}
B
2]

AN ~n
=]
=
+
H
+

o -
1}

g

]

H

-

—_]

lmﬁ-‘«:»’

Plural

= mBErEm we.are going; we go

!;."A’.'-‘-HG-'-L,

]
&
H
&=l
=

you are going; you go

they are going; they go

I
=
:

,f..‘..a-.bj

1. The progressive indicator mE- (= ~ing) comes at the beginning of the
verb; the basic stem of the verbn(carrying the dictionary weaning as
well as the tense) follows this; and the personal endings (indicating
tho subject) come at the end of the verb, :

IL‘.«..\‘.«.‘

!MA'«...‘ }

2. The accent in this tense falls on the first (or mB-) syllable. k

§ it}

3, Frequently (as here) the basic. or tense~indicating form of the verb ap-
pears as quite different from the dictionary or infinitive form. Thus, 1
kadan--kun, shudan--sh and raftan--r. It is therefore necessary to
learn’ the various tense/mood forms of a verb when learning the infini-
tive as .a vocabulary item. The third person singular (he/she/it) form -
is included with the vocabulary at the end of each lesson. A table
giving these forms for all verbs (except compounds) used in this course
is included as Appendix Xi. = o

’mm §

,:n.’.;.';’

4. The personal pronouns may occur as subjects of these verbs in the pres~
ent tense although since they are included in the personal endings any-
wey they are regularly omitted, especially if the subject has just been i
referred to (as'in a quesﬁion). (cr, §_3—G~6, 4~C-5 and 4-6-2.,)

s

fsneatat
a

5. Notice that the personal ending -I for the second person singular (yow)
occasionally influences the vowel of the progressive indicator mE- (e.g.,
in.shudan [ to become] zad raftan [to go]); thus, mIshI (insiead of
mBshI) and mIrI (instead of mErI). The vowel of the progressive markoer
mE- also in some verbs changes to'-e-(so, ggr) or to the semi-vowel

-y~ (s0, my~). -

| Rt |

H

B 6. A simplified chart of the verb system for colloquial Dari is given in
Appendix X.

[ TR T

86
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The uses of the present tense

N St g

bachAem umaktab «e |(H)abIbV9 lmDran My boys go to Habibia School.
; (*J) Ale kuid | | nIrI? | Where are you going now?
. ' _
makﬁab\ } mErum | I'm going to school
: l ; v
E ik’ :(A.le) |bAlat~Osn Ina | nBEkharum | I'm not going to buy an over-
i . , b : coat (just now).
' \ I .
i} shayaresh | kullh - | mBkhare Her husband is buylng a hat.
: T 7 |
: tehpess 1 pand 1pao | koehAlU | myAra The cook is brlnglng five
; lE ! : o ' 'pau's of potatoes.
: I b o | '
U ) AMle | sar e kivx | na . mylya vHe/she is not coming to" work
lg ! L R Lo just now. | :
' , A b [ '
(el }:Ale '!as» ! sar e KAr : myAyan | They are coming from work now,
] , ' ' "
KL 1 fardh :_ nazir y mEra? | Who is going (= will'go) to
i l | . Mazar tomorrow?

The forms learned in § 7-B may be used for the simple present tense,
- frequently indicating something which happens regularly or habitually.

g L ST g D e Sa R NS e e s S
e TR R Ry AR A
e B = B -

=t

]

These. forma may also serve as the present progre331ve tense to show
action goxng on at the moment.

Theve is even a suggestlon of ¢ntent10n or purnose (whether present. or
future) in the use of this tense,

i3 LT o S P
RS e TR A A
',...m,‘l

4. These forms mey likewise, when used with the proper time words (e.g.,
Tardl [tomorrow],, act as a future tense. Literally, "They are going
(or, go) to Mazar tomorrow" = "They will go . . . "

5. “liote that with tho verh raften (to go) the preposition da (in, to) is

not :always needed to show place since the idea is included in the verb
" anyway. Hence, just maktad mErum, not, da maktsb mExum.

6. sar e KAr is an idiomatic way of saying "at work," "working" or "on the
Job."* It may Be used with Amadaa (to come),-rafﬁgg (to go)-»and, if
needed, with az (from)--as well as with bUdan (to be). For example,

He/she is at work now.

] ! ]
U Ale': sar e kir : a8
|

T. OSee Apﬁeﬁd:x XII for = eummary”of measurements as used in Dari (in-~
cluding the pao' whlch is slightly 1ess than one pound; actually,
.97 1b.).0
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|

The idjomatic use of ar (each, every, all)

o]

|r0z 'sar e Kir ;mErum I go to work every day (= daily).

ma }ar
R | } |
ar % du 'gEl_A's tyak 1chliz !as Both glasses are alike (llt., are 71
P - : : one [or, the same] thing). K
1 I .
ar | chiretAn ' fardh ! mErEn? | -Are all four of you going tomorrow? .
e | : T _ .
ar }ggpmA }ketAb ! na | dArEm Neither of us has a book.
" At ‘ 1 1 .
ar | poanjesh | kirem 1 as. I need 2ll five of them. :E
{Mf‘ L. ‘ar may be pfefixed to a noun to-indicate "each, every." :
2. The expression a» dU (1it., all two) is common for the idea of "both." :E
In the ncgative it becomes "neither" instead of "both."- Because it is
a number, the noun it occurs with is not pluralized;v»(Cf; § 3-C-1.) :l

5. When prefixed to numbers ar suggests inclusiveness and-ﬁay.be rendered
as #gll" + ____ _ (the number). ' -

Avsached personnl pronouns {of § 6-B) may be suffixed to these compounds
as thelr obgects. .So, ar chiretAn, ar dUemA and ar panjesh, above.

-
s

5. The attached personal pronoun -esh(An) is added to the number when it
. does not qualify a following noun, When the things referred to are in-
aninate (even though plural) the -esh form is used and the verb remains
31ngular. The plural -eshin (with a cerresponding plural verb) occurs
only when the refercnce is to people, not things, although the -esh form
may ‘also be heard [with a plural significance] even for people.

) il

| Ty

(/;;E | Compound vérbs

fards :yag: maktUb»:neweshta !mEkunum I'l1l wrlto a letter tomorrow.

[ POt 1

{
da 1 .. ldOkAn ,gQgerd lyAf(t) mEsha° Can you get matches in that

V- l shop (lit., Will they be
| l
. b available « & o )?

I 1 '

shirf, : kuih | by 'mEkunEn° Where do you work?

| o T _ ;
und, iAle ;da laoll ! kAr 'kaunan They are working in the yard now. il

| YRR |

i i } - . -
I.:dauA {besv&q.:fAida {dAra ’ . This medicine is very beneficial.

Tl [ R R o
teflh {Ale :khao tng | nEkunan The children aren't sleeping now.

i i :
U ! Ale | toshphb | mBkuna He/shc is bathing (just) now. L

88 I
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|
‘besyAr | nafarh :Inja :t& :mEshan
oo : 1 | :
! \ l b
.8E | nafar |Inja 1tA :mEsha
| B
N
kArem :;g;e : khalls ! mEsha
!
L !
[ ' !

771

Lots of people are getting off
(or, down) here.

Three people_are getting off
(or, down) here.

I'11 be free in a minute (1lit., :
My work is Jjust becomlng fin-
lshed) '

1.‘ Dari is replete with compound verbs, generally made up of a noun, an
‘adjective or an adverb plus any of certain other common verbs to convey

what in English would be done by a single word.

Thus, the English verb

"to work" in Dari is madé up of the noun kAT (work) + kadan (to do).

The most common verbs used in such compounds are kadan (to

do) for the

transitive idea, and shudan (to become) or bUdan (to be) for the in-

transitive.

Other verbs which commonly combine to form compound verbs

" will be introduced as needed throughout the course.

2. In compound verbs inflection occurs in the verbal member only which is
conjugated to agree with its subject in person and number (except where

otherwise restricted).

The examples given above with nafar (person) and

nafarh (pe"SOne) illustrate clearly the principles of agreement men-
tioned in § 3-0-1 and 3-G—2.

3.1_Note_that.the“finel /t/ in JALt may sometimes not be pronounced.

4. When a compound verbisput in the negative; the negative is placed be-
- - tween the..noun, adjective ox adverh and: the verb; in.cther words, it
;tcomes Just -before the verbal member of the compound.—

5. _kAr :dAshtan. (to need, requlre) and kAr bUdan (to need, requlre), intro-

ducedlln Lessons 4 and 6 respectively, arc_actually compound verbs.,

The object'marker -a/—ra.(to show definiteneSS«in objects of verbs)

My wife is going to

‘ : o R | {
‘Khhpumen | pardl’ | ¢ 1 sALUDa: | babdll | nEkuna

i} L change the living

P - room curtains.

|

Mj'daughter is washing

aukhtarem | pyAlA |0
. P !
o :

! nAlbakykra 'uBshOya
i
P

the cups and saucers,

b e
(B)abIb wllk ! kujAra AT mEluna?

Where is Habib Ullah sweeping?

migllen sheb :kelglge ;wAz=:mEkuna
N N |

.The teacher is opening the window.

. X , 1 . ] }
nOkar :ar du .mEza.;sAfI v mEkung ¢
) : 1

-r§3§3

The:servant is dusting (or, will
‘dust) both tables.
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AT A ,
Ashpaz :Aleaggégg;ftayAr EmEkuna4 The cook is preparing the food now. i
.' ;" | ’ ’ . B

U EdarwAggra | basta : mEkuna . He/she is closing the door. T
| LR B | - o ; 2

Ale jutAg e khava i pAk | mEkunI? Are you going to cleéan the bed-
R R : ! | . room now? . -
I T i S 3

karIm ;ar] gggjpsha ! kir :&Ara’ Karim needs all five of them.

'..;.L‘.‘z.-:'

‘ -
bAlapOshetina : nEpOshEn? Will you (or, are you going to) wear
I oy -~ (i.e., put on) your overcoat?

chiya |- myAruwm - - 1.0 I'm bringing the tea. %
But, S ) il
- 4
av e jOsh ;dAra El&ken Hé/she has boiling water but not ;
"""""""""" et boiled water. ‘ : HR
“aw e jOsh-dAdagl :gg.!dAra i B
. L i s . . N
nasim--jAn ?gg ;pensel-}myAra - Nasim is bringing three pencils. . 7] g
. E
1. The sign of a specific verbal object in Dari is '-a or -ra suffixed to - §
the object in accordance with the following phonological rules: - ;
(a) When vords end in consonant sounds the suffix -a is added. So, 4 f
nfz (table)--nlza. =
(b) When vords end in -Ai, -ai, -0i and -Ui the second member of the - %
diphthong (-i) is taken as a -y~ hefore addlng the obJect ‘marker j ;“
-a. So, chAi (tea)——chgya. = ;
(c) When words end in ~no the second member of the dlphthong (-o) is - §-
taken as a -w~ bsfore adding the object marker -a. So, utAg e khao % !
(b@droom)--utAq e khawa. - 31
(d) then words end in vowel sounds the suffix -ra is added. " So, kuild -
(where”)--kugAra.' 5

2. The object marker is used w1th ijects of verbs, not of prepositions,
and has the effect of adding definiteness to the object. TFor example,
in § 7-C the words bAlapOsh (overcoat) and kullh (hat) did not require
the object marker since they were not specific; they were understood in
e general sense of any coa®, any hat. But in the example just above
"overcoat" is specific and has the object marker to show this,

: 3. Possessive adjectives added to words automatically make them specific

f B and thus-demand the object merker. So, the example above is not just of
- "any coat"--though this, too, could be expressed--but "your coat," the

| ' -etAn making it definite and requlrlno the object marker.

‘c&m‘-g,—t‘ by

4. With numbers the object marker may or may not oceur, .depending on the
degree of definiteness involved. 'So, ‘it occurs with "ar du mEza" because
two particular tables (known to the speaker or previously mentloned) are

3

| ERIC 20
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1.

2,

in view. It also occurs with "ar panjesha" because five mrticﬁlar items
(made specific by the ~esh) are in mind as the object of this cempound
verb. However, it is not used with “sE pensel" since the reference is to

three (of meny possible) pencils which are being brought, rather than
three particular pencils.

The object marker is always put at the very end of a word, following
anything that might be suffixed to the word. So, nalbakyh (saucers) +
ra, panjesh (five of them) + a, and bAlapOshetAn (your overcoat) + a.

With a series (e.g., pardh e sAlUna [living room curtains], utAq e khava
[ bedroom]) or in compounds (e.g., pyAlA O nalbekyAra [cups and saucers])
the object marker is added only to the last member of the series or com-
pound.

pUshIdan (to wear, put on) indicates the initial action of "putting on"
something but not the continuing state of "having on" something. This
latter idea would be expressed as

t | |
bAlapOsh 1 da : JAnem | as I'm wearing an overcoat (lit., The/an
| i i overcoat is on my body).

-jAn attached to a nnme (as nasim-jin, above) is a suffix of respect or
endearment. For comments on Afghan names and titles~~three of which
([E)abIb ulla, karIm and nasIm-jhn) are given above--see Appendix VIII.

The example given with "boiling" and "boiled" water did not need the ob-

ject marker--even though they are objects--since "any" rather than some
specific water is in view.

The object marker used to mamke object pronouns

diktar shelb : Ale ;shumAra i_nlI_bIna The doctor will see you now.

! | [ ]
und : mira :da- :mOj:g_r_ |myAran They will bring us in the car.

1
shumrd : kira ! ejAza : nBtEn? Who(m) do you give permission to?

ma ; Ura ; paisa ; na E mEtum I won't give him/her (any) money.
ma E fardA EunAra i nlbInum I'11 see theﬁ tomorrow,

mara : g0gexrda E ‘ nEtEn? Will you give me the matches?
tra | kI |  myAra? | Who is bringing you?

The object arker when used with pronouns (personal or interrogative.)
turns them into object pronouns (unattached).

If there are two objects (as in the examples with ejAza [permission],

[

1

L
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paigsa [money] and gO
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rda [matches]) the ob;;ect ind:.ca{:or is attached to

the indirect ob;]ect--the pronoun rather than the noun-~unless the direct
object is also specific (as with gOgerda [matches]), in which case the
objeect indicator occurs with both words. In the nature of the case, ob-
,]ect pronouns are always speclflc and therefore take the ob;;ect marker.

3., If the object is regarded as indef:.mte, the object marker would be omit-
ted. For example, mara gOgerd mEtEn? "Will you give me g match?" (i.e., a
light) while the example above refers to a particular box of matches.

4. With regard to the verb dIdan (to sec) the progressive indicator mBE- is -

influenced by the vowel following the consonent /b/ and turns the sound
into mI-. (Cf. § 7-B-5.)

Voeabulary for Lesson Seven

| =gy, =Pg

Ale
Amadan
ar

ar d0

aw e JjOsh
aw e JjOsh-dAdagl
Awurdan -
basta ka
chlz
dAdan
dIdan
ajAza
fAidg
(-)axda(~)
(~)3an

JAZU kaden

(the sign of the object)
now, Jjust now

to come [pros., myAya]
each, overy, all-__
both; (in negative) neither
boiling water

boiled water

to bring [pres., myAra)

to elose, shut, lock

" thing

to give [pres., mBta]

to see; to visit [pres., mIbIna)
permission

benefit, value, use

tomorrow (used alone and in compounds)

body; (also, a suffix of respect or endearment,
attached to names or titles)

to sweep

*From this point onward in the voesbulary listings whercver compound

varbg oceurr the accent of the non-verbal member is given--go as to avoid making a
separate vocabulary entry to show the accent of that word when found alone--al-
though in combination with an 1nfin1t1ve the compound itself is always accented

on the =-an syllable of the infm:.tlve.

&
a2
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kadan %o do [pres. ’ ;n_E_lnma]
7 kAr kadan o to work

khalls finished, completed

khao kadan L to sleep, go to sleep; to lie down
kharIdan to buy, purchase [pres., mEkhara]

kira? whom?

1Alkcen ., . but, nevertheless

mara me
mhra o us
nafar ) ' - 'person, individual; servant -

nAlbakl . saucer 1

neweshta (naweshta) ' to write - - o

phk kodan o o clean, erase . TR

1:'1'71?-’5. S T one "paﬁ" (a measure, slightly less than one'.pound)
pUslﬁic_i_a_g o ¢ put on, wear [pres.“,-g@pOshg] : . B
rafié_r_:l_f ST to.go, leave [pres.; mBra] -~ . '
20z day

B sAﬂ,_ .ka.dag o to dugt, tidy up, clean (by_wiping)

sar 2 kir _on the joby ab work, working - '

r shudan =~ ¢ %o become; (occasionally also) to be
: [PTQS.,- ' @Shﬂ]
shunAra | :; _' | w’you (plur) [gbject pronum]
shushtan = = to wash. [pres., @shOya] |
th éhu@ . ‘, ‘1‘:0 get down, aligh?-l;, get off (as from .a-bus)
tabdIl kadan mto change, alter
.tash_nﬁ_z_ kadam a . to iba'phé',‘:'té}ge ._a."bath ‘ Ty ~’
.33 |
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tayAr kadan - fo brépéré , make ready

tura o you (_sing.) [o‘bjec‘tv pronoun |
undra tl;em

Ura . hiﬁ, her, it '('o‘:.),jéc.t pronoun)
whra B then

whz kgdan to open

yA£(t) shudan to be found, gotben, obtained

Bxercises for Lesson Seven

(to be written-as well :as8 practiced orally with the teacher)

Bxercise 60 ~ Make the following subjects and verbs plural. E.g.,

bachEsh maktal nEra  baghlesh maldebmfran -
1. (tU) kujp mIrI®? 6. (ma) kachAlU myArum |
2. (ma) mOtar na nEkharum 7.  dukhtsretin (da) kujl kKir nEkuna?
5. (U) fardh sar e kir mEra ‘8., I 0tal sAlUn e kalhn na dhra |
4. nOkaretin kullh mEpOsha? 9. (tU) makiUb neweshta mEkunI?

5. dAktar farddA shumiAra mIbIna

Bxercise 61 - Turn the foilowing into negatives. E.g., ar r0z sar e kAr mErum
ar r0z sar_e kir na mBrum

1. ar chiresh khrem ag . - - = 6. utAq e nAna pAk nEkunEn?

2. teflAesh Ale khao mElmnan B aolAdAeta da mOtar myArI?

3. Q.Aktar sieb mare eJAza thc. 8. aari‘Ara da aw e jOsh mEshOya
4, khretin Ale khalAs mEsha - 9. Ale bAlapOsh mEpOshum
5. utAqA. e khawa jATU nEkuna 10. ar sEsha kir dArum
Exercise 62 - Change the following subjects from the first person singular to

the third person singular (as contained in the verb ending).
B.g., fardh ketAba myirum fardh ketAba myAra

[ R | R |
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1. kél_]gl_p_a ﬁas;fa mEk:unum . 6..' k_h_a._t): nBkunum

2. shumhra ejAza na mBtum 7. yag rAdy0 e khUb mEkharum

3. Ale brAdaresha mIbInum : 8. du maktUb -neweshta mEkunum

4. XkbAnara jArU mEkunum 9. Ale mOtara sAfI mEkunum :
5. fardl kAr na mEkunum | :
i

Exercise 63 - Change the followirig subjects from the third person siﬁgular to 2
the third person plu.raq. (ag contained in the verb ending). A

B.g., ar x0z bilapOsh ufipOshs - | ar 0z bhlepOsh uFpOshan

1. nEzh O chaokyhre sAfI mEkuna 6. Ale tashnib mEkuna :

2. HAle az sar e kAr myAya? 7. chhi tayAr mEkuna. | 3

3. da aoll kilira mEshOys, 8. . .darvhzara wAs nEkuna

4. Inja tA mEgha? 9. dafia_r nBra? = - ‘

5. kethAbetAna tabdll mEkuna . | e e 2
Exercize 64 -~ Complete each of the folldﬁing sentences with an adjective (chosen
from these: khUb, pAk, saffd, maghbUl, kalin, khurd, basta, whz).

Eegey ar dukethd as  ar du kethb MhUb as

1. ar sE darwhza ~ as 6."'arg_gkelk1n__“'““”. as

2. argzosh | ss 7. drsmshoslen e

5. ar da gElAs ceviui.... 8BS 8. ai?&lﬂesh FU . “nEs ,

4. arpenjuthg as 9. ar sBpyAla ~ as

5. ar aftesh viuni..., B8 10. ar du anwhrT viveuu..., 88 ;’
Exercise 65 - Rc;.place consecutively each of the words given below for the appro- I
priate word in the sentence, kI Ura pAk mEkuna? Make only one '8

change each time. E.g., nOkar | nOkar Ura pAk mfkuna ,‘

1. sAfT 4. mEkunan 7. shumh 3

2. kelkInira 5. whz 8. phk 2

3. khAnum 6, darwizAra | 9. tashniba (‘

a5
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Exercise 66 - Use chI or kI in the following sentences, as required.

1.
2.
3,
4.

.

e

657 nigktUb -

7.
8.
9.
10.

11,

Exéré‘i's'e 67 - Use chlra 'or’g_I_'fav in the following sentences, as required.

1.

2.

t

‘ FILMED FROM BEST AVAILABLE COPY

shumd : kAr dArEn?

jelAlAbAd mEra?

dAktar sAeb unAra mFita?

wakht dira?

U SEI?

neweshta mEkuna?

byAdaresh Ale rBpOsha?
sA1Una ‘phk mEkuna?

da maktUb ' neweshta mEkuna?

darwiza O kelkIna

und mEkharan?

basta mEBkuna?

brAdaresh Ale mEpOsha?

und - mEkharan?
shumj kAr dATEn?

W tayAr mEkunI?

mAdaresh - . nBshOya? -

.........

[Lesson 7]
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"LESSON EIGHT

Pronunciation drill (to be done only with the teacher)

:.Contrastlng /k/ and /gh/

besyAr kam khOrdEn (You ate very little) . Ry

“besyAr ghan khOrdEn (You worrled a lot)

- kurtl dAIra Awird (He/she brought the msilmen's Jacket)
---;vkurtI dAggLra Awurd (He/she broaght the stained jacket)

bAk na dArum (I don't worry [or, care])

" . ‘bAgh n na dArum (I don' t have an orchard [i.e., large garden])

da unja yek kAr as (There 8 sone job [to-do] over tnere)
de unja yag: ghA as (There's a hole over there)

U chAK shud (It got cracked) .
U chich shud (He/she got fat)

nEk bugl (Say, 'nEk! [good])

nBegh bug0 (Say, 'nEgh' [a projection, protrusion])

Illustrating /rg/

I barg.zardias - (This leaf is yellow)

nEk mesl e nBgh talafuz na mEsha ('nEk' isn't pronounced like 'nEgh')

ar kas marg dAraf.(Everyone is mortal [i.e.,»wiilrdieﬂ)u

. The: prep031tlons amrAe (W1th), katl (W1th),
bare (for) and rAjBba (about concerning)

‘ N
‘raglgembe-katlm | KOpelk | mEkuna

Lt | b ‘
ma ! fardh | anrhet | kOmak | mEkunun

i 1
yeg | aukiertn | katlsh | mylya

[} | |
| bachh !amrie imAdareshAn ! myAyan
PRI A e
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57

My friend is helping me,
I'll help you tomorrow.
A girl is comlng with him/her too.

The boys are comlng W1th their
' mother. :
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[Lesson 8]
katl | chhi | shIr |myira?| Is 1ié/6né'liringing milk with the tea?
katItAn ; nErum I'11l go with you.
amrie E shund E nErum I'11 go with you.

The words amrie and katI (= with) are synonymous and are used inter-
changeably. '

Prepositions may take pronouns as objects in either of the following

ways:

(a)

(b)

The attached personal pronouns (§ 6-B) may be suffixed to the
preposition in accordance with the phonological rules noted in § 6~
C-3. This is the common way observed in colloquial Dari. So,
katIm, amrAet, katIsh and katItAn in the examples above.

The ordinary personal pronouns (§ 3-D) can also follow the prepo-
sition, serving as unattached objects. (Cf. § 6-D-1 for a similar
phenomenon.) This form, however, is more literary or polite and
may even convey an element of emphasis or special stress. So,
amrde shumA mfrum, "I'11 go with you" (instead of with someone
else). (Cf. also § 6-D-2.)

Besides its use with anrhe or katI (= with) plus the person being assist-
ed, kOmak kadan (to help) may on occasion be used without a preposition,
as, "ma fardh tUra kOmak mBkunum," I'1l help you.tomorrow.

[ | | . .
tU |bare | dOstet |telefln |mEkunI? | Are you telephoning your friend?

t { 1 oo . .
:kAr | baresh 1 begylr :AsAn :as: -That work is very easy for him/her.

U
! ! ' '
L \kAr |bareshin |mushkel !'as This work is hard for them.
| I | ! ! :
I inin |bare | ma !bas 'as | This is plenty of (i.e., too much)
| ' ! 1 ] food for ne.
| } "l - S
U ,bare !shumA | myAra He/she is bringing (it) for you.
! 1 -
shumh |bare ,nAn e chAsht | Are you going to a restaurant for -
mTTEETocopeose—esel U lunche

rastUrAr !mErEn?

: o
amrAem :bare :yak IsAt
e el el ntaatey ‘for a while (1it., an hour)?

" ‘bAzAr | mBrEn?

] I
'Will you go with me to the marketplace

|
.| bare’ | chT ! myAya? Why (1lit., for what) is he/she coming?

"4, The word "friend" as used so commonlyl and innocucusly by English speak-

ers

does not have an easy Dari cquivalent. dOst is a more formal desig-

nation vhile raflg indicates a closer, more intimate friend. Until very
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[ Lesson 8] 81

‘recent times neither word would have been used for a person of the op-

osite sex,.though nowadays one may,.occasionally hear-"dOst" 'so used in

“the sense of an acquaintance. However, among the less-western-oriented

8-C

. -people it may still be offensive to use it in this way as it may imply

an “intimacy" which is not intended. When speaking of an acquaintance
of the opposite sex it is safer to use some sort of circumlocution, as:
khinum e (wife of...), shayar e (husband of...), khwir e (sister of...),
mAdar e (mother of...), ete.

Both the attached personal pronouns (§ 6-B) and ordinary unattached per-
sonal pronouns (§ 5-B) can occur with bare (for). The same distinctions
as noted in # 2, above, apply in this case. :

The word raf Ig (friend) may also mean "friendly," as, U besyAr raflg as
(or, raflq Adsm as) =-- He is very frlendly (or, a friendly person).

R ! i i) ' - .
‘mag :rAija :l_}rAdyO :E ch | mEfAnim I don't know anything gbout
. \ ' . '
| ' {

|
Ina
\ I : this radio.
l | ' | .
shawaresh | rAJEba 'mOtar |chI ! mEga? | What does her husbaend say
! : ' : . about the car?
| 1
wA | rAjEba | afghAnegtin They are writing about Afghanistan.

- e wt mr em W s G e g A - .-

: (
neweshta | nEkunan 4

Ordinary personal pronouns (unattached, in object p031t10n) are used
with rAjEba (about concerning) instead of the attached personal pro-
nouns. In other words, rAjEba I _/b "about thls/%hat", not rAjEbEsh,

The vérb guftan (to say), introduced here, is also idiomstically used
for "to call," as in the expression (pointing at something):

[ ) -
Ira : chl : nEgan? - What do they call this?

The subject is put'in ‘the third person plural, similar to the indéfinite
"They say" in English, and is equlvalent to asking the name of something
in Dari.

General time wordg‘(present and future)

shumf :yak ;shaO‘:khAnEmA,:giégn? Are youlcqming t? ourlhouse some
' | I (1it., ‘one) night?

{ ] ] 1 . .
yag E afta :~g£_'_: r0z :‘as A week has (lit., is) seven days.
1 l [} -
_ (_i.a‘_ _I_ _r?z;lﬂ._ Pefyi&r ,g_ul L Nowadays lots of -flowers are
TTT T avallable.
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1.

“the examples above:
in a year."

.
bAsthAn shao O 10z lkAr 'mEkuna

g ..—."..-p—

unA‘ sE :afta led !mOtar le

———.._..._—_._—-.——__— - . - -

1

- nao : mEkharan
| |
e |mirch IpAkestin | mErum
|

‘ T
ghul Am lalI |fardA tpas 'myAya

)
dOkAneshl Ale : WAZ }

'.[Lesson 8]

’Their daddy worksznight-and day.

They are “buying a new car after
three weeks.,

I'm going to Pakistan in® (the.
~ month of) March.
" There are twelve months in a year.
Ghulam Ali is coming back tomorrow.

His/her shop is ‘open now.

Notice the two ways of 1ndlcat1ng "has" in the sense of "1nc1udes," in

"A week is seven days" gnd "Theré are twelve months
The two forms of expre331on.are interchangeable. :

The'word;bAgg may meaﬁ "an old méh"»(uséd-in deference or5réspect), but
it is also commonly used by children as an intimate way of addressing
. _their father' so, "Daddy."

shao 0 r0z (nlght and day)--note the word order--means "econtinually," or

"a1l the time."

The connector 0 (and) may contract with the -o of shao.

The prefix —em (toA, this)-ﬁiﬁh.time words

emr0z ikArem,!:khalAs,.i__n_a;_ imEsha. :
emr . 5 _ o

[ ‘ [ I | ‘ -
ma :eerz ;mErum; !shugé_:chetOr?

{ : b g '
emshao ,ketAbAra jkhing :gEbarI?
. 1 | ’
' ! (I )

emshao

— PR
rAdyOra : meshnawBEn?
I

| |
unh :emsAl lenglestAn

a

o——

'emsAl maktab

—— e —

| B
| &

ggdafa':bésxAr ingheéh | mEkunum
) A

My work won't be finished‘tod Ve

I'm going to 3 what about you?

Are you taklng the books home
ton1ght°

Are you going to listen to the
radio tonight?

They aren't going to England
© this xear.

He/che doean't go to school
- this xear.

I am trying (or, will. try) very
_ hard thls tlme.

shumd chetOr? is a very idiomatic way of saying, "How about you?" or

"What about you?"

_ATD

In the sentence above it means, "When are you going?
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bOrdan (to take [away]) is used in the sense of carrying from one place
to another, not "taking" in the sense of "grabbing." It frequently omits
the preposition da (to, in). (Cf. § 7-C-5.)

dafa (tlme, occasion) is used in combination (e.g., with this prefix

em-, with numbers [as, sE dafa, "three tlmes"], or with an interroga-
tive construct:.on) rgther than slone, -

Cbmmands, directions, requests and prohibitions (= imperative forms)

With kadan (to do) + wAz (open) = "to open"

Imperative sing. |darwAzara Ey_"_g E kO _ Opep the door.

" plur. |darwAzara ;u i kunEn | Open thé door.
'Neéat;i{\fe:~; s:v_ng darwAgﬁfa i wAi i ‘_r,lg_ K0 | Don't opén the door.
" plur. |darwAzara EwAz ; na kunfn | Don't open the door.
Polite { lutfan E+_ any of the above forms | Please . . .
Wiih rai‘j_:g_g '(to go, leave)
Iinperative sing. |bAzAr {: bur0 Go to the marketplace.

v plur. |vhzar | burfn | Go to the marketplace.
‘Negative ‘sing. bAzZAT 5 na r0 Don't go to the marketplace.

" o plur. |bAzAr E na rEn Don't go to the'mai'ketplace..
folite lutfan =+ any of the - Please . . .

| above forms

With dAdan (to give)

Imperative sing. |pensela | bete Give [me] the pencil.

e plur. |pensela 1 betEn Give [me] the pencil. -

na te Don't give [me] the pencil.

"o plur. |pensela

] : .
Polite utfan '+ any of the . Please . . «

; ghove forms

—— |- ———— | o————

na tEn | Don't give [me] the pencil.

yp 182
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*~ With bOrdan (to take, carry)

2.

5.

[Lesson 8]

|

Imperative sing. | yAra lunja bubaf Take these (over) there.

" iplur. ’ yAr nja ! bubarkn Take these (over) there.

.}t:'

Negative sing. | yAra 1ja i na bar Don't take these (over) there.

" plur. | yAra !unja 'ny barBn | Don't take these (over) there.

" Polite | lutfan ! + any of the ebove | Please . . .

Except for kadan (to do), bUden (0 oe), shudan (to become) and dAshtan
(to havg)~-whlca have highly eregu7 v forms--+the sign of the imperative
is an initial b- sound, usually followod by the vowel sound -e- or -u-.
Occasionally a "regular" form buk0 (do) may be heard instead of the ir-
regular (but more common) k0, . The first (o“ b~ ) syllable is accented.

Because of varlatlons in fo‘mat¢on~—although the plural form (w1th a few
exceptions) usvally only adds -%n to the gingular form--from this point

on in the course irmverative foras will be given in the vocabulary lists

and should be learned wien the iafinitive (or dictionary) form is first

introduced. All of these are, of course, included in Appendix XI.

Bxzcept Fox the irregular formo--~only on2 of which, kadan (to do) is
given above--when meoking the negative form of the imperative the . b-
prefix (vith its accompenying vowel, =-o-, -u-, otc.) is dropped and the
negative prefix na is substituted. When the negative occurs the stress
or accent falls on the na. In the case. of compound verts, as in wAz
kadan (to open) the negaiive follows the non—vevbal member of the com-
pound., .

Unless there is danger of ambiguity or e need for special emphasis, the
subject pronouns iU and shumd are com:nonly omitted, the imperative end-
ings themselves showing vlich subject is intended.

Politeness is normally conveyed by introducing the command, direction,
request or prohibition with the adverb luifan (please) Vhile the word
lutfan ordinarily would he used with the more formal (i.e., ulural) im-
perative forms, it may also occur with the singular, especially if it is
desired to "soften" what otherwice might appear harsh or critical. Nove
the following examples: '

] v | 1 ] ‘ . .
. lutfan {emggg‘;kAreta ;khalAs :kO. Please finish your work today.
— 1 ‘ — _
Jusfan gcherAgh b el !lonEn - | Please turn off the light.

)
|

) i ' _ o S
lutfan !katIsh :yag 'gulAs : Please bring a .glass of cold
‘‘‘‘ r‘r*““‘r""“”“' water with it, too.
avw | e !sardim | byArFn
[

lutfan | Ura | bugn
[} v B

Please tell him/her.

‘ﬂiam Y I P I
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I :

Jutfan la.mrl\e usA.fI ! %1_{, Please dust the table with a clean
: """""T ----- te=- dusteloth. ' :
i o ._m_E_Z;aEsAfI:kO O B

: o l ak o
_ i lutfen | sAfIra ::D_q_shOi . Please wash the dustcloth.
». ! h . :
i o [ , - ' ,
0 lutfen ' I |kAllra | amrde Please don't wash these clothes with ..
1 —-’—---,—--.-----|f—' ------ (i.e., in) hot water. |
aw 1 e ! Ghgh :y_a_ shOi ' : ‘
é 6. guftan in the sense of "to say (to), tell" takes the 1ndirect object
(with the ob;]ect marker, of course) of the one(s) being addressed. . 3
: t 7. DNote with amrAe sAfI (with a dustcloth) that the object marker is not i
= added to objects of p:repos:Ltlons (but only to. those of verbs). (Cf.
; § 7-F-2.)
E 8. Dbjects Amarker's' are not added to non-verbal members of compound verbs.
G B So, sAfI kO (qust [it]), not sAfIra kO, However, when such words are 5
{ used 1ndependently of verbs as their specific objects then the objeet
B marker is required., So, sAfIra bushOi (wash the dustcloth). ‘
v 9; ~Although the 'usual'Darl word order puts the verb last, this order may
3 é -be changed for the sake of style or emphasis. . So,.
4 [ !
3 3: bur0, ! bhzAr! |} Get going to the marketplace! !

Useful imperative expressions

p=y

b T ionide L TRECINES
R e e e aal S S riie S Mt

bufarmAEn ~ Please, you first . . .
? I buba;khshEn I'm sorry (or, please excuse, pardon) me,
1 . .
i bufarmAEn, 'da |saers Please (or, by all means), there is
""”"“"“‘."f""‘ plenty of room on the bus,

begyAr !jAi ! ! as
: v .
bubakhshEn, lemr0z - " I'm sorry, we don't have air letters

b (or, aerogrammes) today. -
FrOgrA lna ldArEhn ‘ ' '

bubakhshEn, lAle |maktUb- I'm sorry, your letter can't be located
"“"""‘"‘l‘------ (or, found) just now.
etAn ! paidd | na. :mEsha
o ] _ S )
nOsh 'e'_ij_l, ! kunEn . Please eat (or, have something to eat).

" 1. Two ' of these forms are from verbs (farmUdan and bakhshIdan) not other-
wise commonly used 1n speech.

163
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[Lesson 8]

X ' ’Jf‘
bufarmABn (please, you first . . o ) is often said with the hand stretched
out (as in gesturing) and may apply to any number of actions that the
situation warrants; e.gi, sit down, start eating. On the telephone it
might mean something like "Go shead (and spesk)." (Cf. § 3-H-4.)

The verb farmUdan (to say, speak)--from which bufarmABn comes--is too
formal or polite to use with intimates. In other words, it does not oc-

- cur with those whom we would gddress by tU but only with the plural form

(shumA) or when being formal.

The verb bakhshIdan (to- forgive, offer as a favor )-—from which DbubakhshEn
‘comes-—can also be used in turning down requests (e.g., of beggars) in

. the sense of, "Please forgive me for not doing what you want" (whether

giving money or doing any other favor)..

nOsh e jAn kunEn is a very formal Or'poli'te way of inﬁtiﬁg people to
start eating or to eat more. Cf. the English idiom, "Help yourself."

. Summary of verb formati'ons introduced.-':'i:zi_ the first e_ighi;; 1_éssons

Present Imperative Imperative
Infinitiwve tense .singular plural
(3.p.8.) Aff. ; Neg. |Aff. =~ | Neg.
Amadan g to come nyhAya "byA E nayh byAEn - ; nayAbn
Mvurdan | to bring | mylrs byAr | payAr |byArEn | payArEn
bOrdan E to take, | mEbara bubar 3 nabar’ | bubarEn E nabaxBn
| carry i i
bUdan E 'to‘ be as bAsh ; nabAsh p_A_g_hEn i nabAshFn
‘aAden | to give | mBta bete | mate |betBn | patin
dAshtan i to have | dAra ; ;
aTdan ; to see nIbIna BIBI | pabl | bIbBInEn ; nebInEn
fAnTden | to under- | mEffna } :
: stand ! [
guftan ; to ‘say pEga bug0 E n8g0 | bugOEn i nagOEn
kadan ; to do pEkuna (bwkO | nako | (bw)kunFn i pekunEn
kharldan | to buy | mEkhara | bekhar | pakhar |bekharBn | makharbn
pUshIdan E :t;u:eji’ |- mEpOsha '_b_gsth g napOsh pypOéhEn é napOshEn




[Lesson 8]
} Present Imperative Imperative
Infinitive tense singular © plural
. (3.p.s.) | Aff. ! Neg. | Aff. | Neg.
[ ! ! !
1 raftan | to go mEra bur0  'nar0 | burEn ! narEn
L )
! | )
i shudan ! to become | mEsha shO !__ehO shawBn | nashBn
shunIdan :to hear meshnawa beshnao :nashnad beshnawEn ! nashnawEn )
( ' — ; !
: : ]
| j shushten | to wash | mEshOya | bushOi inashOi_ bushOEn | nashOEn

g l. The examples given for the present tense are 1n the third person 31nguu
: lar (so, he/she/lt) while those given for the 1mperat1ves are in the
second person (you), whether singular or plural.

4 2. The 1mperat1ves of dAshigg (to have) and fAmIdan (%o understand) are un-
F likely to occur in speech since logically they reﬁ;esent actions that
cannot be commanded.

i

The vocative‘(or'form,of'direct address)

f - ] ! | .

: 0 | bacha, | Inja ! byA 0 boy, come here!

© 1 i [ | .

. U g,: bAba, : unja ! na r0 0 old man, don't go there!

. 1. When calling another person, the 1nter3ect10n "O" may be prefixed just
g i before Hls/her name or designation, although it is more common: just to

- usc a person's name glone in calling hlm/her.

2, This form of ‘direct address (with "0") is not too commonly used except
for servents or those who are regarded as subservient (even if not one's
personal servant)--ln other words, menials~-and for old people (1n a
condescending sort of way). The frequent use by Afghans of "0 bacha!"
for adults not related to them formally as servants (and often even un-
known to thom by name) is similar to the informal (and somewhat rude)
expression in English, "Hey, you . . . "

8~1 }.Vocabulary for Lesson Eight

afta week

amrie with, along with (synonymous with katI)
AsAn easy
bAba : 0ld man (as a title of respect ortESndescension);

] "Daddy" (used by children for their fathers)

1€5
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‘“;_khgéééfkadan

- dAgh

. katl

bAd
bare
bare chl?

bas

‘Borgan

‘bufarmAEn

dafa

dOst

ErOgrim

fAmIdan

guften

-.. gul kadan -

kOpak kadan

kOshesh kadan

lutfan

mA

mushkel"

nAn e¢ chAsht

nao

[Lesson 8]

later, afterwards

o

For . Lt
Why? What for?
" enough, -sufficient, plenty

‘ to:cafry, bear, take (from one place to another)

[pres;, mEbara‘ impv., bubar]

Excuse me; pardon me I'm sorry
Please, you'flpet .', .'(1n;deference)

time, occasion. (in combination rather than alone)

" (very) hot

friend (formal, conventional)

to;, thls- (a preflx W1th time wonds ' like dafa, ";

rOz, sAl, shao)
aerogramme, air letter

to know, understand [pres., mEfAma]

‘ _vto say; tc call (something by a name), tell ask

[pres., mEga; impv. bug0]

to put out, .turn off, extinguish, erase; %o bloom,
blossom (of plants) :

with, along with (synonymous w1th amrAe) :

~to finish, complete

to help, aid, assist !

to try, attempt

please, kindly . . . (W1th the 1mperat1ve)
month |

difficult, nard

lunch (1:it., noon;meal)

new

Jatonand

4
}

!’Jst-o—‘lunl

Iw’

| i |

Juionsin §

friaauta]

(Bl ]

| Ee |

Lol

R |

t.

faradaliad

(B ey fowsisid
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[Lesson 8]
n0sh e JjAn (kunEn)
0!
paidd shudan
pas
raflq
rijEba
rastUrAn
sSATT
sAi
sard
sarvlis

shao

shlr

shunTdan

telefUn kadan

89
(Please) have something to eat; help yourself
0 ... ! (occasionally used in calling people)
to be found, located, available
back; again; slow (of a clock or watch); afterwards
friend (close, personal); friendly
about, concerning, with regard to
restaurant
dustecloth
year
cold
bus

night; evening (especially, when constructed with
the following day [and ezAfI]) '

milk

to hear, listen to [pres., meshnawa; impvs.,
beshnao, beshnawEn)]

to telephone, call (by telephone)

Exercises for Lesson Eight'

(to be written as well as précticed orally with the teacher)

Exercise 68 -~ Use amrAe or bare to complete these sentences.

1. ﬁuallem'sAeb.émshao. ’ m kOmak mEkuna

2. Ashpaz

3. yak pao kachAlU

4. Ashpaz

5. U ketAb

6., yag dOstesh

nAn chAyAm myAra

emshao bas as

e0 00 s 00000

shumd chAi myAra
shAn mushkel nEs

sh myAya.
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T.Ba ..t BrOgmin skherm - o
'8.. chIa.zqandArmyAya" | 1l r
| | . 9. luftan, fardd vuuin.... mtelefUn k'unEn _ o
0. L theines
11, Ale __'“...._”“shAnnarEn‘
12. shumh du r0z estAlef mBrEn‘?

Fizercise 69 .- Use katl or rAjEba to complete these sentences.

1. ' chAi chl myAra? . - ]

"o 0000

2. khAnE nao chl mEgan?
3. shumA mOtar chl mEfAmEn?

¢ 4, 770 0 KI shAr mErPn?

5. Mﬁadar 0 mAdarem gandAr mErum

t.;m;.l

6. I chaokyAra piiz unja bubar
7. " I chIz Ech na nBfima %I ‘
4 ;
8. mA O shumA -~ ‘raflgem mErEm.
9. lutfan, Ura av e sard bushOEn fJ
10. _ l_cvllAem Er-h chIz na gOEn'
11, aolAdAeehAn ' ' shAn l'Omak nfkunan . -
[ Exercise 70 - Subst:.tute each of the words or phrases given below for the ap- =
propriste word.in the sentence, rafIgesh emrOz myAya. )
B.g., fardh rafIqesh fardA myAya
1. ar afta 4. emshl 7, Ale”
2. emghao 5. da'lafta 8. arsil [
5. ar mA 6. panj r0z bAd 9. endafa U

Sxercisge 71 - oubstltute the following words for the underscored word in the
sentence, emr0z gul-khAnara khalls mEkunum.

(==

'v.u-‘.:,. i
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[ Lesson 8] 91
© L. sAfI 2. tayhAr 3, pik 4. tabdll 5.  jAxU

Exercise 72 - Substitute each of the following compound verbs for. the under-
scored words in the sentence, da I r0zA besyAr kOshesh mEkunan.

1. kOmak nEluna 3. telefUn mBkunum ' 5. kir mEkunI? :

2. khao mEkunum 4. neweshta mEkunEn? - 5
. _ ’,4‘
:

Exercise 73 - Use the verbs shown in ( .) in the following sentences to make :
them commands or prohibitions in the singular form. E.g., ;

naktUba neweshta .. (kadan).  maktUba neweshta kO

R e Rt gy
TR e N
Liw.wr !

L kelfm besta | (kagan)
2. Ale 'baresﬁ “teleflin . . L. (na kadan) | : .
: ié 5. rhjBba I maktUb Beh chIz  (nma guftaﬁ)
6. peisara Ura (na dAdan) ” ’
7. @u st bAd pas  (Amagan)
8. kAlA e rangara amrle aw e digh e, '(_r_lg shﬁshtan) | ':
9. az Inja cherigha (na bOrdé.f;) | %3
10. chiya Inja csssnsnes (n_g_ Awrdan) | !
Exercise 74 - Repeat each of the sentences in Exercise 73 with lutfan added.
Exercise 75 - Use the verbs showm in ( ) 1n the folloﬁing sentences to make |
them commands or prohibitions' in the plural form. E.g., ,
Khigara U ... (eadan)  khingre JATU durn i
l. az bhzAr yek qulf e kaltn (Awurdan) ;
5. yeg gilhs a0 . (dAdan)
4. gull e maghbUla ' (aIdan)

109 . ¥




92 [ Lesson 8]
5., beve shbeprah | (ma kwurdan) N
6 g_éfOz kachAlU i (na kharIdan)
7:+s vhatr gogerdin | (khariden)
L
9. Ale zarfira A sﬁuéhia_n_)

10. emshao nin tayAr  (na kadan)

Exercise 76 - _R_e'pe'a% céich of the sentences in Exercise 75 with lutfan added.

Exercise 77 - Reverse the subject and object in the following sentences. E.g.,
ma Ura paise mBtum. U para paisa mBta

1, shumhA Ura chl mEgEn? -
2. ma raflqeme fardA mIbInum

3. unlA mAra da mOtar mEbaran.

4. U barcm telefUn mBkuna

5. AghA e karIm tura paisas mEta?
6. bAba unira emr0z na mIbIna -
7. U tura chl mEga? o
8. bachh mara gul mBEtan

. 9. shumd unira da dE mEbarEn?

10. dAkter sheb emsheo mara mIbIna

fetae
. |
Y.
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LESSON NINE

Pronunciation drill (to be done only with the teacher)

Contrasting / g/ and /xh/

'U gzo as (That's a cow)

U khao as (He/she is asleep)

gun nks (He/she/'lt is not lost)

Khim nBs (It's not a clay storage container)

khum as kAbul gum shuda (They don't use clay storage containers in
Kabul anymore)

chI gep shud? (Uhat ‘happened?)
chI khap shud? (What became qulet‘?)
cherA khap khap gap mBzanEn? (Why are you talking so quietly?)

Lle wakht e guftan nEs (This is not the time to talk)

‘Ale wakht e khuftan nEs (This is not the time to sleep)

I sang rag dira (This stone has veins in it)
I sang rakh dira (This stone has sharp corners)

bIglra talafuz kunkn (Pronounce 'bIgI' [take it])
bIkhIra $alafuz kunEn (Pronounce 'bIKhI' [absolutely])
bIkhI bIgIresh (Take it 'for good')

Contrasting /u/ and /u/

hUra bugd (Say "BUra’ Esugar])
bura bug0 (Say 'bura' | he/she may go])

- _shAya.d pas ¢ bUra bura (Perhaps he/she. might go for sugar)

‘sur ne WUA@ (It wasi't in tune)

' gUr na WUd (It wasn't a 'sUr' [ golden-brown sheepsidin])

pul na dAsht (There wasn't a bridge)
pUL na dAsht (He/she didn't have [any] money)

Illustratlng / rgh/

gOsht ¢ murgh besyAr mazadAr as (Chlcken meat is very tasty)

93
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fardh (tomorrow) in combination with other time words

fardAi-shao rafljieni myAyan

pas-fard) Ura myArum

Ura pas-furdh myArum

Tomorrow night our friends are coming.

I.will bring (or, am bringing) it the
day after tomorrow.

I will bring (or, am bringing) it the
. day ‘after tomorrow.

hends (coming, future) alone and as a suffix (next-)

Aenda etu(r) na mEkunum

sAl e A(_anda wh Jjarmanl mBran

afth Aénda barem telefUn

e . W e mp mw = b o M ew e e mp o e m— - -

* mEkuna

.mA e.Aenda phrsaletin az

I won't do it this way in the future.

They're going to Germany next year.

. He/she will phone’ me next week.

Is your parcel coming from Iran

Aenda whon used alone means "in the future," “after this.'“:

As a suffix -Aenda is used in congunctlon with esAfI and general time
words like afta *roek), mh (month) and sAL’ {yoar) in the sense of

Ilnext_ "

The flnal -r=- in etur (as also in utur) is frequently not pronounced.
Hence, it is shown in parentheses. . :

The cardinal numbers from 20 onward

“chel. . chel.0 sE

20 Yol 21 - AR '5.0 e 54 6% of
bIst bIst 0 yak | pinj;:(pﬁjﬂ pInjh O chAr

0 vl 2 oy 6 Tiles 1o
s sI 0 dU .shas:t shast 0 panj

0 € | 43 vt 0 7 Ye|76 Y1

-aftAd ‘| aftAd O ghash

—

s T

—

I-..u«x:-..l Jidanaad

Jisiedtinid

s
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2.

1.

2.

80 A er T AY 200  tee| 20 . Yy

ashgg | ashtad 0 gft  du sad du sad O da

90 KR 98 1A 1,000 Yoo 3,011 el
naiiad. | ‘mawad O asht (L\H)agl_zg sE (H)azAr O yhzda

100 beejrog 1R 1,000,000 Ye**==+ | 4,000,012 T+ ¥
sad yak lsad 0 .TLQ. - melyUn chir melyUn O duwhizds

The Dari number system from 20 onward is consistent and follows general-
ly the pattern of English, with mo" (and) taking the place of the hyphen
in English. Thus, twenty-one becomes twenty and one, twenty-two twenty
and. two, ete. '

A long number, c.g., 22,531, would be reed "blst O du (H)azAr O panj sad
0 sI O yak," the O being repeated as often as necessary to join the seg-
ments. The 0 may be pronounced as -u-— (in other words, interchanged
with it), especially.when speaking numbers quickly. :

When the'plural marker -A is added to sadj (hundred) and (H)azAr (thou-
sand)-<i.e., sadl, (H)azhrA--it conveys indefinite plurality, hundreds,
‘thousands.

The words ba (in, on, to), mesl e (like),
~whrI (like) and tA (up to, until)

ba utu(r) kir delchaspl na dArum i'm not interested in that kind
- . work.

naskl khUb ba mushkel paidA mEsha Good butter is hard to find
. ) (1it., found with difficulty).

ba khyAlem I gesm gula khush I don't think he/she will choose
- ==m=--er--—e—ecc-ee-----—-- - this kind of flower.
- na. mikuna '
Ira ba darl chl mEgan? What do they call this in Dari?
ba diktar bugOEn 1 - Tell the doctor.
buzr0 ba khair L " Go with [God's] mercy.

The preposition ba is used in a great variety of ways and has to be
translated according to context. Thus, "in, on, to, Dy, with," etc.,

.. are all possibilities.

The final -a of maska (butter) followed by ezAfI (-e-) becomes -E.
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The ba-lhyAlem phrasé above is very idiomatic to indicate one's own idea
gbout something. - It is literally "in my thought" but means "I think,"

"My idea is . .-. ," etc.  The first person gingular form of the posses-

give adjective (=en) generally occurs in this idiom although one may on
occasion hear it with other persons. :

" In the- 1d10m MWhat do they call thls in Dari?" (cf § 8-B-8) the prepo-
- gition da is interchangeable with ba.

-With guftan (to say, tell) barve (for) is frequently used instead of ba
' (to). ‘So, here it is also possible to say, '

i bare dAktg;r 'bugOEn IITell the doctor.

L1kew1se ’ the ‘simple obJect marker can be used with guftan (as in § B-E-

5, 6) without a preposition. So,

dAktzra. bduglEn Tell the doctor.

The. consti-uction with the object marker is somewhat :iess formal than
those with the prepositions. :

” ‘ba' in ba-khair is actval ly derived from bA (mth)-—cf bimAn e khudA--

a different word from ba (1n, on). It is only in pronun01at10n that
they sound alike.

ba-khair may be heard in combination with kujh amongst friends or-ac-.
quaintances, as '

kujA be Khair? ; Where are you going?

Such a questlon jmplies a wish for the well-be:ung and safet‘y of the one

. ,.belng inquired of.

- e e e e wm e = W e A - A o

shumh mesl e afghink darI| You speak Dari like.the Afghans.

."'Afghén" (and not "Afghani") is used of the Qeog";le’bf this land.

For the names of foreign languages as they are pronounced in Dari see
Appendix II. . o

[Lesson 9]

mEz ‘© navin mesl ¢ mEz e - The new table is aléo low liks the old
- o e e e e one,
kOna pakhch as
mesl e az U kAr kO Work as _he/she does (i.e., like him/her).
Inesl eazU s - This is like that (one).’

[
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13,

14,

15.‘

tA panj baja (da) khAna. bAéh"f.;.

[Lesson 9] 97

Vhen gap zadan (to speak, talk) is used with the person being addressed,

it tekes the preposition amrie (or, katI). So,

amrAe diktasr gap bezanfn Talk with ‘the doctor.

If & noun is used in one member of: the comparison it 'is normal to in-
clude it in the other for balance, even though in the English rendering
the second occurrence of the noun may be replaced with the word "one."

Sometimes az is inserted after mesl e wvhen immediately followed by a
vowel sound in isolation.” This appears to be added only for ease of
pronunclatlon to make the transition from the -e~ of mesl e to the fol-
lowing vowel (e.g., U, I) smoother. Cf. the "n" sound (in English) in-
serted between two vowel sounds; thus, "an egg," not "a egg."

UwArl ¥Ar kO Do it like him/her (= as he/she does).

U padaresh wAri-s He/she looks (or, acts; llt., is) like

hls/hcr father.

I kAghaz shIr wArl safBd as| This paper is white llke milk (1.e., mi 1k~
. Jsh[colored]

He/she does very nice work (1it., works
like a flower).

(mesl e) gul wArl kAr

I WUt khurd wArI s Thls/ these shoe( ) 1s/are a little bit

small (- smalln.sh)

U kullA kam wArI kalin as That hat is & blt 1a.rge.

-wirl (sometimes shortened- ’co -wAre) as a suffix (or post‘position) may be

attached to nouns, pronouns and adjectives to indicate a comparison mean=-
ing "l:lke, as" or even "-ish" (in the sense of "somethat," n"gort of"),

Sometimes mesl e and wArI are both used: even though elther one by itself
indicates that a comparlson is being made. , -

" $tay (1lit., be) at home until
Tive .o'clock. e

th aftE Aenda kAreta khalAs kO 'Fiﬁiéh.your work by next week.

| sarwEs -az kibul tA qandAr nFre The bus goes from Kabul to Kendahar,

The use of de . (at) wlth khAna (home) is optlonal In other words, in

" 'some contexts khAn& by 1tself may mean "at home." (Cf. § 6-0—5, 6-F.)

16.

tA as used in the ‘above sent.en_cg\s _:.L_s, bot}; temporal and 1ocal, .referring

115
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[ Lesson 9]

to both time and place. . ‘ 4

17, baja_(o'clock) is .introduced here, but a more detailed expiana.tion- of

- ways of telling time follows in Lesson 12-H.. - : -

dAna and th (piece, item) used with numbers

mesl'e I ketAb chel 0 I need 44 books like this one.

C ] em e Wt e e aeeh e e e e e e oe oy -

chAr dina kAr dArum

bubakhshEn, az U na dArum | I'm sorry, I don't have that kind (1it., -
2 of [= like] those). '

bare shumA da dAna kAfI s?]| Are ten enough for you? -

pan] tAesh az mA s Five of then (1it., of 11:) are ours,

yakIsha Inja bAnEn Put. one of them (lit., of it) here.

| ; - 1. . dAna and tA are used interchangeably for “"pieces, items." They are not _
; usually translatable since they refer quantitatively to the number of J
"jtems" already mentioned. Moreover, they need not always be used, if ’
the reference is clear. = ' . i

; 2, dAna and tA are normally used for inanimate objects, although tA (but not L
: dAna) may occasionally be heard for humens and animals. For example,

chand tA aolAd dArI? How many children do you have? = - i

sk tAesh: dukhtar: as Three of them are girls.

{
lutfan du tA az I bete P’leé.'sé give (mé) two of (: 1iké) these., - -
On the last example--lit., three of it--see § 7-D-5.

3. A third word, nafar (person, individual) is gen:erally used for éounting i
persons although, like dAna and tA, it too is optional. So,

(—

da maktabemA chAr nafar There are four teachers in our school.

mugllen as

L\ﬁr-.i.-c.\..g

4, The phrase az I/U ‘means literally "from this/ that" and occurs- idiomati-~
cally as we would use the expression "like this/that" (= of this/that

. sort or type), singling out certain kinds of items. .This is to be dis-
tinguished from the etu(r)/utu(r) used in this lesson, sometimes ren-
dered "like this/that", but more commonly equivalent to "in 'bhis/that

‘" Way or manner," - : i

[a——
H

< .
s .LG . - he
: ) N
L. :

-




T TR

24

[Lesson 9]

5.

|

99 :
' i

yak .(one) may be used with dina but when it refers to tA it becomes yakI

and the tA.is not expressed. This is equivalent to "just one," "only

one." (Cf. § 11L-1.) The word yaktA is usually reserved by Afghans as :
an eplthet for God, as "The One and Only "

The. word chand (how many? how much?..a few)

chand thesha In,]a mEmAnI" . |. How many of them will you leave here?

'v'chand (dAna) beshqA'b kAr as". ~ How many.pié,"té:s«are. needed?

:yak chand (dAna) ErOgmm

— e wm v = - e = e - - -

betn N :

Give (me) a few aerogrammes. ;

da ¥khAna chand ({u\) nOkar

- e m mm e mm em Ym e e e e e e - -

'-HOW'niairiy servants do you have at :
.. (your) house? | '

chand 0z mazAr miran? | How many days are they going to
n Uazar for?

o Bt b e Pate N B

chand 0z magzAr nEran They're going to Mazar for a few days.

chand baja mylya? What time (1it., at how many o'clocks)
NI - is he/she coming?

numrE' telernetAn chand as? What is your telephone number?

"chel 0 yag (H)azhr 0 du 41238,

- e e wve e et e mm e e et o v s = = =

sad 0. sI 0 asht

AR NN SR RULT S RIS SIS NSRS UERI PPV

_cla.__o pan,] cha_x}d_mEs?.%‘?__ _; B How._much are ten and five‘;?
da 0 pa.n.j phnzda misha E 10 45 =15, |
de panj chand mBEshsa?. How much is ten times -fi've?." .,
da panj pInjh mthe;“ 10 £ 5 = 50. - J

Because the word chand (sometimes pronounced without the final /d/ y &8s
chan) zssumes plurality—-even though an answer to it may be "one", or
even "none"--its accompanying noun is not pluralized. (cf. § 3-C-1, )
So, chand beshqib (not, beshqAbA), chand ErOgrim (not, ErOgrimA), chand
nOkar (not, nOkarA) and chand rOz (not r0zA). It is used with things

which can be gounted.

chand is not only used ihter'roga.ti‘ve‘ly but also to indica..te' & small, in- ‘
definite number, "a fow," The context (as here in the example with
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Mazar) and a rise in the pitch of the voice~-here with stress on chand
or Mazar--indicate-vhetrer it is a question or an answer.

Another idiomatic way of expressing "a few" is with two consecutive num-

bers used without the connector "0", TFor example, du sE, sE chAr. Thus,

l"du sE r0z mezAr mBran---f.. They're going to Mazar for a few days.

In the example above with “aerogrammes" the numeral yak (one) in the
sense of.an indefinite article is prefixed to the chand, making the idea
of "a few" quite indefinite. This is the normal idiomatic way of asking
for a .quantity of things when the exact number is not too important.
With some people yal is unconsciously prefixed to numbers (as, yag aA
dAna), even though it adds nothing to the meaning. (cf. such English
speech mennerisms as "you know," "would you believe it?" without which
the meaning is perfectly clear.) '

A gimilar indefiniteness as to number may also be expressed in higher
quantities with two consecutive digits, even though these digits are
part of a larger number; thus, pTnjld shast (50 or 60), sE chAr sad
(three or four hundred). As in # 3 above, the comnector "O" is omitted
for this idiom of "1ndef1n..teness." :

With the vord numra (number) the proper way to ask "what number" is with
chand (how much), not with chI (what)..

-In giving telephone nmmbers it is customary to group the digits in thou-

sands, hundreds and tens. Vhereas in English we would say 4-1-2-3-8 in
Dari :|.t ig rcad either as chel 0 yag (H)azAr 0 du sad O sI O asht (forty-
one thousand and two hundred and thlrty-elght) or as chel 0 yag -- du

sad 0 sI O asht (omlttlng the word [H]azfn:

mEsha (becomes) is the Deri idiom for expressing the mathematical for-
mula: Yequals" o> "makes." Wote from the examples given that when the

two numbers are joined with the connector "O". addition is called for,

but that when the two numbers merely follow cach other with no connec-
tor, then multiplicction is required.

The question word chI (what?) in compounds

chl wakht’ *’J/\n 2] shno

+ayAr mEsha"-’

When will supper be ready? |

chI wakht' az. bAzAr" p;:Ls When are. ﬁhey i‘eturning from the mar-

|r-=====--===---—---|  ketplace?

chl qesm kighaz kir dirEn? " What kind of paper do you need? .

- 13:‘.8

—

-

—
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‘da 'a0lItAn chI gqesm - What kind of flowers do you have in
T T TS T T T T T T your yard?

gul dArEn?
mA mErEm —- und chetOr? . . .We're going -- How about them?.

shumA chetOr maktab mErEn? How do you go to school?

e e v = - —— = e

— da/ba sarvEs By bus.
chetOr astI? - How are you?
bare chl emrO0z dafter Why is the office closed today?
basta s?
" shumf bare chI deq astEn?, Why are: you sad?
U (nafar) chIt(An) mEsha? What relationship is that personito you?
o —E;h;m-(-h; —na_ I;E;h_a_ __-" He/s-he isn't velated to me (/us) at all.

For the expression unA chetOr? sec the note in § 8-D-1.

The question about the relationship of a person is literally, That (per—
son [or, he/she]) will be your what? In other words, How is he/she re-
lated to you? Sometimes bUdan (=_ as) may be heard instead of shudan

(= mEsha), but the latter is much more common. See Appendix III for a
chart of relationships as used in Dari.

Common words for direction (left, right, straight shead, towards)

pOsta-khina (da) (taraf e) The post office is on your left.

et e e e - he e m— = . = - —

dest e chapethin as .

(taraf e)dest e rAst begardEn| Turn to the right.

Iutfan, rU ba rU burEn Please go straight ghead.

dest e chap and dest e rAs(t) literally mean "left hand" and "right
hand" respectively, dest (sometimes also dast) being the word for "hand."
The final /t/ of rhst may sometimes not be pronounced.

The adjective rAst (right) has many meanings. It may wean "straight" as
opposed to "crooked," "right" as opposed to "left" and also "right" in
the sense of "correct, true." In the sense of "correct" it is commonly
used with guftan (to say) to convey one's agreement. So,

rhAst mBEgEn That's right. (or, You're right; or, I agree with you).

18293
g
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prtreriiy

taraf @ is a preposition lﬁeé.ning"'toward, towards, in the direction of,"
and is given in parentheses to show that it need not always occur.

I*..m.s..‘-!
—

Sometimes da (to, in, at) is used with these direction words although ;
they are commonly found alone as well.

| Eetad |

The word bAz (then, again, back) . 7

| RRRURTES |

utAq e nAna sAfI k0 —~ | = Dust the dining room; then go to the
""""""""""""" marketplace.,
bAz bAzAr burd ' 7
fardA bAz byAEn Come back tomorrow.
lutfan, bAz buglEn - Please say it again (i.e., once more), i

Vocabulary for Lesson Nine

Aenda , coming, future, in the future; next- | . . ]
-afghin . _ -a-citizen or 1nhab1tant of Afghanistean
efthd . - seventy (70 - Y°) |
ashthd cighty (80 - A*) |
az I/U | | like this/that (kind or type)
(Raghr - ©thousand (1,000 - Ve<*)
ba o in, on, to, by, with | |
ba~khair with (God's) mercy (or, cafe) .
ba~khyAl = (1/you/we [ depending on the subject]) think + . . g
| ba;ja o o'clock; hour o | | g
1 , bAz ) 3 , ' ) ‘again, once qllore;" ba;ck';; then -
% , chan(d) " how many? ‘ho§ muck? a few EI
| 'c'h"épf ':_'.. - left (opposite of "right") _
Y " Ghel B L forty (40 - i-t’ ) gl
g | chl wgkht? . .w}}at time; when? gJ
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dina

darl

. delchaggi

deg

dest (dast)
etu(r)

gop zadan
gashtan
KAFT

khush kadan
kOna

nindan

masksa
melylUn

mesl e

.nAn e shao

nawad

numrs

- pakhch (pakhsh)

phrsal

pInid (peniA)

gesm
nAs(t)
xJ ba xU

sad

124 %

item, piece (synonymous with tA, and generally un-
translatable)

Afghan Persian (an official language of Afghanistan)
interest |

sad, unhappy; homesick; sorry

hand

this way; in this manner

to talk, speak [pres., g. mBzana; 3UDv.,) & bezan]
to turn [pres., mEgarda; impv., begard]

enough, sufficient

to choose, prefer

old (of things)

to put, place, let, leave [pres., mEmAna;
. impv., bAn] - “

butter

million (1,000,000 - VY--*-<*)
like, similar to

supper, dimer (1lit., the night meal)
ninety (90 - 1) |

number |

low

parcel, package

fitty (50 - ©°)

-kind, sort, type

true, correct, straight; right (obp. of "left")

straight ahead

hundred (100 = VY-+:*)

e e S i Pt

e, s e
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‘shast ST sixdy (60 - ) .
8L thirty (300~ ¥).
tA item, piece (synonymous with dina and generally un-
translatable); until, to, up to; by (tempora.l)

taraf e t&/«;ard; .tOWaI‘dé, in the direction of
taylr ready, prepared |
utu(r) that way; in that manner
—wirI (~wAre) o like, as; —ish, somewhat, sort of (a po"s’éiiésition)

Exercises for ILesson Nine

(1o be written as well as practiced orally with the teacher)

Exercise 78 -~ Replace progressively each of the words or phrases below for the
appropriate word(s) in the sentence: sarwis fardA mEra. B.g.,

" aftE Aenda  sarwls af‘l’:E Aenda mEra
1. fardA-shao 4., muallememd . T. 8Al e Aenda
2. pas-fardh .+ 54 mnylya .- 8. dalI afta
3. na - 6. mhe Aecnda -, .. 9., dhiktar
Exercise 79 - Su%stitute each of the following for the underscored words in the

sentence: I ketAb bIst O chAr-safs dAra B.g., aftAd O panj

I ketAb aftAd O panj safa dAra

1. pInjk O aft 4, s8I0 sBE ‘ 7. yek sad O chel O chAr

2. nawed O sE 5. ashtAd O ashi 8, sSEsgsad 0 duwAzda.

3. chel O shash 6. shast O no 9., panj sad O aftAd O asht
. ‘;l:_ 19 1) ;

Exercise 80 - Use ba, mesl e, -wArI or tA in the following sentences.,

o Begy bur0 | Mheir  bur ba khair
1; muallemetAn gap bezanEn
2. ., ..., chir baja daftar astum
3. me KOshesh kumEn

. e e,
AR SRS A R
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4. ma . kOshesh kunEn

T

5.

6. Tketib delchaspl AArI?
7. tecectsaas pas-fardh na rlin |
8. sagetAn e sagemA.s
9. sagethn sagenk ceeereneas O
10. I Kire e ma bAnEn!
11. I gesm sAt e, mushkel yAf(f) mEshé
12. UrastUrAn.;........ az I nBs
15. Tash  UdawA s
14. veuvewu..,az I yak galam kAr dArum
15. I sarwBEs e, jeleAdm@ra
16. teeeeuu.., khyhlem az I na dhra

: '.'1.7._ ' aftE Aendn kAr na dArum

Exercise 8]‘.’- Use dAna..’in‘é.ach of the foilowihg senten'ces.h
1. mesl ¢ I galanm parfj Khren as .. |
2. bare musllemetin dwrhsda I s?
3. lutfan, asht S BxOgehm betin
e
5 nOkareshda “,'__chaokI‘_'myAr;a
v6. lutfan, shaéh azI éesm 'betEn
7. dw ... Fshaznks
8. SEoo.oooo.oo ESh az und s
9. phAnzda chaokI kAr dAran .
10. chir kAfI nBEs

I gesm kir khush nBstum

105
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Exercise 82 - Repeat each of the sentences in Exercise 81 with tA instead of_dAna;

Exercise 83 - Use chand in each of the following sentehcéé'and‘&nSwer briefly in
your own words those which are questions,

1. e, baja kAretAn khalAs mEsha?

2. brAdarethn ~ aolid dira? BN
5. yak dhna pensel mEkharum- B
4. .u...... thesha mara mEtEn?

5. T kethb ........  safa dAra?

6. AU O afﬁz.........; mEshg?

7. dU aft.......'.. mESha?

8. numrE telefUnetin e as?

9. Dbare i, X0z paghmin mira?
10. mAm 10z paghmAn mErum

Exercise 84 -~ Complete the following senfénces WithAthe'appropriate-present tense

forms of the verbs given for each in ( ,,). E.g., ba khyAlem U
Me dina  (naBUdan)  ‘ba Khyllem U Ale khina s
1. ba khyAlem dAktar sAeb du sAt BAd ....;;;..._(Amadan) |
2. ba khyhlem dafter tA panj beja wiz _  (bUdan)
3. ba khyAlem I gesm kAghaz unja paidA :;.......; (naAshudan)ﬁ |
4. ba YhyAlem nOkar emrOz kir e aollra khalls . (kadan)_t

Erercise 85 - Give the questions--using chI wakht, chI gesm or chetdr-;for which
the following statements are the answers. E.g., -
khUb astum, tashalkur chetOr astEn?

1. maz bz mOtar shafi-khina mErum
2. asht baja maktab mBran
3. unA yak khAnF besyAr kalln dAran.

4. da I r0zA ar gesm gul paiéA mEsha
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5. aft baja nAn e shao tayAr mEsha
6. kAghaz e safEd mEkharum
7. dJdAktar emshao myAya
8. I bad nBs
Exercise 86 - Replaee sucée'ssix%elﬁ each of the worci;--‘-or phrases below for the ap-

propriate words in the sentence: taraf e dest e chap begardEn.
E.ge, na taraf e dest e chap na gardEn

1, dest e rAs(t) 3. burEn ’ 5. U ba U

2. hegardEn 4, dest e chap o 6. na

Excreise 87 - Compléte the following with az I or az U.

1, . na dArum 4. 'da bAzAr as?
2. paidA na mBEshg 5 mEk.harEn"
3. byAr

vExerclse 88 - Use mesl e, -wArI y 8Z I/U y etur oxr utur .as required in order to

. complete the follow:Lng sentences.

1, veeuui.... aesm yAf(t) na mfisha

2. ....‘..‘.-...‘ kAr na lunEn .‘

B v, HAT IO

4. dOstem mellen  gap nBzana

Dre veveu.... muallem gap mBzana. ‘ RS
6. cevoveesse bugOEn

7. vew...... cChand dinz kAr dATEn?

8. ' nBz 0 chabkyAra SAfI KO

9+ Adamcldlip ... na mikuna
10. U bugOEn

. 125
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Tfiﬁanuﬁafétion drill (toqbe.done only with the teacher)

Contrastlng /q/ and /kh/ﬂ .:““'gwgfﬁ : : T el
cheqa? (How much”)
chekha! (Go avay;, or, get: out [--sald to a dogl)
U gAr as (He/she is angry) ) e -
U khar as (It's a thorn [or, bramble]) -
U gap shud (It was caught) N
U khap shud (He/she‘bgpgme qulet) f"“*“:4£§;1;'
Ura shaq ko' (Sifce it) , L L e
Ura shakh kO (Tlghten it) " ' B
darakht laq shuda (The tree became shaky [or, loose]) ..
: darakht lakh shuda (The tree became bare) T '
Ura lug nEgan (They call 1t 'luq [a throbblng headache])h.;. e
Ure lukh mEgan (They call it 'lukh' [reed-powder]).: ., == ==iiliag
ba khyAlem qao as (I think it's 'qao’ [whole-lamb kabobﬂ) ;
ba khyAlem khao as (I think he/she is asleep) '~ ' - a
Contrasting /e/ and /u/ |
eqa bas as (This much is emough) T
uga bas as (That much is emough) -...... . = 7o
otu(r) na kunEn (Don't do it this way)
utu(r) na kunEn (Don't do it that way)
Illustrating /khs/ . I

byAderem khAnE shakhsI dhra (My brother has [=.owhs]‘his-own house)

U shakhs rakhsa khush dAra (That person likes dancing) """
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nEbAsha as & special present tense form of bUdan (to be)

£A chand baja khAna mEbAshEn?

ma af r0z Inja na mEbAshum

emr0z da daftar mEbAsha? .

chand sAl da afghhnestAn

How long will you be at home?
I'm not here every day;

Will he/she be at the office today?

- How long (i.e., for how many years)

‘ In gddition to che usual present tense- form astum (I am) , etc.; the verb

bUdan (to be) has a special form, mEbAshum, ete., accented of _Gourse on
the nE- syllable.

Because of the progressive prefix mB-, this form ofﬁthe verb serves as
both a kind of "habitual" tense and also as a future (slnce what is.
right now and continues to be automatically implies something future)

“In all of the examples given above the simple present~tense could also
have been used; but-the occurrence of this special form with mE- empha-
sizes the continuation of the state rather than the mere momentary mene~

tion of it. .

Frequendy words

_estAlef amBsha awd e tAza dira

U amEsha khush as
Adam e kArIgar umUman;kAra:zUtA-

khalhs mBkuna

| umUman chand baja daftar mIrI?

me umUman nAn e dabal mEkharum

shumA yagAn dafa peshaor mErEn?

yaghn ﬁakht az U maghiza saodA

J o i T T N e e

shumAra : besyAr - kem mIbInEm

N

l
will you be-in Afghanistan?

Istalif always has fresh air (or,
climate).

He/she is always happy.

A hardrwofking.(i.e., industrious)
person usually finishes (his)
- work quickly.

-.What time do you usuglly go to the
.office?

I usually buy westernpsﬁyle (1.e.,
"double," loaf-type). bread.

e

- Do you go to Peshawar sometimes
(or, once in a while)?

Sometimes (or, now and then) I shop
lit., buy supplies) at that
store.

'We;seldom see you.
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U bes’yAr kam ‘Inja myAya He/she seid‘o;n comes ‘here.

U Ech wakht kullh na mEpOshI? | Don't you ever (= dc you never)
wear & hat?

.I qesm qAlIn Ech wakht This kind of rug (or, carpet) is
——————————————————— ‘never cheap.
arziAn na mEbAsha ‘ -

Frequency words like the above and others introduced previously with ar
(every)--such as ar r0z (dally, every day)--usually come in the sen-
tence right after the subject (which should be mentioned unless 1t is
included unamblguously :|.n the verb,

awh (lit., air) is also used in the sense of climate or "weather."

Specific time .words

ma ar r0z shash bajE sOb I get up every day at six o'clock
“““““““““““ in the morning.

shumd chI wakht chAi-sOb(a) | What time do you eat breakfast (llt.,
““““““““““““ tea of the morning)?

mEkhurEn?
tA . chAsht pas myAyum I'11 be (1it., come) back by noon.
Ale t0p as It's now noon.

tef1lA ar rOz pIshIn khao The. children sleep every day in the

| At early afternoon.
. mEkunan
fardA pishIn ' byA Come tomorrow in the early aftexmoon.
khAnumesh ar dIgar | His wife goes to the marketplace every
""""""""""""" day in the late afternoon.
bAzAr mEra

emr0z dIgar khAnEtAn myAyum | I'm coming to your house in the late
‘ afternoon today. :

In the first éxample above the word baja (o'clo_ck) is inflected to -~E=-
because of the following ezAfl (f-e-), commecting it with sOb. It is
literally "six o'clock of the morning."

While the noon and night meals arc constructed with nAn + the appropri-

ate time words (chAsht [rather than t0p] or shao), 'breakfast belng a
mighter" meal, is called "morm.ng tea."
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It should be noted that the’ verb khOrdan aectually means "to consume by
moutk" and is used for "eating," "drinking" and "taking" (e.g., dawh

[medicine]), depending on the accompanying cbject.

The word tOp (ball cannon) may refer elther to. a ball (such as a child
plays with) or to the famous camnon in Kabul which is fired every day
at exactly noon. Thus, the word tOp (cannon) has come to mean 12:00
o'clock noon in local Kabul usage. -

‘chAsht is the usual word for "noon" and 1t, rather than tOp, is used in
* compounds (e.g., nAn e chisht [lunch]) '

| Normally plIshIn and digar are used w1th words 1ndlcat1ng the day of the

afternoon being mentioned.
While emrOz sOb (todaj-mornlng) is common ong may occasionally hear

emsOb (this morning) and even less commonly emchAsht (thls noon) and
empIshin (thls afternoon).

The simple past tense

' With bUdan (to be)

stem subj. Singular
1 >Tum';'= budun ‘jLI was
2 . bia » + I E = _ggI you were
.3 | - ) = WUd | he/she/it was
Pluratl
1 En E = budfm we were
”ké | bUd + En E = budln you were
3 “an ; = pgaan Vthé& were
With kadan (to do, m.ke__) |
stem © subj. Singul ar
[ um i=1_ga__duﬁ1 CIaid -
2 kad » + i : = kadl you diad
|
35, 1 =kad ‘he/she/it did -
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1  (Em

= kadEm we did
dEn

you did

t

)

1

’ )

2 " kad + En :=k

. i

I

i

3 ‘ - {_an != kadan they did

The simple past tense of verbs is formed regularly in the following way:
vhen the -an ending is taken off of the infinitive of any verb the form
remaining is the third person singular 